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Recognizing literacy as a key to community development,
government,

non-government and international organizations

in Nepal are offering literacy classes as a strategy for
community development.

Consequently,

literates are emerging every day.

a great number of neo¬

However,

rural areas of

Nepal are not meeting the challenge of neo-literates,
there is still a lack of literate environment.

as

Therefore,

literacy professionals in government or non-government
organizations are pondering the question of "After literacy
what?" and how to sustain people's enthusiasm and skills of
literacy so that their energy and skill can be channeled in
community development.
Video technology has pervaded even the rural areas of
developing countries like Nepal.

However,

community members

are still media consumers rather than producers.
technology,

like video,

Media

can be an effective tool for
vm

consciousness raising when used in a participatory approach
and developed locally,
Therefore,

involving community people.

the present study is to develop a model for

participatory community video as a post-literacy activity in
Nepal.
Four major steps have been taken in the study.

First,

a

literature review is done to explore what other developing
countries are doing for post-literacy and how much media
technology has been integrated in literacy as well as in
rural community development.

Second,

interviews were done

with seven Nepal experts to explore their opinions on using
video in rural Nepal as a tool for consciousness raising.
Third, based on these interviews a model for participatory
community video was developed.

Fourth,

this model was field

tested in one of the rural communities in Nepal.
The field test showed that use of video is an effective
tool for adults to raise consciousness and develop
leadership quality in neo-literates.
This study is significant for Nepal because it brings
into sharp focus the existence of multiculturalism in the
country and efforts to develop indigenous knowledge without
local cultural values being wiped out.

It provides

ambitious neo-literates the opportunity to be creative and
to work for their own community rather than migrating to
urban areas.

Communities will produce their own leaders to

cope with globalization through media.
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CHAPTER I

INTRODUCTION

This chapter will discuss the statement of the problem
of the present study,
of the study.

and the purpose,

rationale,

and design

It will also include the definition of terms

and delimitation of the present study.

A.
Illiteracy,
century,

Statement of the Problem

one of the global challenges of this

has raised the phenomenon of national as well as

international development.

Figures show that in 1985 there

were 965 million illiterate adults over the age of 15 years
throughout the world.
developing countries,
1990).

Among them,

548.5 million were in

mainly in rural areas

(Chlebowska,

Based on a UNESCO projection for the year 2000, Asia

alone will have 693 million illiterates.

Their estimate is

that of 912 million illiterates in the world,
will be in developing countries
Education for All,

1990, p.

5).

898 million

(World Conference on
Investment in

socio-economic development will be greatly hindered because
of this rate of illiteracy.

The World Bank believes that

investment in human resources development is a powerful
means of enhancing the effectiveness of any such investment
(World Bank,

1991).

Formal and

non-formal education have received major

attention since the 1948 Declaration of Human Rights

(World

Conference on Education for All,

1990, p.

30).

Literacy

classes are being offered for illiterate adults as well as
to out-of-school children in every corner of the world.

As

a result, by 1988 the adult literacy rate has risen as high
as 93% for males and 88% for females in Tanzania,
instance,

for

and as high as 88% for males and 80% for females

in Viet Nam.

Even Nepal, which is one of the least

developed countries, was able to raise the adult literacy
rate to 39% for males and 12% for females
on Education for All,
1.

1990, p.

(World Conference

132).

Literacy Classes for National Development in Developing
Countries
A high rate of illiteracy in rural areas is a prominent

characteristic of any developing country.

An example can be

cited from Indonesia, where the rate of illiteracy in rural
areas is 89.23% versus 10.77% in urban areas

(UNESCO,

1984d).

A rural area is defined by its geographical

setting,

lack of physical infrastructure,

opportunities for personal growth,
communication channels.

fewer

and paucity of

Another prevalent characteristic is

the lack of awareness of recent developments,
own country,

let alone in the world

even in their

(Lourie, N.d.).

This is

especially true in rural areas.
Furthermore,
literacy,

such countries realize that, without

developmental work is extremely hard to

accomplish, because national development is possible only
when people are aware of their responsibility for defining
2

their needs.

Literacy plays a key role in developing

awareness on these issues,

as people will be empowered to

get more information from exposure to various sources of
information,

the media of communication.

A large number of

literacy projects is already in action throughout developing
countries

(UNESCO,

1984e).

Developing countries are struggling to increase their
literacy rates so that they can meet the challenge of
raising awareness among people on various issues which
affect their lives.

As an example,

health is one of the

biggest issues affecting the lives of men, women,
children.

In order to raise awareness on this issue in

people of rural communities,

the government plans a wide

variety of developmental programs, but,
literacy,

(Comings,

1990/1; UNESCO,

In

who develop the messages based on an urban

This fact further compounds the problem initially

posed by the rate of illiteracy
2.

1984 e).

these messages are developed by educated people

from urban areas,
culture.

due to lack of

the impact of these programs and their messages

are only nominal
addition,

and

(Jain,

1991).

Post-literacy Activity for Awareness Raising
The heightened awareness of world-wide illiteracy has

led to many innovative literacy projects in both developed
and developing countries.

Adult literacy classes are

increasing throughout the world with the goal of eradicating
illiteracy.

This type of literacy project,

3

initiated by

governmental, non-governmental,

and international agencies,

has successfully produced many neo-literates in rural areas
of developing countries.
Again,

however,

this is a goal set by those people who

are already literate and in a position to enforce the plan
for literacy.
Africa,

In some developing countries in Asia and

literacy is still a created need rather than a felt

need of the people.
The word literacy has been translated by different
countries in their own ways.

Mostly it is defined as "to be

able to read and write and do simple mathematics"
(Chlebowska,

1990; UNESCO,

1990).

come out of literacy classes,

Therefore, when adults

they have reached a certain

level of reading and writing and computing.
While some countries,

like China, make provisions for

these neo-literates to go on to formal schooling or to join
vocational schools for their personal growth

(UNESCO,

1984c), many developing countries do not provide such
opportunities for rural communities.

Neo-literates receive

a certificate of literacy and are left without any other
opportunities to strengthen or further develop their
literacy skills as their everyday lives in rural communities
do not directly demand literacy skills
1983;

Carron & Bordia,

Dave et al 1985).
illiteracy.

1985; CERID,

(Bailey & Fosheim,

1984; Commings,

1990/1;

Such people gradually slip back into

A study done in 1975 in northern India by Roy

4

and Kapoor can be cited as an example.

The study showed

that, within 3-10 years, the overall average loss of
literacy skills was 45.4 percent.

It was also found that

loss of literacy skill in rural people was higher than in
urban people

(Carron & Bordia,

materials i.e., newspapers,

1985).

There are few printed

directions,

road signs,

pamphlets and brochures, which pressure people in the rural
communities to read or write.

Therefore, post-literacy

activities are as important as literacy classes,

but,

if

literacy classes do not arise in the first place from a need
felt by the recipients,

there will be little or no stimulus

for post-literacy activities.
A post-literacy activity is one which strengthens the
learned literacy skills as well as moves a step further in
permitting people to understand and analyze important issues
that affect their everyday lives.

Such activities vary

greatly from country to country and from program to program.
Printed materials like newspapers,

journals,

and other

follow-up reading materials are widely used for
post-literacy activities.

Post-literacy materials are

designed to raise awareness on different issues for
personal,

community,

and even for national development.

3. Video for Awareness Raising
Mass media,

such as newspapers,

radio,

and television,

play a vital role in raising awareness by imparting
information on current affairs and new developments on

5

national and international levels.

Unfortunately,

most

rural communities are located in remote areas where
newspapers take months to arrive and radio and TV signals,
if accessible at all,

are not very clear.

In addition,

television is still an urban technology for most of the
developing countries.

Thus,

developing countries suffer

acute communication deficiency,

creating a wide gap between

urban and rural areas in terms of their knowledge and
skills.

Due to this gap,

nationally or internationally

broadcast media may not communicate well to the isolated
rural communities

(Duby,

1990;

Haddad,

1990;

Perraton,

1982).
However,

video technology has invaded even rural areas

and bypassed other media.

Those who can afford it invest in

a video deck and a monitor and run entertainment movies
commercial purposes.

For example,

for

an Indian soldier took

his retirement money and bought a VCR and monitor and
started a business showing Hindi movies

(Crossette,

1991).

Video technology is not only used for entertainment,
but also has started to be interwoven with formal as well as
nonformal educational activities.

Many agencies have

started to employ this technology to disseminate
awareness-raising messages among the population who live
outside the range of the mass communication in the country.
Nepal,

being one of the poorest countries in the world,

has a higher rate of illiteracy than other developing

6

countries.

Ninety percent of the population lives in rural

areas where access to mass communication is still extremely
difficult.

However, video technology has already invaded

even the rural areas of Nepal.

Therefore,

it is highly

appropriate to use this technology for education rather than
just for entertainment.

Video technology can be of great

benefit in areas unreachable by broadcast media.

B. Purpose of Study
As mentioned above,

literacy programs have been

recognized as a major investment in human resource
development in order to lead to national development in any
developing country.
enough;

However,

literacy programs are not

in order to strengthen community literacy skills and

move a step ahead, post-literacy activities which help to
raise awareness on different issues of every day life are
necessary. However,

existing post-literacy materials are

mostly print media.
Electronic media,

like radio,

TV,

audio cassettes,

and

video are the major catalysts for raising awareness on
different developmental issues among the rural communities
(Duby,

1990; Dewal,

Comings,

1988; Domatob,

1990/1; Wells,

1990; Malik,

1976; Walker,

1979).

1989;

They can be

used very effectively as post-literacy materials not only in
urban areas but also in rural areas.

7

With the constantly growing popularity of electronic
technology, more and more audio-visual technologies are
being incorporated not only in formal but also in nonformal
education programs.

Developing countries in particular have

been coming up with many innovative projects utilizing these
media

(Perraton,

1986; McLellan,
1977; Wells,

1982; Rumble,

1986; ADB,

1987; Helmore,

1976;

Ingle,

1987;

1986; Hobson,

1974; Muller,

Stuart,

1986;

1986).

Schramm,

Some of them

are used as tools for motivating people and some of them as
tools for imparting messages and even knowledge among
illiterates,

neo-literates,

as rural communities.
concerned,

and literates in urban as well

As far as the urban areas are

receiving or spreading information by electronic

means is no problem,

even in developing countries.

economic disparities and geographical isolation,

Due to

however,

rural communities are not as likely to have access to media
technology as have as the urban communities.
In order to bridge the communication gap between urban
and rural communities,

an alternative format must be

developed to impart knowledge and information which is
accessible to rural communities.

Besides,

the effort of use

of mass media has been limited to the format in which
"experts" tell the people what they should do.
communicate to a general mass audience,
communicating to anyone.

Trying to

they end up not

This is especially true in the

8

countries which have culturally diverse and stratified
communities

(Jain,

1991) .

Mainstream media,

designed for national broadcast,

have

a tendency to promote global modernization values,
consumerism,

and homogeneity.

They ignore the

potentialities of the part of their audience which is in the
process of development and thus tend to keep power out of
their hands.

Therefore, there is a need for a medium in

communities which is narrow enough to involve the viewers'
own points of view and to permit them to take responsibility
for designing their own community media

(Pichette,

1991).

The purpose of this study is to develop a model for a
rural, participatory, post-literacy community video project.
Community members will be responsible for planning,

creating

and showing the video to the community.

C.

Rationale for the Study

There have been tremendous innovations in the field of
technology, many of which have had the effect of. making the
world smaller in terms of communication.
great deal about places, people,

One can learn a

and cultures on the other

side of the world with the help of technology.
human rights can be expanded to suggest that,
technologies are available to some people,
including people in developing countries,
opportunity to benefit from them.

9

The idea of
if such

all people,
should have equal

It is true that these

media are not limited to developed countries.

Some of them,

like video,

have reached even the rural areas of developing

countries.

However,

in rural areas in developing countries

video is being used commercially to show movies and make
money rather than for educational or personal use.
result,

the time is ripe to use this tool,

available,

for educational purposes,

As a

already

including consciousness

raising.
Consciousness raising is a process by which people
become aware of existing problems or hindering issues

for

individual or community development and organize for action
to solve them.

It evolves within the individual and brings

other individuals together for attaining a common goal,
distinct from awareness raising,
outside.

which is an effort

as

from

The process of raising consciousness helps people

to analyze the real issues and enable them to move up to
another level where they can gather together and take action
to deal with these issues.
change of peoples1

This will also result in the

roles from recipients to participants in

the process of development.

They will learn to observe the

problem and act upon it in contrast to absorbing and
accepting.
Mass media,

including video,

raise awareness in many countries.

have been utilized to
They are generally

controlled by people who are experts in the subject and who
may have experienced the problem they are trying to solve.
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but who are not actually facing it now.

Thus these outside

experts come up with the solution and pass it on to them,
using various media.

For example,

major topic for the government,

child immunization is a

so the health experts

developed many attractive media messages to raise awareness
on the importance of immunization.

These messages may make

people aware of the importance of immunization, but they do
not necessarily

provide an opportunity for people to go

through the consciousness raising process to internalize the
message.

However video,

technology,

a user friendly and simple to use

has the potential to be a useful tool in

developing consciousness raising activities.
The major purpose of post-literacy is to make people
aware of what is going on around them
1985; Chlebowska,

1990; Muller,

(Carron & Bordia,

1986; Malik,

1989).

The

continuum of the literacy process should not limit learners
just to learning the 3 Rs

(Reading, Writing and Arithmetic)

but should extend to the process of consciousness raising
where significant changes occur in behavior on the
individual level and even on the community level.

In order

to make maximum use of literacy and to develop a community
or a nation, people have to go through the journey of
consciousness-raising.

The use of an audio-visual medium

like video can be a great asset in developing countries
(Perraton,

1982; Rumble,

1986; ADB,

11

1987;

Stuart,

1986;

McLellan,
Wells,

1987/ Helmore,

1976/

Ingle,

1986/ Hobson,

1974/ Muller,

1986/

Schramm,

1977/

1986).

Consciousness raising through video technology can be
achieved by making it a participatory process.

In this

process, various sectors of communities come together to
participate in discussion and work together to create a
video.

This provides the community with control over the

media and is an alternative to mainstream media.
Video technology is just a tool for consciousness
raising.

The important thing is how the tool is being used.

Video can be used to impose information from outsiders or it
can be used by the community members to educate themselves
and their peers, to present their ideas to outsiders,
preserve their culture.

or to

Involving community members in the

creation of their own videos for the community can be an
effective tool for post-literacy activity

(Ingle,

1974).

In some communities there are no newspapers or journals
for neo-literates.

The absence of post-literacy materials

decreases the motivation level of adults to go tp literacy
classes

(CERID,

1984).

The development of post-literacy

materials for neo-literates can pave the road for other
illiterates to join the literacy classes, partly because the
illiterates feel the need to be literate in order to enjoy
the materials surrounding them and partly because they see
what they can do after they become literate.

Thus literacy

classes become more meaningful and people will feel the need

12

to be literate when they see the post-literacy materials
floating around the community.
Newspapers, magazines,

and journals can be very good

post-literacy materials; they are cheaper and much simpler
than video technology.

However their impact is limited to

the already-literate population.

In addition,

they are one

dimensional; they use only the visual sense. Also,

printing

is not as simple or inexpensive as it is thought to be.
cost of paper,
materials,

ink and printer,

The

composing the news and other

and getting anything into the right format and

the process of dissemination in rural areas where postal
service is non-existent makes it just as complicated as
using a more advanced technology like video.

Furthermore,

reading print media is more an individual activity.

This

process tends to isolate neo-literates rather than help them
to become part of a group.

Thus print media,

to the literate members of the community,

limited only

make it difficult

to spread community feeling.
On the other hand,

having a community-made video in a

community place and seeing and listening in groups will add
to the effectiveness of development messages on community
people regardless of age,
the society.

level of literacy,

For instance,

viewing the video program,

or status in

when people get together for
a group discussion can follow at

the end of the program when the images and information are
still fresh in the viewers' minds.
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The literate as well as

the illiterate can participate equally in the discussion.
Community video can bring the whole community together.

It

does not build a wall between the literate and the
illiterate.
People in rural areas also do not get enough
entertainment.
villages.

Mass media represents entertainment in the

Thus,

the mass media can work successfully as a

motivating factor to draw people into any type of community
work

(Stuart,

1986/

Schramm,

1977/ McLellan,

1987).

Most of

the time people enjoy such programs but are not educated by
them simply because these programs do not represent their
daily lives

(Malik,

1989/ Dewal,

1988/ New Era,

1979).

concept is reflected in a quote of Iain McClellan,

This

a

communications consultant to the FAO and other international
organizations, which appeared in Debra Ziska's project
report on "Video Technology Applications for Development
Projects Designed to Benefit Women."

According to

McClellan,
The rationale for spending millions of dollars on
establishing and operating centralized
broadcasting services in developing countries has
been to improve communications, create
understanding, promote new ideas and provoke
social change.
But highly centralized, top-down
broadcasting, with its vertical structure, tries
to be all things to all people and, as a result,
has had little success in inspiring the kind of
change hoped for by government planners.
Television, as it is presently structured in
Africa, ends up being used primarily to entertain
passive audiences (Ziskas, 1985, p. 4)
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Thus media programs which are produced by outsiders in
settings other than local ones can be entertaining but are
not likely to be educational.

If a mass medium is to be

used as a catalyst to raise consciousness among rural
people,

the focus of the program should be narrow enough so

that rural people can see themselves in the media or at
least can identify the situation with their own
1987; Helmore,

1986; Hancock,

(McLellan,

1987).

However television is thought of mostly as a medium for
broadcasting rather than narrowcasting

(Littlejohn,

1975).

This will be a difficult concept to get across in any
country where there are multiethnic groups and cultures.
Technological developments have made it possible to have a
narrowcast video in any rural area of a developing country
at a lower cost than broadcast television.
At the same time,

this technology is simple enough even

for people without a sophisticated education
1986).

(Helmore,

Narrowcast video technology allows the community to

design its own programs for the betterment of the community.
Depending on the level of literacy,

community video can

include a segment on reading and writing in the middle of
the program.

Segments such as the ones on "Sesame Street"

are very helpful to introduce reading skills in audiences'
minds,

while they are still relaxed.

asked to come to a literacy class,
nervous and feel more stress.

The same audience,

a new environment,

may be

But, when this segment is

15

if

immediately associated with colorful pictures and sounds,
they will learn it without any inhibition.

Besides,

this

way of introducing reading skills encourages people to learn
in a non-competitive and less threatening way than in a
classroom.

Nobody is under pressure to learn in this

situation; each person can learn as much and as fast as s/he
desires.
Introducing written language as well as consciousness
raising and broader literacy components during the community
video viewing sets the background for the people to get
acquainted with literacy, which will make the literacy
classes less intimidating to them.

Thus,

community video

can work very well to set the pre-literacy environment and
can motivate people to join literacy classes.
Literacy segments in community video not only work as
pre-literacy stimuli, but also provide effective
post-literacy activities.
community,
program.

With a needs assessment in the

some advanced reading skills can be tied into the
For example,

quizzes,

games,

and puzzles can be

very exciting brain teasers for neo-literates.
The process of development should no longer be one-way
traffic,

in which the plan and program are handed down from

planners to a group of recipients,
from the top to the bottom
contrary,

funneling knowledge down

(Hancock,

1987).

On the

the process of community development should take

the reverse route in which the recipients are considered to
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be the key group in formulating any development work.
Giving community people the chance to create their own
videos to educate their own community members is one of the
best participatory approaches in the process of
consciousness raising among the community members
1986; Helmore,

(Stuart,

1986).

Neo-literates in the community can be a tremendous
asset in developing a community video group.
and write simple words and sentences.

They can read

• This will make it

easy for them to be trained in the use of video technology,
which has become simple enough for any person to operate,
and to make a video production after a short period of
training.

Using neo-literates in producing community video

will help to strengthen their literacy skills and give them
an opportunity to prove their ability to their community
members.

While producing the video,

they have to write at

least a script or a plan for video recording.

They will

feel the need for keeping themselves up to date on news and
other information.

This will make them alert to.the local

situation as well as that outside of their community. When
the community members themselves are involved with the
project,

they will own the project and try to nurture it.

Rural communities in developing countries can benefit
tremendously from video technology
1986; Anderson,

1975).

(Stuart,

1986; Helmore,

They can create their own videos

about their environments,

health issues,
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agricultural

issues,

cultural promotion and so on.

If a group of people

can be trained for creating videos of their own community,
it can

be very educational for the community.

It will be

more effective than if someone who is highly educated maps
out a video production to educate that community.
The video created by a group of amateur villagers will
probably not be sophisticated.

Sophistication and

professionalism are,

desirable for any

of course,

audio-visual medium, but they are not of highest consequence
when the primary purpose is educational, where what is
important is viewing the community through its own eyes.
Home-made videos can be tremendously informative.

When one

categorizes video production by production values,

it is

likely that community video will be at the bottom.

However,

professional productions are sometimes so sophisticated and
advanced that they may be misleading and non-communicative
rather than educational to rural people who are not often
exposed to such media technology.

Visual literacy,

understanding information through the sense of vision,
should start from the lowest level of technology.

As long

as the video users are familiar with basic techniques,

like

keeping the camera steady and good use of zoom, people can
enjoy the production.
When the video is created by the community,
community,

in the

and for the community, the community feels

ownership of the video project.

18

They come up with ideas to

save, nourish,

and promote the project by all means.

This

will help to prevent them from looking to donor agencies for
funding all the time.
When a community video is created,
assessments will be more accurate,
everyday life in community.

community needs

since they are based on

Their focus is directed to

development of their own community rather than inspired by
different and possibly more complicated goals such as those
that people from outside the community may have.

Educated

people from outside the community are exposed to too many
ideas,

attitudes,

and opinions which may be useful assets

but may not necessarily be helpful for creating effective
video programs for a community where they are still
strangers.

Sometimes, when a video program is created by

outsiders,

a new need is created instead of meeting their

actual needs.

The process of consciousness raising demands

processing the actual needs of the people and directing
attention towards meeting those needs.

Thus,

community

members rather than anyone else should be responsible for
the process of video production.
However, producing a video can provide a way for
community members to look at the existing problems of the
community with some of the objectivity of an outsider and to
discuss the problem after viewing it.
As talented community members will be part of community
videos, they will get an opportunity to nurture their
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talents and the community will learn to be proud of its
cultural resources.

Preservation of culture should be a

concern whether one is discussing formal or nonformal
education.

Cultural imperialism is likely to come from

developed countries along with education,

so people in

developing countries can lose contact with their own
cultures.

As long as community videos can make them take

pride on their culture,

they can always come back to it and

only then extend themselves to their countries and beyond.
Therefore, the present study aims to develop a model to
utilize video, which has been only an entertainment medium
until now, to bring communities together for educational
purposes.

D.

Design of the Study

The present study was developed using the survey
method,

expert interviews and a field test.

As the purpose

of this study is to develop a model for participatory
community video projects as post-literacy activities in
rural Nepal, the study was conducted by following four
different steps:
1.

Related Literature Review,

2.

Interview,

3.

Development of the Participatory Video Model and

4.

Field Test of the model
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1.

Step 1: Related Literature Review
An extensive literature review was done on various

components related to the issue of creating a participatory
community video as a post-literacy activity.

Issues

included adult learning theories, post-literacy materials
developed in developing countries,
community development,

educational videos for

and community projects which were

geared towards consciousness raising in developing
countries.
As the purpose of this study was to develop a model of
the participatory community video for a rural community in
Nepal,

an intensive study was also done on Nepal,

the concept of education in Nepal,
post-literacy materials,

covering

the availability of

and the use of video in Nepal.

In

order to gather information on post-literacy materials as
well as community projects in Nepal,
government,

various non-government,

and international organizations,

Education, United Mission to Nepal,

like World

Save the Children,

etc.,

who are currently launching different projects in Nepal,
were contacted.
2.

Step 2:

Interview

Resource people were identified on the basis of
available literature and through personal contact.

They were

approached and requested for a short interview to get a
picture of Nepalese rural communities and to obtain their
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opinion on developing participatory community videos for
consciousness-raising in rural communities.
3.

Step 3:

Development of the Community Video Model

On the basis of the literature review and interview
with resource people,

a model was developed.

Various

components of the model are discussed in detail in Chapter
4.

Step 4:

Field test of the Model

After conception of the model,
selected in Nepal.

a rural community was

The researcher worked closely with a

group of neo-literate women in that community to produce a
video based on the conceived model.

E. Definition of Terms
Illiterate:

A person who cannot read or write any
language due to lack of knowledge of written
symbols and writing system.

Neo-literate:

A person who has completed the basic literacy
course.

S/he can read and write simple

sentences to communicate with other literate
people.
Literate:

A person who can read and write simple
sentences,

at least,

in one language.

from reading and writing skills,

Apart

s/he is also

willing to participate and share knowledge
for community

development.
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Post-literacy: Post-literacy is a state of activity which is
geared to retain the literacy skills of a
literate person.

This is not limited to just

reading, writing and arithmetic,

but extended

enough to incorporate skills which enable
them to help raise the level of literacy in
their community.

They will participate in

the production of material for others.
Development Program:

Any programs geared towards national

development,

i.e.,

improvements in health,

agriculture,

civic sense,

development programs.

etc.,

are

These programs may be

initiated by government,

non-government,

or

international agencies.

They can range from

a top-down model to a participatory approach
from the community.
Participatory: Unlike in top-down model,

the recipients of

the program are involved from the very
beginning of the planning phase of the
program.

They take the risks and

responsibility to nurture the program.
Community Video:

This is a magazine show for a community to

acquire education,

knowledge,

entertainment,

and to develop awareness on different issues
on national development.

It will be viewed

by the community as a group.
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The video

projection can include a few programs from
outside of the community in order to give a
wider view of the country as well as the
world itself.

However,

the major focus of

the program tapes will be the community
itself.
Consciousness Raising: Due to a lack of updated information,
people in rural communities are generally not
aware of what is going on in their outside
the community,

country,

or in the world.

Even major health problems or ecological
problems may be misinterpreted based on
community traditional values and beliefs.
Consciousness raising,

in this study will be

referred to as the process of making
community people aware of their existing
problems and bringing them to the level where
they can analyze their own situation and,
consequently look for solution by themselves.
Awareness Raising:

To make people aware of their existing

problems or issues which are affecting their
lives.

This is a top-down model to educate

people on their issues rather than people
feeling the issues by themselves.

This is

the first step to entering the process of
consciousness raising.
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Broadcast vs Narrowcast:

'Broadcast1

is to transmit any

knowledge or information via electronic media
to a large population which includes more
than one community.

The goal of a broadcast

is to reach as many people as possible.
Thus, the content will be broad and general,
which means there is a danger of dominance
from the majority or elite population and
there is the possibility of that needs of
minority groups will be ignored.
other hand,

to

'narrowcast'

On the

is to transmit

any knowledge or information via electronic
media to a group of people who have common
needs and interests according to geographical
location and level of development.

F.

Delimitation of the Study

The present study is limited to testing video
technology as a tool for providing post-literacy, activity
for adult learners to raise consciousness in a participatory
approach.

It will not cover the cost-benefit analysis of

using this technology in rural areas.

However,

it will

briefly compare locally prepared post-literacy material and
that prepared outside the community.
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G.

Chapter Organization

The following chapters describe the study in detail.
Chapter II presents related literature reviews on print
media,

audio media,

and audio-visual media.

Use of video in

community development projects is discussed in more detail.
As the model is developed for Nepal,

Chapter III presents

Nepal’s history of educational development,

availability of

media,

and some highlights of video projects being done in

Nepal.

Chapter IV discusses the interview process and the

responses of seven Nepal experts regarding use of video in
rural Nepal.

Based on the literature review and responses

of Nepal experts,

a model for participatory community video

as post-literacy activity is developed.
described in Chapter V.
testing of the model.

This model is

Chapter VI reports the field
Discussion of negative and positive

aspect of community video is presented in Chapter VII and
Chapter VIII gives the summary,
some recommendations.

and conclusions and offers

Appendices are presented at the end.
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CHAPTER II

REVIEW OF LITERATURE

This chapter will present the related literature review
for the present study.

As the purpose of the study is to

develop a model for post-literacy activity for adults,
necessary to map out the learning pattern of adults.
that reason,

it is
For

some learning theories on adult education will

be reviewed and compared with the of pedagogy of learning.
Thus,

the literature review will include comparisons of the

assumptions of pedagogy and andragogy,
consciousness raising,

adult literacy and

and the importance of post-literacy

materials for neo-literates.

It will also cite examples of

existing strategies for post-literacy programs from
different developing countries.

Some examples from U.S.

and

Canada are also presented here because they are directly
related to the present study.
Prior to bringing forward literature related to
post-literacy as well as use of media,

it will be

appropriate to illustrate the adult learning theory in
contrast to the pedagogy of learning.

A.

Learning Theories and Adult Education

All the scientific theories of learning have been
derived from studying the learning process of animals and
children. Pioneering propounders of learning theories have
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experimented on pigeons,
prove their theories.

dogs,

chimpanzees,

and so on,

to

Piaget conducted a series of

experiments on children to support his learning theories for
children.

Along with the sophisticated nature of the

information available and the growing number of propounders,
an abundant number of theories of learning has begun to
surface

(Knowles,

1980).

Most of these theories deal with

formal education and imparting education for young children
based on the pedagogical model.
Malcolm Knowles,
that,

in "What is Andragogy?",

explained

as adult education began to be organized

systematically during the 1920s,

teachers of adults

experienced several problems with the pedagogical model.
One of the problems of the pedagogical model is the
conception of education as the process of transmitting
knowledge and skills from teacher to student.

Adult

learners seemed to be "resistant frequently to the
strategies that pedagogy prescribed,
lectures,

assigned readings,

memorizing,

and examinations.

something more than this,
(Knowles,

1980, p.

drill,

including fact-laden
quizzes,

rote

Adults appeared to want

and drop-out rates were high"

40).

Further in his article,

Knowles explained how his model

of "Andragogy," a new theoretical model for adult learners,
was developed in 1960s.

Based on articles published by

successful adult teachers in the Journal of Adult Education
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t

between 1929 and 1948,
were listed in 1950.

a set of principles common to them
However,

the findings from

scientifically designed research focused on the internal
processes of adult learning were not available until the
1960s

(Knowles,

1980, pp.

41-42).

A great deal of other knowledge about adult
learning was accumulating during the sixties from
related disciplines-clinical psychology,
developmental psychology (especially the new group
of life-span developmental psychologists),
gerontology, sociology, and anthropology - both in
North America and Europe.
By and large, this
research-based knowledge supported the intuitions
of the earlier teachers, and theorists began
fitting the knowledge drawn from both sources into
a comprehensive, coherent theory of adult
learning" (Knowles, 1980, p. 42).

of the Assumptions of Pedagogy and Andragogy
Table 1 on the following page is based on the original
table portrayed by Malcolm Knowles in "What is Andragogy?"
(pp.

43-44)

and it shows the different assumptions made by

pedagogy and andragogy.
Based on Table 1,

assumptions of pedagogy seemed to be

predicated on one of the modern scientific learning theories
that is the Stimulus-Response

(S-R)

Theory of Thorndike.

His definition of a learner is an empty organism who
responded to stimuli more or less randomly and
automatically.

According to his three laws of learning,

animals or human beings in the process of learning tend to
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Table 1

A Comparison of the Assumptions of Pedagogy and Andragogy
Regarding
Concept
of Learner

Pedagogy
l.The role of the
learner is a
dependent one.
2.The teacher is
expected by
society to take
full
responsibility for
determining what
is to be taught,
when and how to
teach and if it
has been learned.

Role of
Learners'
Experience

1.The experience
learners
bring is
of little worth.
2.It may be used
as a starting
point, but the
experience from
which learners
will gain most is
that of the
teacher, the
textbook writer,
the audio-visual
producer, and
other
experts.

Andragogy
1.It is a normal process of
maturation for a person to
move from dependency toward
increasing self-directiveness
but at different rates for
different people in different
dimensions of life.
2.Teachers’ responsibility is
to encourage and nurture this
movement.
3.Adults have a deep
psychological need to be
generally self directing
although they may be
dependent in particular
temporary situations.
1.As people grow and develop
and accumulate an increasing
reservoir of experience that
becomes and increasingly rich
resource for learning - for
themselves and for others.
2.People attach more meaning
to learnings they gain from
experience than those they
acquire passively.
3.The primary technoques in
education are experientiallaboratory experiments,
discussion, problem-solving
cases, simulator exercises,
field experience, and like.

3.The primary
techniques in
transmitallecture,assigned
reading,and
AV presentations.

Continued,
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Regarding
Readiness
to Learn

Andragogy

Pedagogy
1. People are ready
to learn whatever
the society
(especially the
school) says they
ought to learn,
provided the
pressure on them
is great enough.
2.Most people of
the same age are
ready to learn the
same things.
Therefore
learning should be
organized into a
fairly
standardized
curriculum, with a
uniform step-bystep progression
for all learners.

Orientation
to
Learning

1. People are
subject-centered
in their
orientation to
learning.
2.Learners see
education as
process of
acquiring subjectmatter content,
most of which they
understand will be
useful only at a
later time in
life. Accordingly
the curriculum
should be
organized into
subject matter
units which follow
the logic of the
subject.
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1.People become ready to
leave something when they
experience a need to learn
it in order to cope more
satisfyingly with real life
tasks or problems.
2.The educator has the
responsibility to create
conditions and provide tools
and procedures for helping
learners discover their
"needs to know."
3.Learning programs should
be organized around lifeapplication categories and
sequenced according to
learners' readiness to
learn.

1.People are performancecentered in their
orientation to learning.
2.Learners see education as
a process of developing
increased competence to
achieve their full potential
in life.
They want to be
able to apply whatever
knowledge and skill they
gain today to living more
effectively tomorrow.
Accordingly, learning
experiences should be
organized around competencydevelopment category.

be satisfied or annoyed under the circumstances
the law of readiness)

(Which is

in order to have the learning occur,

there should be the strengthening of connections with
practice

(which is the law of exercise)

its consequences,

connections are strengthened or weakened

(which is the law of effect).
developed in 1898

and as a result of

(Knowles,

Sigmund Freud,

This learning theory was

1973).

(1856-1939),

another propounder of

learning theories was also on line with the behaviorists who
emphasized external environmental influences and believed on
the animalistic nature of man who was governed by deep inner
drives and urges.

However,

"he saw him

(man)

as a dynamic

animal which grows and develops through the interaction of
biological forces,
unconscious drives,
1973 p.

30).

goals and purposes,

conscious and

and environmental influences"

From this quotation,

(Knowles,

it is obvious that Freud

viewed the individual is as a "dynamic animal" where as
Thorndike was able to define individuals only as

"empty

organisms."
Maslow

(1941)

defined the needs of human beings and

placed emphasis specially on the role of safety in the
process of growth.

According to Maslow,

the educator needs

to help the person feel safe enough to be himself and have a
delightful experience,

so he allows his interest to move on

to complex experiences and accomplishments.
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Thus,

evolution in theories of learning was rapidly

moving towards recognizing the difference between
being and animals.

human

As work on learning theories progressed,

the learning of human beings was defined more and more in
terms of the process of becoming and not the process of
"being shaped" by conditioning.
Knowles,

in "theories of learning based on studies of

adults," cites a study done by Cyril 0.
at the University of Chicago.

Houle in the 1950s

The study was carried on and

extended by Allen Tough at the Ontario Institute for Studies
in Education "which promised to yield better understanding
about the process of adult learning.

Their approach was a

study through in-depth interviews of a small sample of
adults who were identified as continuing learners"
1973,

p.

(Knowles,

35).

Within study,
identified:

three types of adult learners were

goal-oriented learners,

activity-oriented

learners and learning-oriented learners.

The learners who

were goal-oriented began with the realization of a need.
order to satisfy the need,
taking a course,
on a trip.

had a continuous

they would adopt various methods:

joining a group,

However,

reading a book,

or going

their course of activity may not have

flow

(Knowles,

1973,

The second type of learners,
activity-oriented,

In

pp.

35-36).

those who were

joined a group or took courses because

they found meaning in the circumstances of the learning,
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not

necessarily because of the connection of the content or the
announced purpose of the activities.

Their "selection of

any activity was essentially based on the amount and kind of
human relationships it would yield"

(Knowles,

1973,

p.

The third type is the learning-oriented learner,

36) .
who

seeks knowledge for its own sake and who joines groups or
attends classes in order to attain goals

(Knowles,

1973,

p.

36) .
Tough's findings on adult learners

(Knowles,

through his investigations were very interesting.

1973)
Tough's

investigation revealed the fact that adult learning is a
very pervasive activity.

Adult learners organized their

learning efforts around projects.

As to what motivated

Tough's subjects to begin a learning project,

he found that

the adults who participated in his study were found to be
overwhelmingly motivated with anticipated desired outcomes
and benefits.

It was clear that pleasure and self-esteem

were critical elements in the motivation of Tough's subjects
(Knowles,

1973,

pp.

36-37).

Tough also found that adult learners go through many
phases in the process of engaging in a learning project.
The first phase is decision-making,
action goal,

assessing-interest,

in terms of setting an

estimating the cost,

etc.

The second phase is choosing the planner and planning the
project collaboratively.

Only in the third phase,
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will the

learner be engaged in the learning project
pp.

(Knowles,

1973,

37-39).
Knowles

listed seven phases

in the process

of adult

learning:
a.

The establishment

of a climate

conducive to

adult

learning;
b.

The creation of an organizational

structure

for

participative planning;
c.

The diagnosis

d.

The

of needs

for learning;

formulation of directions

of learning

(objectives);
e.

The development

f.

The

operation of the

g.

The

rediagnosis

(Knowles,
Paulo Freire,
education as
environment
for

social

1973,

of a design of activities;
activities;

of needs
p.

Brazilian

adult

in which liberation
are

Pedagogy of the Oppressed,

adult

education -

from oppression and action
outcomes.

as

Freire,

in his

mentions two methods

a gift

of

and the

As he defines

approach looks upon knowledge

conceived adult

and their

"banking approach"

"problem-posing approach."

who

educator,

learners

inseparable

book.

the

(evaluation)

59).

a dialogue between

change

for learning

it,

the banking

"bestowed by those

consider themselves knowledgeable upon those whom they

consider to know nothing"
"problem-posing"

(Freire,

1970,

p.

58) ,

whereas the

approach of education is the practice
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of

freedom as opposed to the practice of domination
1968, p.

69).

(Freire,

According to his definition of the

"problem-posing” approach,

there is a dialogue between

teacher and learner which makes them jointly responsible for
a learning process in which all grow.

They teach each

other, mediated by the word, by the cognizable objects
which,

in banking education,

are "owned" by the teacher.

Criticizing the "banking" model of education,

he strongly

recommends to educators that
They must abandon the educational goal of
deposit-making and replace it with the posing of
the problems of men in their relations with the
world. "Problem-posing" education, responding to
the essence of consciousness - intentionality rejects communiques and embodies communication
(Freire, 1968, p. 66).
Freire’s concept of education corresponds with the
theory of teaching propounded by John Dewey during the first
half of the twentieth century.

Knowles,

in his article,

"Theories of Teaching," quotes from Dewey’s book

(1938,

pp.5-6):
To imposition from above is opposed expression and
cultivation of individuality; to external
discipline is opposed free activity; to learning
from texts and teacher, learning through
experience; to acquisition of isolated skills and
techniques by drill, is opposed acquisition of
them as means of attaining ends which make direct
vital appeal; to preparation for a more or less
remote future is opposed making the most of the
opportunities of present life; to static aims and
materials is opposed acquaintance with a changing
world (Knowles, 1973, p. 68).
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Dewey identified four key concepts which govern the
teaching-learning situation.
experience of the learner.

One of the key concepts is
The second key concept is

democracy which discourages the imposition from others,
helps to cultivate individuality,
quality of human experience.

and promotes a better

The third concept is

continuity; the meaningful and positive experience of the
learner should be reinforced with more and wider experience.
The last concept is interaction between the educational
objectives and the internal force of the learner.

That is

the major means of getting the "most of the opportunities of
present life."

C. Adult Literacy and Consciousness Raising
Freire,

took one step further and challenged that

literacy needs to be used to liberate illiterates from
oppressive conditions which are hindering individual as well
as community development. Awareness raising is not enough
for this change in adult learners.
liberate these adults,
necessary,

He believes,

in order to

a process of consciousness raising is

so that individuals can make a dialogue and see

the social system critically

(Smith,

1976).

This is the

level where they can analyze the real issues and be able to
move up to another level where they can congregate together
and take action to deal with these issues.

This will also

result in the changing of people's roles from recipients to

37

participants in the process of development.

They will learn

to observe the problem and act upon it in contrast to
absorbing and accepting.
Freire refers to three different stages of
consciousness in human beings - the magical,
the critical.

the naive,

and

His theory of consciousness raising is based

on socio-political condition.

However,

individuals'

relationships to learning cannot be ignored,
is geared towards community development.
stages of consciousness:

if the learning

Referring to his

in the magical stage,

people do

not perceive the oppressive situation as a problem.

The

powerful class, who are "oppressors",

think that to oppress

the powerless class,

is their right, while

the "oppressed",

the oppressed group think to accept the oppression from the
oppressors is their God-given fate.

The oppressed are

totally surrendered to the super in powers.

They think that

whatever is happening to them is God's will,

their luck,

fate,

or physical factors.

For example,

they are

illiterate, poor and uncivilized because of their fate; they
do not see any societal reason for being poor and
illiterate.

They also think they are uncivilized and

inferior to the city dwellers.

Anything that happens to

them is because of God's will and there is no way out to the
problem.

This phenomenon is kept alive by the privileged

classes by utilizing power over the powerless.
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This is what

Paulo Freire calls oppression.

According to Freire,

this is

the process of dehumanization.
People in the naive stage still accept patronage from
the oppressors.

In this stage, people recognize oppression

as a problem but cannot perceive the underlying reason for
it.

Though they put blame on others for the situation,

fail to understand the defects of the system.

they

For example,

these people think they are illiterate because their village
did not have schools or their parents never sent them to
school.

It is difficult for them to see why there are no

schools in their village and why their parents did not send
them to school.
The critical stage is characterized by the state of
self-actualization where the individual does not blame a
person for the situation but realizes that there is
something wrong in the system which supports the oppressors
and the oppressed.

Therefore he seeks out a new role and

works to transform the system itself.
Referring to these stages,

the majority of people in

rural communities are in the magical consciousness level,
although a few can be in the naive level and very few they
be in the critical consciousness level.
national development,

In the process of

the communities need to be developed,

and the individual should be aware of what is going on
around him/her.

Thus,

the first step for a nation’s

development is to help people to move from the magical and
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naive stages to the critical stage,

so that they can

participate in the dialogue about the problem situation and
look for the correct solution, without blaming their fate or
other individuals,

who are also victims of the system,

or

the system itself.
Summing up this chapter,

it is clear that assumptions

made in andragogy and pedagogy are different in terms of
learning.

Andragogy is based on a more learner-oriented

process than pedagogy.
not

Andragogy assumes that learners are

’empty vessels' to be filled by the teachers.

They

already have valuable experiences, which needs to be
channeled towards the learning experience.

Adults learn

better when the learning is goal-oriented and meaningful for
them.

Thus,

their learning activities must be directly

related to their everyday experiences and help them to feel,
analyze,

and act towards solving a problem in a

participatory way.

Thus the present study is an effort to

develop a post-literacy activity model in which learners
themselves reflect upon their existing problems and look for
solutions in a participatory way and then share the solution
with the rest of the community.

D.

Importance of Post-literacy Materials and Some Strategies
As mentioned earlier, post-literacy materials are of

the utmost importance for continuing the learning interest
of the neo-literates and for keeping up their literacy
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skills. Before discussing post-literacy material,

it would

be helpful to examine some of the definitions of
post-literacy.
According to The International Council for Adult
Education/IDRC,

1979 from UNESCO/BREDA

(1977):

. . . [by] post-literacy we understand all
measures taken to enable the neo-literate to put
into practice the skills acquired and to increase
the knowledge obtained during the previous stage.
Thus he will be able to go beyond what he has
learned and to use his new knowledge; and above
all, by learning how to learn and how to make
decisions, take an active part in the continuing
process of development and mastery of his
environment (p. 83).
Similarly,

David Harman,

in his book.

Community

Fundamental Education: A Nonformal Educational Strategy for
Development.

quotes Mahatma Gandhi,

"[A]

literacy campaign

must not end with knowledge of the alphabet,

it must go hand

in hand with the spread of useful knowledge"

(1974, p.

50).

"[T]he spread of useful knowledge" carries a heavy load of
meaning which applies to the continuation of literacy far
beyond the literacy class or the campaign.

Like the first

definition, there is an implication of gradual mastery of
all the literacy-based materials and resources available or
creatable in one’s environment.
Arthur Gillette defines post-literacy in a more
detailed way:
Post-literacy implies a much more complex, deeper
going and longer-lasting transformation of society
than the ephemeral few months of initial teaching
required. Books and periodicals must be produced,
often in previously non-literate languages, which
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must in turn be codified and transcribed;
libraries and other distribution networks must be
mounted and staffed; and follow-up courses without which the basic tools are quickly
forgotten - must be organized and made lively and
relevant enough to attract and hold the attention
of the often tired, illfed adults (pp. 26-27).
Writers like Bordia defined post-literacy as
"continuing education of children who complete primary
education,

and of adults who complete literacy courses"

(Carron & Bordia,

1985, p.

180).

This definition

encompasses children, who are the product of formal
education system,

as well as the adults who come from

literacy courses, whereas in the former definitions children
are not included.
Bordia defines the objectives of a post-literacy
program as remediation,
communitization.

continuation,

application,

and

These programs should fill the gap between

formal and nonformal education and help the individual to
overcome the deficiencies of literacy programs or formal
education.

They should help the new literates to keep

continuity in their literacy skills and help them to utilize
their skills in their daily lives for betterment.

Finally

post-literacy programs should enable the people to build a
community where they can get together and discuss their
problems and establish an environment of literacy.
Above all, post-literacy brings continuity from
literacy to life-long education.

It is also stated clearly

in these definitions that post-literacy is a form of
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awareness raising for those who live in the communities
which are out of reach of urban facilities and opportunities
to improve their lives.
Many developing countries are making significant
efforts to provide post-literacy activities to neo-literates
in many ways.

Some are producing supplementary reading

materials while some are utilizing mass media technology for
post- literacy activities.

These materials are all geared

toward consciousness raising.
1.

Existing Strategies for Post-literacy Programs
In a 1968 publication of the African Adult Education

Association, Abuzeid Musa stated that the atmosphere
conducive to learning is an important component of literacy.
Most developing countries are trying to create a conducive
atmosphere as a strategy for post-literacy programs rather
than organizing a structured program which lasts for a
certain time duration.

Some successful strategies applied

for post-literacy programs in developing countries are worth
mentioning here.
All the post-literacy materials will be categorized
according to the nature of medium - Print, Audio,
Audio-Visual,

rather than purpose.

So far post-literacy

materials have been developed only in Print Media
supplementary readings, magazines,
newspapers).

journals,

However some Audio Media

audio-cassette)

and Audio-visual Media
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and

(i.e.,

and

(radio and
(teleclubs,

cinema,

and video)

have been used to raise awareness in rural

communities who do not have access to formal education.

As

the present study is to integrate video media into
post-literacy activity,

examples of available media programs

which are related to post-literacy and awareness-raising
will be mentioned here.
Although media are different in nature in terms of
cost, presentation,

and availability, my literature survey

will cover the whole range of media used for post-literacy
activities as well as for awareness-raising purposes,

due to

the fact that the whole theory of media has some common
ground.
sequence,

Every medium needs a target group,
logic,

content,

and ability to communicate.

On this basis,

my literature review will attempt to identify and list any
type of media related to post-literacy.
Literature review on those media will be presented in
the following order:
a.

Print Media

b.

Audio Media

c.

Audio-visual Media

a. Print Media
Books,

newsletters, posters,

comic books,

and magazines

are the main types of print media used by most countries to
prevent neo-literates from falling back to illiteracy.
following are some successful examples:
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The

i.

Magazines.

Some examples of magazines used in

post-literacy are Progress,

Let' s Read and The New Readers1

Page.
Progress Magazine of Zambia was a monthly color
magazine for new literates,
entertainment

containing news articles,

(short stories, puzzles,

strip cartoons),

hints on practical subjects like agriculture,
and nutrition.
Nyanja,

child care,

It was published in 3 languages

and Tonga).

and

(Bemba,

It required a substantial government

subsidy.
The stories and articles were mostly written by staff
of the publications section of the Adult Literacy Program.
The strip cartoon and other illustrations were bought from
commercial artists.

The magazines were distributed through

government newspaper agents,
areas and so on

(K.

stores,

Simfukwe,

headmasters in rural

1968, pp.

103-104).

Let1s Read and The New Readers'Page in regular
newspaper.

Let1s Read is a quarterly magazine.

consisted of eight pages,

covered various subjects like

JAMAL news, phonics, puzzles,
messages,

It

student opinion,

letters and

and other features.

The New Readers1 Page was a joint Daily Gleaner/JAMAL
production.

The Daily Gleaner was the most widely

distributed paper in the country.
a page twice monthly to JAMAL.
news

(national/international)

This publication donated

This page contained selected
and JAMAL news,
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crossword

puzzles,

feature story and the JAMAL Benny Cartoon.

These

were simplified and written in large type for easy reading
by new readers.
ii. Follow-Up Reading Materials.

Follow-up reading

materials are also popular post-literacy materials for most
developing countries.

Some call it supplementary reading

and some follow-up reading material.

Here are two examples

one from Jamaica and another from Burma.
Supplementary Readings:

Among print media,

supplementary readings are very popular.
Movement for Advanced Literacy)

JAMAL

(Jamaican

Program has published some

very interesting supplementary reading materials.

As one of

the objectives of JAMAL is to prevent regression in the 3Rs,
it helps to provide follow-up literature for neo- literates,
to expand the link with public libraries,

and even to

channel neo-literates into educational institutions.
JAMAL has published supplementary reading materials
under 63 different titles.

Broadly they fall under eight

topics - national building,

history and cultural patterns,

agriculture,

religion, health and nutrition,

industry,

self-reliance,

and fiction.

These materials were produced by researching the
context where the materials were to be used
sites, people,
vocabulary,

etc.).

type size,

(by visiting

The materials were tested in terms of
and other criteria and were published

only after the third draft

(Dave et al;
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1986).

Follow-up Books:

The mass literacy movement in Burma

paid considerable attention to follow-up literacy work.
They published thirteen follow-up books on such subjects as
nutrition,

health care,

conservation,
agriculture,

child rearing,

family planning,
and so on.

sanitation, water

domestic science,

Two million copies of these books

were distributed.
Apart from production of these materials,

it became

necessary to have an infrastructure for dissemination as a
part of the print media strategy.

Thus, here is an example

of a rural press and a rural library which were established
for newly literate people.
iii. Rural Libraries.
Tanzania,

This was one of the projects of

launched in 1969,

skills in neo-literates.

in order to restore literacy

Local authorities were encouraged

to build housing for a rural library.

These libraries were

installed in various places including primary schools,
dispensaries, primary courts,
and even in private houses.

cooperatives, party offices,
Libraries were staffed with

primary school drop outs or functional literacy teachers.
iv. Rural Press.

A rural press is a source of

information and intellectual entertainment,

and provides

opportunity to the neo or fully literate rural people to
widen their horizon on national and local policy.
Tanzania started its Rural Press Project in 1974 as a
result of producing reading material for new literates in
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the

rural

areas.

It produced a

covering national
news

from the

yourself"

or

and international news

zonal newspaper,

commentaries,

announcements

The above

are

related media like

and entertainment,

some examples

awareness

among neo-literates.

of local people.

They

in the

case

All these

are especially
and to raise

Their production is mostly

locus

As these

of control

They can make this

is

are not
in the

a great

communication medium between the policy makers
people,

knowledge

of print media and print

of community.

produced for the whole nation,

it

reader.

strengthen literacy skills

localized to meet the needs

hands

"Do

library and rural press.

geared toward neo-literates.

designed to

interest,

and

carrying general

skills to the

rural

of local

letters to the editor,

"Improve yourself",

articles to provide

are

four-page newsletter,

and the

of local people developing it

as

rural

a

participatory process,
b.

Audio Media And Their Utilization
i.

Radio Programs.

audio-visual media
activities.

are

However,

Except Print Media,

radio

cannot be

raising,

ignored in this

educational

and audio tape-recorder have

for

awareness

As post-literacy programs

toward awareness

and

still not used as post-literacy

been used as useful media
communities.

audio

raising in the

are mostly directed

the potentialities
study.

radio programs.

There

However,
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rural

are

this

of these media
abundant

literature

review

is going to focus only on those radio programs which promote
the idea of locally produced programs.

Thus this section

will discuss some examples like,
*

Instructional Radio,

*

Radio club,

*

Radio Learning Group Campaign in Zambia,

*

Local Radio and Study Groups in Ghana,

*

Radio Lumiere in Haiti,

*

Radio Alexandria in Egypt.

Instructional Radio:

and

Literacy-supporting broadcasts

began with the establishment of an education unit in
Tanzania in 1974.

Although this program was not developed

as a post-literacy strategy,

it placed particular emphasis

on literacy and post-literacy for adult learners.

There was

a special program for literacy teachers who were primary
school leavers who have attended orientation courses on
adult education.

Altogether,

seventeen motivational

programs were broadcast to encourage literacy class
attendance.
Radio Clubs:

Niger started radio clubs in 1962 to

cultivate democratic practices in villages.

As stated by

the president of the Association of Radio Clubs of Niger
(ARCN),

the radio clubs should provide an expansion of

awareness whereby adults become aware of problems in the
personal,

local,and national spheres,

and through which they

can integrate themselves effectively into the national
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community.

The purpose of ARCN is to provide a very

liberal, very democratized education,

a very safe and sure

ground of understanding between "complete" citizens
1967).

(UNESCO,

One of the distinguishing features of ARCN is that

the club members participate in the radio production.

The

radio club members listen and help to create three different
types of programs - first, programs developed in direct
collaboration with the club members,

second, programs

developed by experts on different subjects,
"Carrefours"

("crossroads")

and third,

the

comprised of material

taperecorded and submitted by club members

(UNESCO,

Radio Learning Group Campaigns in Zambia:

1967) .

This was a

pilot project modeled after the mass Radio Learning Group
Campaigns of Tanzania and Botswana.

In this project,

a

series of radio programs is accompanied by printed
study-guides.
to listen,
course

Learners come together as an organized group

study,

(Dodds,

discuss and make decisions based on the

1988/4).

In 1989,

this very successful

program reached 5,000 participants.

A vital component in

the program was a series of training for the study group
leaders who organized the groups,

led the discussion,

and

carried out the follow-up activities.
Local Radio and Study Groups in Ghana:

The Local Radio

and Study Groups program in Ghana was started to support the
functional literacy campaign.
in three stages.

This campaign was implemented

The first stage began by organizing
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pre-literacy study groups that used radio and visual print
materials to study basic development themes - health,
supply,

income-generation,

initiatives.

water

and community self-help

The second stage offered literacy classes

based on primers.

In the third stage,

group using post-literacy readers.
part in this campaign

(Dodds,

learners studied in a

Radio was an integral

1988).

Radio Lumiere in Haiti:

Radio Lumiere was established

in February of 1959 as a small educationally licensed
station which went through rapid growth,

from one single

station into a network of five stations.

However,

confirmed by research,

that these local

conducted in 1979,

it was

stations attracted a larger audience than the broadcasting
station in the capital.

The major reason for this was that

the station in the capital could not produce the programs to
effectively address the needs and interest people in rural
locations.

On the other hand,

local stations were

successful in identifying local needs and producing programs
of local interest,

news,

that local personalities,

and concern.

It was also found

authority figures,

and opinion

leaders were more effective in reaching the populations of
those communities.
The impact of the local stations included a greater
sense of community ownership of the stations and more
geographic specialization in development programming.
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Moreover,

specific medical and agricultural programs were

directly related to the community.
Radio Alexandria in Egypt:

With the goal of raising

the income of the new settlers in El Nahda region by raising
agricultural production,
Communication)

DSC

(Development Support

center in Mariut developed a multi-media

package to provide possible alternatives to improve their
lives.

This included slide shows,

leaflets, posters,

and so

on, which were discussed in the weekly rural radio
broadcasts.

These programs were directly tailored to the

community of new settlers.

The project brought farmers

together to listen in groups and discuss the topics covered
by the broadcasts..
One of the interesting findings of the DSC project was
that "rural radio broadcasts are ineffective,

if the

information is not reinforced in well-managed discussions
and in feedback in the form of questions by the farmers"
(Media Center Mariut Promotes Development: Radio for the
People and with the People,
of the source).

Class handout,

no date and name

This project also found that the listeners

paid more attention when the broadcasters were familiar
farmers and agricultural advisors.
Thus,

radio programs mentioned above were developed for

raising awareness among rural communities.

Although the

locus of control is not centered totally with the local
community,

there is opportunity for them to be heard.
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Common grounds between the present study and this project
are that it also emphasizes the use of media for local
development.

Second, this project highlights the importance

of local participation.

Third,

group viewing and discussion

were major activities in this project also.
ii. Audio Cassette Recorders.

There are also some

programs which used audio cassettes to raise awareness among
the rural learning groups.

The process and purpose of using

audio cassette recorders in these programs were based on
participatory methods and were community oriented.

Two

examples are presented below:
*

Audio Cassette Listening Forums

*

Audiocassette Program in Rural Pakistan

Audio Cassette Listening Forums

(ACLF),

(ACLF):

and

This is

another interesting project originating in Tanzania.

It is

a participatory women's development project based on the
assumption that small media,

like audio cassettes,

combined

with discussion can provide useful incentives for
self-reliant development.

In this project,

five women were

selected as group leaders for the whole year.

These women

were trained in group dynamics methods and needs assessment.
They were also trained to use the tape recorder.
First,

a general meeting was held for the selection

group leaders.
seminar.

of

These leaders were trained in a short-term

Then they did a survey of village needs which were

prioritized and analyzed in small-group discussions.
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After

a large-group synthesis of action plans,
was produced.

an information tape

The dialogue was continued and eventually

increased awareness of the potential for improving local
conditions.

This project was mobilized in order to enhance

awareness among women,

so this project is more an awareness

raising program than a post-literacy project.

Nevertheless,

this can be a very good strategy for providing continuing
education to rural people

(Dodds; dcr,

1988,

Audiocassette Program in Rural Pakistan:
Iqbal Open University

(AIOU)

no 63.)
The Allama

of Pakistan launched an action

research project in a district of Punjab between 1982 and
1985 to develop a distance education program to provide
nonformal education to rural people.

They developed a

series of visual printed materials and audio cassette
recordings which were successfully used in study groups.
The content of the materials were on child care, poultry,
livestock management,

agricultural credit,

and electricity

in the village.

The program participants were predominantly

illiterate women

(Dodds,

1988).

These are some examples of audio media used in
awareness-raising projects in developing countries.

This

also shows how these mass media can be used to localize the
broadcast in order to avoid some of the problems of mass
broadcast programs.

As mentioned in the first chapter,

’mass broadcast’ message can be vague to people who hear
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a

that message, because mass media targets the general
population rather than any specific group,
c. Audio-Visual Media and Their Utilization
Due to the explosion of technology in the world,
country is untouched by modern media.

no

Audio-visual

technology has bewitched not only developed countries but
also rural areas of developing countries.
video and television,

Mass media,

like

are a specially well recognized by

educational planners as effective media for educating
maximum numbers of people with minimum resources.

Some

examples are given below to show how these mass media are
used to make it more interactive with the people for whom
they are developed.

They are

:

i.

Teleclubs,

ii.

Cinema Education in Tanzania,

and

iii. Video for Community Development.
i.

Teleclubs.

UNESCO sponsored a

teleclub project in

Senegal with about 500 women, mostly from the working
districts around Dakar.
hygiene,

nutrition,

The project covered the subjects of

and the treatment of various illnesses.

The result of the experiment done by the Psycho-Sociological
Research Center at the University of Dakar suggests that the
women learned a lot and they also passed along some of their
new knowledge to family members and friends.
ii.

Cinema Education in Tanzania.

The Ministry of

Education in Tanzania utilized cinema as one of the
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strategies to motivate people for adult education in 1973.
They started with four mobile vans, which were distributed
to four different zones.
purchased,

By 1976,

sixteen more vans were

as the program was found to be successful in

motivating adult learners.
The immediate effect of educating the masses
through the cinema was vivid.
Film shows became
very attractive.
An average number of between
800 to 1,000 people turned up.
People met and
talked, they talked about their personal affairs,
they talked about the things affecting their daily
lives, they commented and laughed at things they
saw on the films (Nindi, 1986, p. 260).
As there was no discussion group after the cinema,
writer of the article felt ".

.

.

the

it is this aspect that

spelt a danger of turning a cinema gathering into mere
festival occasions without any educational elements"
1986, p.

260).

However,

(Nindi,

this gathering provided the rural

community an opportunity to analyze the content of the
cinema and to ventilate their ideas reflecting on their own
personal problems.

Bringing the community together

regularly in one place becomes a tradition.
step,

As a second

organizing a discussion after the show can be tied to

the program to make it a structured educational program.
Another advantage of this program was the system of
utilizing local people by training them to operate the
projector.

In this project,

a survey showed that primary

school teachers were good candidates for handling the
audio-visual equipment.

There was no attempt to utilize the

neo-literates.
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These are some examples of mass media used in nonformal
education in different rural communities.
think that these media

(e.g.,

cinema,

particularly for "broadcast."

Some specialists

television,

radio)

are

Media messages are developed

by a group of experts and the goal is to reach maximum
audience.

As discussed earlier,

the rural communities are

mostly segregated in their geographical locations due to
lack of appropriate transportation and communication in
terms of their occupation,

exposure to new knowledge,

their socio-economic condition.

Therefore

and

"broadcast"

messages may not serve the purpose of consciousness raising.
In order to make these mass media a tool for
consciousness raising,

the process of producing mass media

needs to be more participatory and

'narrowcast.’

Audiences

need to be involved in the process of creating these media
productions.

Messages need to be focussed on certain groups

so that these messages can be sharpened,

penetrating the

people’s consciousness level so that they can reflect upon
the message and take action instead of just passively
listening to them.
iii.

Video for Community Development.

nature of technology,
’narrowcast'

Due to the

video has been widely used to

the messages and to allow both horizontal and

vertical communication.

This technology allows experts to

communicate with audiences.
just passive receivers,

Instead of making audiences

it allows them to communicate with
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experts and,

at the same time,

it also allows them to

communicate with their fellow beings who are not at the
level of experts.

This technology also secures the locus of

control in the local people's reach.

They can produce

community videos to raise awareness among their own
community members.

As mentioned in Print Media,

this can be

developed into a community video magazine ‘show for the
community.
As the purpose of this study is to develop
participatory community video for post-literacy activities,
it will be appropriate to discuss the use of video
technology in community development to some more extent than
in the case of Print Media and Audio Media.

Thus this

section will present viewpoints of some writers as well as
community workers in the beginning and illustrate some
examples of video projects that worked as catalyst in the
process of community development.
Martha Stuart,
thought that

".

.

founder of Village Video Network,

.we live in a world where politicians

represent people - but the people's views are not
necessarily the same as the politicians"
page).

(Helmore,

1986,

Media are mostly governed by politicians.

Therefore,

in 1974,

when she went to Egypt to produce a

video program on family planning,

it occurred to her that

what she was doing was only serving her own purpose.
might not be communicating the intended message to the
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It

no

community.

So she decided to let the local women use the

communication tool by themselves.

She trained a group of

women to operate equipment and left the equipment with them.
After her success in Egypt,

she started training groups in

video production in other countries.

One of the most

interesting and significant aspects of Village Video Network
(WN)

is its commitment to demonstrate that illiteracy is no

barrier to effective communication and using very
sophisticated technologies.
subject,

Once they are clear about a

people seem to be very good in composition,

because

they are well acquainted with the situation in the
community.

The writer of the article cites as an example

the production of a tape on diarrhea in a village.
camera moved from the drinking water facility,
where people wash,

The

the pond

and to the kitchen and the pitcher where

they put the water.

Diarrhea was the subject,

but they also

shot the whole cause of diarrhea.
As community video is the grassroots medium for the
community,
members.

it can be easily understood by the community
The production information will be meaningful to

them and thus becomes easily digested.
from the article,

’Sharing Wisdom',

To quote Stuart,

by Kristin Helmore in

The Christian Science Monitor.
It is my experience that villagers ... in
Jamaica and Egypt have much more to learn from
each other than either can learn from what filters
down to them from their respective national
governments or from international agencies
(Helmore, 19...)
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Community video encourages the community members to
express themselves through media which helps them to get a
mirror-reflection of their own situations.
may,

in many cases,

This reflection

lead them to go through the transition

to an upper state of consciousness,
the state of critical level

eventually leading to

(as mentioned in Chapter 1).

Thus Martha Stuart was able to demonstrate that
illiterate rural women can produce educational videos if
they are given the opportunity.

Their messages can be more

penetrating to their community than those from outside the
community.

This process helps the community to ask its own

questions rather than to blindly accept answers

from outside

the community.
d.

Video Technology as an

'Alternative Communications Media

Since the dawn of video technology,
through many changes in terms of its

it has passed

features and use.

It

also helped to facilitate the change in basic communication
model.

The basic comminication model is based on a human

stimulus-response process by which receiver is informed,
persuaded and entertained.

Figure 2,

process of communicating message:
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below,

shows the

Channel
Message
Channel

Figure 1
The Basic Communication Model
(Black & Whitney, 1983, p. 7)

In these past two decades,

the flow of communication has

been recognized as "both-way street".
model of communication emerged;

Thus an interactive

it allows receivers to

provide feedback to the message senders.
the communication cycles.

This will complete

Figure 2 illustrates the

interactive model of communication.

Channel

Figure 2

The Interactive Model of Communication
(Black & White, 1983, p.9)
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Communication should not be flowing down from experts
only.

Voices from the grassroots level should also be heard

and respected.

Mass media,

developed centrally.

on the contrary,

is often

Mass produced messages create

commonalities rather than admire the differences.
(1989)

Dobrow

calls it "cultivation of dominant image patterns",

which eventually would blurr lives of ethnic affiliation,
and create media stereo types that could affect individual
as well as social values.
and professional power,
mass media,

In addition,

centralized urban

knowledge which flow out through

often fail to recognize the knowledge of rural

people themselves

(Chambers,

1983).

Thus,

alternative

formats of mass media are emerging to cope with this flow.
Thanks to user-friendly technology,

like video,

today the

communication flow has been expanded to the communities of
local groups,
sectors

racial minorities,

(Roncagliolo,

1991).

and the other oppressed

Video is a community media for

alternative communications.
Trudel in her article,
Myth to Reality"
communications'
based.

(Trudel,

"Alternative Television: From

1991),

defines

'alternative

as alternative media which are community

The main purpose for originating an alternative

category of communication is "to reflect the needs left
unfulfilled by the traditional mass media."
Trudel,
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As stated by

This approach to communications primarily
emphasizes critical perspectives, involving a
process whereby users participate in both
management and production. Finally, it addresses
itself to individuals as active citizens, not as
consumers" (Trudel, 1991, pp. 72-73).
This has been made possible through the advent of video
technology.
In developed countries watching television has become
one of the major activities in the household
Americans,

(average

31.7 hours in a week; Quebecois and British 26.7

hours per week).

In North America,

community television

stations were started in the 1970s to provide alternative
communications to the communities.
1,200 access centers

.

.

of independent citizens'

.

"There were at least

operating with some combination

groups,

local institutions,

sponsorship of local cable operators and access management
corporations"

(Trudel,

1991,

p.

75).

Unlike developed countries, media in developing
countries are strictly controlled by the government.

Media

messages are centrally produced in urban area and
transmitted to people all over the country through mass
medium.

Due to socio-economic,

differences among people,
also varies.

cultural and geographical

the impact of message on people

A mode of the mass communication process is

illustrated below:
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Figure 3

A Mode of the Mass Communication Process
(Black & Whitney, 1983, p. 11)

Figure 3 explains that the source of message wishes to
affect the "mass audience" with one message.
by a medium which is full of noise.
Whitney

(1983)

It' is carried

According to Black and

there are two types of noise in mass

communication; they are "channel noise" and "semantic
noise."

Channel noise is the interference within,

exterior to,

or

the channel or medium whereas semantic noise is

the interfernce within the communication process itself.
Due to the semantic noise,

the message is received by
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different groups of people in different ways.

Sometimes the

message even loses its effect as it reaches to the "mass
audience."

Black and Whitney suggested the soloution to

avoid semantic noise is to develop messages based on the
receivers'

interest and background.

This is possible if the

media is produced locally rather than centrally by the
government.
Realizing the changing nature of communication and the
potential of video technology, many developing countries
have been adventuring in localization of media.

India is

one of the developing countries where the most important
community television experiments have taken place.

New

Delhi Journal one of the international sections from the New
York Times

(Crossette,

January 2,

1991)

throws light on the

status of video technology used to create "alternative
communications."

The journal starts with the sentence,

"Information-hungry Indians,

annoyed by the failures of

state-run broadcasting networks,

are turning in droves to

private-enterprise "alternative television" news, on
videotape"

(page no. not available).

It also included some

interviews with the people who started these communication
networks and with some ordinary people.

Based on these

interviews, people are frustrated with government television
which broadcasts official news and government documentaries.
Everything the Prime Minister does is covered in
detail.
Yet Indians have seen very little of the
momentous events in the last two years in China, the
Soviet Union and Europe.
A rebellion in Kashmir has

65

all but vanished from the evening news, along with most
domestic political crises (Crossette, January 2, 1991).
Thus,

in India, video technology has made it possible

for an "alternative communication" to emerge.
the journal,

According to

the trend of this alternative communication

started around 1989.
Another part of the world where the video technology
has begun to occupy an important place is Latin America.
"It is estimated that there are now over ten million video
machines in Latin America,

and more than 400 popular or

alternative production groups
p.

84).

..."

(Festa & Santoro,

1991,

Even in the places where there is no electricity,

people adopted the appropriate technology to operate the
video technology.
report

(1987,

FAO

January)

(Food and Agriculture Organization)
testifies this fact and wrote that a

paddle-operated generator for battery recharging was
developed in 1986 to use the video technology.
in Peru,

The farmers

contributed their time and effort to recharge a

battery by paddling for a period of up to four hours,

so

that they can watch the video programs,
e. Video Technology and its Utilization
Rafael Roncagliolo in Video the Changing World
tentatively classified the use of video on the basis of
empirical examination of the available types of video groups
in Latin America

(Roncagliolo,

follows:
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1991).

They are discussed as

i. Video Record.

This category of the video simply is

used to record the events in the daily lives as well as the
oral history of the community.
ii. Group Video.
developing countries,

In Latin America and some other
organizations have started to use the

format of group video which gives priority to the process of
video over the product.
Many groups are taking advantage of the rich
possibilities provided by group video in its
various forms/ or as a communications link between
villages, used to generate a self-sustaining
feedback process.
All videos made for empowerment
and organization within women's groups,
agricultural development organizations and health
programmes fall into this category" (Roncagliolo,
1991. p. 28).
iii.

Special-events Video.

As the video has been a

popular tool for the community mobilization in Latin
America,

some groups have produced a high-quality work which

is dramatic,

attractive,

and funny from the testimonies of

people's experiences on the whole range of their daily
lives.

These videos are shown in the public places and

followed by group discussions.
iv.

Counter-news Video.

"Counter-news video is

confrontational video par excellence,
broader public.

aimed at an even

The idea here is to take typical

journalistic material and present it from a popular
perspective,
of events"

opposing and confronting the "official version"

(Roncagliolo,

Teleanalisis,

1991).

An example of this is the

a show created as an alternative news network
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in Chile while it was under the dictatorship, with the help
of unions and other social organizations.
v. Mass-broadcast Video.

This category is the type

which is developed by the grassroots video groups but
broadcast in the mass media.

Some of the popular groups in

Latin America are Lu-Pan-Gua,

TV Viva,

and Teleanalisis.

some regions like Cochabamba,

Bolivia,

and Tarpuy there is

In

an hour-long broadcast daily on rural development programs
in Quechua.

The Surcos group in Peru recently produced a

similar weekly program for the state's channel 7 in
collaboration with IPAL and with the support of UNESCO.

The

most mature and ambitious project is that of Brazil's TVT
which is initiated by the union of metalworkers in Sao
Paulo.

E.

Community Video:

Some Examples

Due to the explosion of video technology and its
creative use, many communities,

including rural ones,

are

using video for raising awareness and sensitizing the rural
people to local issues.

Some of them are enlightening to

the present study.
1.

The Skyriver Community Television Project
The Skyriver Community Television project was conceived

with inspiration from two diverse areas - community
development and documentary film.

The setting of this

project was a small-scale undertaking within the constraint
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of the existing location.

The Skyriver project focused on

effective learning of content which emerged during the
production process.
The first case was launched on Fogo Island,
off the coast of Newfoundland.
electricity.

which is

The setting had roads and

The population seemed to be accustomed to the

audio and visual media.

However,

of many developing countries.
from the rest of Canada.

the setting resembled that

People were quite isolated

Even on the island,

the ten small

communities did not communicate freely or feel an identity
as Fogo Islanders.
The Skyriver project worked on a local community level,
although it was a government- funded project.

The community

house became the institutional base for the media production
process.
The film crew,

a community development worker,

community itself were the target audience.

and the

In this project,

the audience made major contributions to the development of
the materials.

Participation was on a voluntary basis.

Learning Objectives were:
. . . the Skyriver project’s goal did not derive
from the preconceived scheme of a sponsoring
institution.
Rather they grew out of the
community's own deliberations, in town meetings
and on video tape, regarding what problems were of
central concern, and could be affected by
community action (Gunter, 1975, p. 205)
Interviews with respected spokesmen on various issues
were projected through camera; this worked as a stimulus to
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which groups of viewers might react.
program,

After viewing the

they tried to reach consensus on the issues of

central concern to the community through discussion.
The first objective was to identify the resources to
deal with a problem or issue which had been identified as
important to the community.

The information on these

resources was obtained by taping or filming people
expressing the ways in which they had dealt with such
problems or issues.
The second objective was the utilization of resources
which had been identified as relevant to a problem or issue.
This involved video taping or filming the community
spokesmen and playing back publicly their feelings and aims
to stimulate the commitment to action.
The product of this type of community video aims to
state accurately and eloquently the community’s needs.

It

can be used to obtain institutional or public support for
the community objectives, besides stimulating action within
the community.

2. Kheda Television
Space Applications Center

(SAC)

of the Indian Space

Research Organization broadcasts a half-hour program to 400
villages in Kheda through low-power terrestrial transmitter.
These villages are also provided with community viewing
sets. Programs for this television broadcast are produced in
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the field based on local needs and with the involvement of
the local citizens.

The major objective of this program is

to analyze and solve problems with horizontal and vertical
bottom-to-top communications.

However,

as this programming

is designed by a multi-disciplinary team of researchers,
content specialists and producers

(Jain,

1991),

this

television cannot be considered community video.
is aimed to

Still,

it

'narrowcast' to a certain locality and to raise

their consciousness.
3. Video Sewa
Video Sewa was initiated by a group of poor illiterate
women in India.

They are the members of an organization

which advocates women's rights before the authorities and
operates a cooperative bank.

This organization,

named SEWA

(Self-Employed Women's Association), provides its members
with skills and cooperative mechanisms for better
production, marketing,

child care,

life insurance,

and

maternity benefits.
In 1984,

a group of women from SEWA were trained to use

a video camera and make simple productions.

None of the

women who were in this group had finished high school.

The

participants included vegetable vendors, hand-block
printers,

carpenters,

and agricultural workers

(Jain,

1991).

The women made videos on different issues of the
community,

e.g.,

the water problem in the village and a

dispute between the street vendors and the municipality.
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They used this video not only to raise consciousness among
their community members but also to take on the political
authorities to fight

for the rights of street vendors.

Women who produced these videos did not have
electricity in their homes,
video equipment.

but they learned to handle the

This case highlights the point that even

illiterate people can handle this technology and be
empowered to express themselves.
4.

Village-to-Village Learning in Mali
The literacy group of Mali,

Dembele Sata Djire,
literacy program.

which was headed by Mme

incorporated the use of video in a
Women from a village were trained to use

the video technology in 1984.

They videotaped a project of

a sanitation committee in their village and showed this tape
to women from other villages.

Consequently,

women from

other villages were also inspired to set up a sanitation
committee.

Thus,

Mme Dembele and her video team have

developed an effective and powerful approach to the use of
video with village women.
They travel from village to village with one
camera, a deck, a monitor, a generator and
accessories.
When they record a program, everyone
is involved and contributes.
Playback of newly
recorded material takes place immediately. . . .
Since this approach values the individual and
local experience, the whole process builds
confidence and a sense of empowerment.
Further,
the horizontal movement of information from
village to village supports local self-reliance
while also providing direct access to the
experience of their neighbors and peers (Stuart,
1986, p. 66) .
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5.

Chinese Video Experience
Another example of using video for horizontal

communication can be cited from a series of Chinese
videotapes on biogas digesters and solar heating units which
was created in 1981.

A group of villagers and scientists

from Xinbu Brigade in Guangdong Province,

China, produced

videotapes to explain the construction and operation,
by step,

step

of their solar and biogas technologies.

Looking at these videos,
motivated by the ideas and,

farmers from Guyana were

as a result,

employing the biogas technology.

Video played a significant

role in introducing the technology,
careful planning,

they are also

although there was

and excellent management of consultation

between Chinese and Guanese scientists involved to make it a
big success.
6.

CENDIT and its Video Project
CENDIT

Technology)

(Center for Development of Instructional
is a non-profit organization in India which

originated in 1972.

Since its beginning,

working in the field of communication,

it has been

producing and

disseminating audio-visual materials to development-oriented
organizations who are already working at the grassroots
level.

It explores new possibilities of alternate forms to

communication.

It also transfers the skill and knowledge of

producing these materials through workshops
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(CENDIT,

1991).

In the process of exploring new approaches of
communication in one Indian village,

CENDIT found that

"films that were centrally produced, trying to propagate a
top-down message, were obviously ineffective."

Therefore,

they borrowed some video equipment and set it up under a
tree.

They started to play prerecorded popular music.

a crowd was gathered,

When

they video taped the group and

simultaneously played it back.

Eventually they were able to

record discussion sessions reflecting the thoughts and
actions of the community people themselves.

As a result,

they carried out a number of video projects which promoted
the communication process within different groups of people,
e.g.,

landlords and landless, women and authority,

and elders,
7.

youths

etc.

The Inukshuk Project
This project was conceived in an Inuit community in

Northern Quebec and Labrador because of the reaction from
the community when the Canadian Broadcasting Company
introduced Accelerated Coverage Plan.
hunting community,

The Inuit,

the

of Northern Canada felt the devastating

threat to their cultures and languages when televsion images
from the South started to flood into their living rooms.
The Inuit leaders apprehensive that,

just as other

technologies which invaded their community stayed and never
went away,

this television technology was also not going to

disappear.

They then thought of using television as a tool
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for protecting their language and culture rather than as an
agent of destruction.
The Inuit Tapirisat of Canada

(ITC),

a national

organization which represents the Inuit communities,

lobbied

federal funding and regulatory bodies for a measure of
control over northern television.
Department of Communication,
out.

Under this project,

With the support of the

Project Inukshuk was carried

rudimentary television production

facilities were installed in a community place and a team of
Inuit were trained to operate video camera and learn the
fundamentals of television production.
Video playback equipment was installed in communities
which had barely begun to receive television.

The first

Inukshuk video tapes were circulated among these
communities.
halls,

People watched these videos in community

council chambers,

and classrooms.

In 1980,

the

Inukshuk Project started to broadcast via satellite.

Their

video production was rudimentary in comparison to the
broadcast from the South.

However,

this project proved that

an Inuit television network was technically feasible and
that it could play an important role in preserving the Inuit
language and culture.

In 1981, bu the efforts of the Inuit

leaders, the Inuit Broadcasting Corporation was established.
It was a great opportunity for the Department of
Communication to demonstrate the potential of the Canadian
telecommunication system,

and,
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for Inuits,

it was their

first opportunity to see their culture,

values,

and language

on television, through the eyes of their own videomakers.
8. AREDS1s Video Project
Association for Rural Education and Development
Services

(AREDS)

is a village-based,

organization in South India.

nongovernmental

The major goal of this

organization is "to help the rural people to become aware of
their own situation through education and collective action
around problems identified by them,

and to become

self-reliant in bringing about their own development"
(Fabel,

1991, pp.

2-3).

As Fabel, who assisted AREDS to carry out the first
video project in the community,

stated in her report,

cultural media had been found by AREDS to be the most
effective vehicle for facilitating dialogue among people.
She also mentioned that the television broadcast and the
entertainment videos available in the village had been
negatively impacting the community because they divert
"people's attention from issues closer to home and distort
their understanding of local problems"

(Fabel,

1991,

pp.

3-4) .
Therefore,

with the primary target of using video to

reflect local issues,

culture,

awareness among the people,
started in February,

and values,

and to bring

the first video project was

1991.
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A group of AREDS1s nonformal education trainers, women
organizers,

and health workers received training on the

basic skills of video technology through a series of
workshops. Participants produced a series of video dramas.
Some of them are as follows:
"The Dawn":

This is a 10-minute video on nonformal

education and village development.
"Invitation to Death":

This video dramatizes that

traditional superstition can be hazardous to health.

It is

12 minutes long.
"Springtime Again":

This is 13-minute video to point

out how some health symptoms can be easily mistaken for
superstition but may need serious health attention.
"We Move Together":

This 18-minute video deals with

the process of community mobilization around the issue of
housing for landless people.
"We will not be Cheated":

This is to teach people to

exercise their political power so they cannot be cheated by
elected politicians.

This also reminds the elected

politicians of their responsibilities to the community.
This is 10 minutes long.
"Searching for Light":

This is a 12-minute drama

depicting the dependency and vulnerability of nonliterates
in a literate world.
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"A Day in Her Life":

It portrays a village woman’s

hard life and the reality of not being appreciated in the
family.

This is 10 minutes long.

This project of providing training in video and
producing videos was carried out by AKEDS staff in
collaboration with the International Development Program of
Clark University.

This project is one of the genuine

examples of how video technology has been successfully
integrated in rural community development.
9.

The Family House:
Message

The Soap Opera Version of Health

The Family House is a daily serial story which has
multi-faceted characters dealing with real health problems
in Egypt.

This program started in the spring of 1992,

messages on various health issues such as AIDS,
spacing,

home accidents,

drugs,

with
child

and hygiene.

There is a built-in system of audience research and
pre-testing in the program development.

Data was collected

from sample groups of 200 people in Egypt, Morocco,

and

Jordan.
Inception of this program was inspired by one of the
health campaigns in 1983 which produced soap-opera like
episodes on oral rehydration.

According to the research,

it

was found that public information disseminated in the form
of a dramatic story,
awareness.
knowledge,

had a tremendous effect on health

Fifteen hundred mothers were surveyed on their
attitude,

and practice of Oral Rehydration Salts
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(ORS).
1986,

In 1983,

only 3% of the mothers knew about ORS; by

it was found that 98% of those surveyed had been

educated about ORS and 70% had already used it.

It was also

found that there was a significant drop in infant diarrheal
mortality from 11.5 per thousand in 1984 to 7.1 per thousand
in 1985

(IDRC,

1993).

One of the reasons soap operas are an effective
approach may be due to the growing trend of accepting
television media as a source of information.
Kamel mentioned,

As Dr.

El

soap operas in Egypt are different from

those in other parts of the world due to the fact people
want to learn something from the show not just to be
entertained.

In the same report,

it was mentioned that an

estimated 90 percent of the 52 million Egyptians "sit with
their eyes glued to the screen, waiting for their daily dose
of Arabic television entertainment."
As Dr. Farag El Kamel,
Development Communication

Director of the Center for

(CDC),

said,

two ways of communicating messages.

there are basically

One of them .is through

"crude and obvious" messages which are in the form of public
service announcements and the other "is to infuse health
information right into the dramatic narrative,

so the

learning process is subtle and can effect behaviour"

(IDRC,

1993) .
This case study shows very clearly how educational and
consciousness-raising programs can be infused with the
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flavor of entertainment,

so the messages will be interesting

and sensitive to the receivers.
10.

Use of Video by Kayapo Chiefs
Carl Zimmer discusses,

in Discover

(August 1990),

how

Indian tribes in the Amazon are using modern technology to
preserve their tribes and the rainforest.

One of the

interesting and relevant aspects of their work is the use of
video technology to raise awareness about problem situations
in the community and to mobilize group action.
When Electronorte,

the regional power company in

Brazil, was planning to build a whole series of dams in the
middle of Kayapo territory in 1989,

the Kayapo chiefs toured

the Tucurui dam, which was built on Tocantins River.

This

is the dam which had flooded 800 square miles of rain forest
that once had been the home of the Parakanan and Gavioes
Indians.

The chiefs videotaped the site where the dead

trees still rose, bleached and bare above the water.

They

played this tape back for the Kayapo community members,

who

became very aware of the consequences of the dam. to the
rainforest.

They staged demonstrations at the site of the

largest of the proposed dams in the nearby town of Altamira.
As a result,

the project to build dam was put on hold

(pp.

42-45).
The rain forest where this Kayapo tribe live does not
have electricity, but they managed to use the video
technology by hooking the equipment up to a gasoline-powered
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generator.

This example shows a strong positive aspect of

this technology even in a place where electricity is not
available.
These are some examples of using video technology to
raise awareness on the horizontal or vertical level,

and

allowing communication to flow in both directions as well as
on the same level.

It is also obvious from these examples

that technology can be demystified by placing video
equipment in the hands of non-professional people.
cases,

like SEWA and AREDS,

equipment.

In some

even illiterate women used video

It also shows that video is just a tool to

communicate messages and messages are more important than
the quality of the product.

Therefore,

the purpose of

community video is different from entertainment videos which
are produced by professionals.

One of the side benefits of

this community video is that it can help to preserve
socio-cultural values of a community when the media is
produced in and by the community.

The Inshuk Project is a

genuine example of how small communities are being
acculturated by mainstream media.
This chapter has discussed some adult literacy
theories,
education,

different types of media used for community
and some examples of projects which used video

technology for community development.

Chapter III will

discuss Nepal as a developing country and the use of video
technology in Nepal.
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CHAPTER III

NEPAL: A DEVELOPING COUNTRY

This chapter describes the concepts of education, mass
communication,

use of video,

and highlight on some awareness

raising videos in Nepal.
Nepal, being one of the least developed countries in
the world,

is working very hard to put the country and its

approximately 18 million people on the path of development.
Due to economic and geographical constraints, there is a big
gap between the urban and rural areas of the country. Eighty
percent of the population live in rural areas, where the
illiteracy percentage is highly concentrated.
is the main occupation.

Agriculture

People who are educated up to high

school migrate to urban areas seeking opportunities for
better employment or higher education if they can afford it.
Thus there is an acute problem in holding educated people in
the rural areas.
There has been an international effort to raise the
literacy percentage of Nepal
to recent data).

(currently 35 percent according

Since literacy classes have been running in

many parts of the country for more than a decade,

the

country is at the stage of addressing the question,
literacy, what?".

"after

Efforts are being concentrated to provide

post-literacy materials for neo-literates.
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The ministry of

Education and other non-government agencies who are working
in literacy are making a great attempt to produce
post-literacy materials.

So far they have produced some

booklets; however, the distribution of the material is still
limited.
Due to the lack of transportation and good
communication, the majority of Nepal's people live in
isolated communities in rural areas.

Some pockets of the

country are so remote that it takes months for newspapers or
mail to arrive.
mountainous,
clearly.

As sixty percent of the land is

some areas do not receive radio signals

Thus,

even radio programs cannot reach the

population.
As the present study is to develop a post-literacy
model for neo-literates to raise consciousness among rural
communities,

it would be enlightening to examine some of the

issues that impact on this model.
and history of education,

First of all the concept

the development of non-formal

education, mass communication systems and examples of
projects utilizing video technology in Nepal will be
discussed in this chapter.

A.

Concept of Education in Nepal

Education is traditionally the prerogative of the
upper classes: to be educated is a powerful symbol
of status. Education is not perceived as a means
of acquiring skills that can be used productively
to secure economic prosperity but is seen as an
end in itself which once achieved signifies higher
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status, and in association with which the
privileges of status are expected automatically
(Bista, 1990, pp. 5-6).
This quote from a well-known Nepali Anthropologist
highlights the concept of education in Nepal.
has been found that,
polity,

However,

it

along with the major changes in the

the concept and nature of education have been

undergoing dramatic alterations

(see Appendix A) .

Therefore

a brief history of education in Nepal will elucidate how its
concept of education is changing.
The concept of education originated with the idea of
imparting knowledge on religion in ancient times
1760),

(before

so that certain people could inherit the religion and

carry out the rituals successfully in the society.
Obviously,

the common people who were lower in the caste

system were deprived of education

(Joshi,

1989-90),

as they

were not allowed to perform religious rituals.
In the 1760s,

a king,

Western part of Nepal,
united them into one,

Prithvi Narayan Shaha,

from the

conquered all the small kingdoms and
creating the present-day Nepal.

this king spent his life expanding the empire,

As

he was whole¬

heartedly dedicated to expanding and improving the military
force.

He eliminated the concept of education as religious

identity and the social status quo.

His education system

was designed to inculcate martial values in people.

His

priority was to educate the children of soldiers who died in
battles rather than those who were socially high ranked.
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Jung Bahadur Rana,

the

first Rana Prime Minister,

introduced the British System of education,
of the children of the royal
for

104 years,

family.

during which time

The Rana regime

opportunity

liberal Rana Prime Ministers.

This was

British Empire was

Thus,

function properly

offices;

with wider issues

India and the purpose

administrative

in the British System.

who were educated were

clerks who
As

only equipped to work

they were not

of

given the

of

could

a result,

those

in the
skills

to

deal

of a changing world.

Along with sporadic

changes

many new innovative

in education in different

ideas were brought

into

light.

Realizing the necessity

of low-level manpower development

the

subjects were

country,

formal

vocational
(Western)
by

vocational

as well

as non-formal

consultants

could not

education.

Unfortunately,

these

foreign

and with laboratory equipment

donated

Those who graduated from these

go back to their vocational

fields which

were domestic and lacked the

sophistication of their

laboratories.

these graduates were

to the

in

introduced into the

subjects were taught with the help of

foreign countries.

schools

the

during the time when the

expanding in

education was to prepare

periods,

Unfortunately,

for education could not be enjoyed by most

the common people.

government

lasted

some effort was made to

make education available to common people.
there were not many

for the benefit

Consequently,

community or the nation.
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On the

contrary,

school

of no help
they

highlighted the poverty and insufficiency of their country
in comparison to others.
Realizing the inadequacy of the formal system of
education,

the National Education Planning Commission

introduced the Adult Education Campaign in 1954
1989-90).
time.

Primary education was also made free at that

However,

only about 87% of Nepali children are

currently enrolled in the primary schools
Statistics.

(Khati,

1990).

(Central Bureau of

Even the campaign for adults and free

education for children have not been able to reach all
people,

due to indirect cost of the education.

As stated in

Education for Development: An Analysis of Investment
Choices:
... in developing countries the opportunity cost
of time spent on education by pupils in primary
school may be quite high, particularly for poor
families, since even young children may contribute
to family income by working in the fields,
carrying water, or looking after babies, and thus
can free adults for more productive work
(Psacharopoulos & Woodhall, 1985, p. 23).
Therefore,

even basic education is still a privilege

for some populations regardless of the cost of education or
the socio-cultural barriers.
Looking back on this history and on th present
conditions in Nepal,

the people’s concept of education is

still focused on being able to be plugged into one of the
government/better-paid jobs. Educated people in rural areas
aspire to study hard so they can get a job in urban areas.
People in urban areas hope to get a scholarship go to study
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abroad or get an international job.
studies done on Parents1
Higher Education,

According to one of the

and Students1

Expectations from

it was found that 63.69% of parents and

62.72% of students expressed interest in obtaining a
government service post

(Koirala,

1984).

The government

jobs are mostly concentrated in urban areas,
centralized administration.

Therefore,

out of place in rural areas.

due to

educated people feel

Most of the time,

the only

alternative for them is to migrate to the urban areas and be
absorbed in their profession-related jobs.
Thus,

historically,

the concept of education had been

attached to status or power in the community.
the twentieth century,
changed drastically.
and INGOs

However,

in

the availability of education has
As NGOs

(Non-government Organizations)

(International Non-government Organizations)

started to emerge in various field,
gained more concentration.

the literacy component

Literacy classes started to

sprout in many rural areas of Nepal to accommodate as many
illiterates as possible.

Despite these efforts,

literacy is

still looked upon as a means of getting a better job in the
government offices,
Thus,

as it had been in the past history.

farmers in the rural areas question the idea of

attending the literacy - classes as they think they are too
old to reach to the level where they can get a job in the
government.

Instead they express their interest by sending
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their children to school so the children can have better
jobs in the future.
The positive impact of the emergence of literacy
classes in different parts of the country is that at least
parents realized the importance of education for their
children.

However,

the concept of literacy needs to be

redefined,

so that people will not focus on status and

government services but will recognize it as a personal
skill that links them to broader understanding,
communication,

and actions of consciousness-raising for the

betterment of their lives.
Literacy classes, based on a consciousness-raising
goal,

started to branch off to many different programs to

benefit the community.

For example,

income-generating

activities started to be integrated into the literacy
classes.

Awareness of child/maternity health,

deforestation,

utilization of bank,

and other necessary life

skills was targeted to be raised along with literacy
classes.

B. Mass Communication in Nepal
It has been noted that some government and
non-government organizations are making successful attempts
to develop messages in audio-visual technology.

There is a

whole range of audio-visual aids used to raise awareness
among people on various issues of life.
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Some programs use

posters,

slides,

video tapes.

documentary films,

audio-tapes as well as

As this project is geared towards video media,

a summary of the use of video technology in Nepal will be
helpful.
Government-owned radio,

television,

the major mass media in Nepal.

and newspapers are

The Ministry of

Communications is responsible for overall control and
coordination of major systems of mass communication
including mass media, postal services,

telecommunications

systems,

like radio,

and so on.

television,

Major mass media,

cinema and video,

and folk media will be

presented here briefly.
1.

The Print Media
Gorkhapatra

(in English)

(in Nepali language)

are two government-owned newspapers which have

the largest circulation,
respectively

and The Rising Nepal

(Koirala,

about 35,000 and 15,000

1991).

Besides these two newspapers,

there are an increasing number of weekly publications which
are published by private agencies.

This increase has been

significantly high since the political changes of 1990,

due

to the freedom guaranteed to the press under the new
constitution.
One of the innovative efforts to provide development
information to the rural population through mass media is
the rural wall newspaper,

called Gaon Ghar, with a

circulation of 6,000.
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The language of the print media is mostly Nepali;

some

are available in English and a very few are available in
Newari

(one of the 19 different languages of Nepal).

the political revolution of 1990,
language policy,

After

there was a change in

allowing primary schools to use the local

language for teaching children who do not speak Nepali as
their first language.

However,

it is stil'l unknown how many

schools are adopting local languages as a medium of
instruction.

There may be a few publications in Hindi,

but

the present research could not find any.
2. Radio Nepal
Radio Nepal is the only radio station broadcasting in
the country at this moment.

It was established in 1951 with

a modest transmission capacity of 250 watts which was
extended to 300 kw of short-wave transmission and 200 kw of
medium-wave transmission by 1989.

Although there was a goal

for Radio Nepal to extend its medium-wave transmission to
cover the country by April 1991,

at present the medium-wave

transmission reaches approximately 55% of the population.
The estimate number of radio sets in Nepal is 2.1
million,

according to the study done by Development

Communication and Research Consultancy Group
1990.

(DECORE)

in

This shows that two-thirds of Nepali household have a

radio set. Broadcast from Radio Nepal is scheduled for 14
hours a day for six days

(Sunday through Friday),

hours on Saturday.
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and 17

3. Nepal Television

(NTV)

NTV was started in 1985,

30 minutes a day on an

experimental basis to broadcast the King's visit to
Australia.

Gradually the broadcast time is increasing and

adding new innovative programs.
NTV has four transmitting stations - in Kathmandu
(lkw), Pokhara

(200w),

Biratnagar

(lkw)

and Hetauda

(100 w).

At present the signals cover over 22 of the country's 75
districts and reach approximately 18% of Nepal's
geographical area.

Rough estimation indicates that

television signals reach 23% of the population
1991, p.

7).

(Koirala,

The number of television sets in the country

is not known at this time although one study by DECORE
showed that in 1985 there were about 8,000 television sets
in the country.
Currently the television programs are news,
programs,

documentaries,

tele-serials and other programs

purchased from foreign countries,
(announcements,
advertisements).

indigenous

and fillers

closing and opening ceremonies,

and

Although there are indigenous programs,

it

was also mentioned in Koirala's article that "the
productions are predominantly studio based .

.

.

The few

programs that are produced outside the studio are based
mainly in and around the capital city of Kathmandu"
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(p.

7).

4. Cinema and Video
Cinema is still a major source of entertainment for the
majority of the population.

It is interesting to mention

that all cinema theaters play Hindi movies.

However,

cinema has started to gain popularity among Nepalis,

Nepali
as

locally produced movies start to come onto the scene,
although the quality of the Nepali movies, is not as good as
that of the Indian productions.
Nepal has a total of 81 cinema theaters,

clustered

mainly in the urban areas and the terai region.

One of the

influential factors of cinema location is easy accessibility
of the movies from India.
As video technology started to invade Nepal, video
provided another channel for screening movies.

It is

estimated that video is available in all 75 districts in
contrast to television signal coverage and cinema theater
availability.

Moreover,

it has passed both these

technologies in popularity and video theaters have become a
booming business in Kathmandu and other rural areas where
other communication technologies are not available.
According to Koirala, video technology is gaining a
tremendous amount of popularity among rural as well as urban
communities.
Video theatres which consist of a bare room
equipped with a video cassette player and a
television monitor, charge a small entrance fee
and organize two or three screenings a day for
clusters of 40-50 people for each screening. In
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areas where there is no electricity, portable
generators are utilized (p. 10).
Koirala also mentioned commercial companies which have
started to utilize video vans equipped with video projectors
and large screens to promote their products in semi-urban
and rural areas across the country.

This article did not

mention specifically who and where this is happening.
The DECORE

(Development Communication and Research

Consultancy Group)
viewers in 1990.

did some studies concerning television
It was found,

as mentioned above,

that

there were already about 8,000 television sets in the
country,

even before the experimental television

broadcasting started in 1985.

These sets were used either

to receive telecasts from India or to watch video tapes.
Currently the estimated number of video sets is over 30,000.
The DECORE also discovered that exposure to cinema and
video was fairly high in all areas except in the mountains.
The highest figure indicated by their study was 89%,
was in the central hill

which

(Kathmandu is also included),

and

the lowest is 36% in the mid and far western mountain
region.

Wide spread of video technology has been

acknowledged by many writers in Nepal.

One of the quotes

below also clearly shows the readiness of Nepal to use
video:
Video - this modern tool is fast spreading all
over the country.
At first glance, it looks
pretty luxurious at the face of the low per capita
income of Nepal.
But its lowering cost and easy
availability have made it popular even in the
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5.

villages.
We cannot treat it as a household tool.
But we can use it as an extension tool in the
different target groups and at various religious
and social gathering frequently taking place in
the villages of Nepal (Shrestha, 1986, No page
no.)
Traditional or Folk Media
Nepal also has quite a number of traditional folk

media.

Very popular ones in Kathmandu are Daboo Pyakhan

(Street Theaters),

Bakhan Kanegu and Saptaha

Stories in places like temples),
Kirtans,

and Bhajans

(Religious

Street Entertainers,

(which are spiritual recitation).

There are two major festivals in Kathmandu valley; they are
GunPunhi

(in Kathmandu)

and Mataya

(in Patan)

the street theaters will be playing.

during which

On these days,

even

the government cannot control the ideas and opinions
expressed by the players of the street theaters.

These are

the days when the public is totally emancipated to criticize
the government.
Traditional media from outside Kathmandu valley are
Gaini

(Professional itinerant singers), Naach, Maruni,

Nautanki

(Professional dance performance),

(Spontaneous song competition),

and so on.

Dohori Geet
Koirala writes

that these traditional media are vanishing from Nepali
culture,

although they possess the potential for effective

communication of development messages, problem posing,
community video projects.

and

The family planning division has

successfully tapped into the Gaini group and promoted the
message of family planning.
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Mass communication is still in the infancy stage in
Nepal.

With assistance from foreign countries,

are being expanded,

facilities

along with development and expansion of

the media hardware and programs which will benefit the many
cultural groups of Nepal.

Entertainment as well as

educational programs are genuinely needed to suit different
groups of people.

C.Use of Video in Nepal
As documented by SEARCH in Development communication in
Nepal, there are numerous NGOs and INGOs who are making an
effort to introduce video technology to accelerate their
work in community development as well as to spread the
message of development in the rural communities.

Table 2 is

presented here to show which agency has used video
technology for what purpose.
This table shows the proliferation of video technology
in the developing sectors in Nepal,
is needed by government,
agencies.

regardless of whether it

non-government,

or international

It shows a trend in how this technology is slowly

making its way from an entertainment tool to an educational
tool in the process of community development.

However,

it

is still at the stage where this technology is treated as
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Table 2

Use of Video by Different Agencies of Nepal
Agency

Produced by

Purpose

Ministry of
Agriculture
(HMG/N)

Project Staff, but
editing by
professional agency,
NTV
Target to produce 5
videos in a year

Ministry of
Local
Development

No record of video
programs yet, although
they have equipment

Ministry of
Forestry and
Soil
Conservation

Messages provided by
forestrystaff, but
produced by private
organization

Ministry of
Education
(HMG/N)

The agency has
artists, script,
writers and
curricululum
specialists

Ministry of
Health
(HMG/N)

Messages prepared by
Health Specialists but
video by private firms

1. Health and
Family Planning
2. Video Vans (4)

Small Farmers
Development
Programs

Six trained
technicians

Irrigation, Small
Hydro Plants,
Mushroom Farming,
Piggery,. Poultry,
Afforestation
Community
Development and
similar Rural
Development Themes

Development
Communication
Production
(INGO)

Media Resource Center

Pregnancy,
Nutrition,
Exercise,
'Sudainis’,
Immuniz ation,
Family Planning

Video films both
in agriculture and
livestock

Fragile Mountain

Continued,
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Agency

Produced by

Purpose

Save the
Children
Federation
(US)

Technicians from
Development
Communication
Production

Health, NFE, MCH,
natural resources

Worldview
International
Foundation
(WIF)

Professional Staff

Health.
Immunization, MCH,
Sanitation,
Nutrition,
Prevention of
Blindness,
Afforestation,
AIDS prevention,
Oral Rehydration
Therapy, Drug
Abuse Prevention,
etc.

REDD BERNA
(Norwegian
Save the
Children
Fund)

Not clear; video is
mentioned as one of
the media of
communication

Family
Planning
Association
of
Nepal(FPAN)

FPAN contracts out its
production

About 8 or more
video Family
Planning, Birth
Spacing and etc.

Child Workers
in Nepal

Contracts outside
companies for
production

Current state of
handicapped and
exploited children

Freedom
Center
(St.Xavier’s
Social
Service
Centers)

Fr.

For training of
trainers on
awareness of drug
abuse

Seto Gurans

Not mentioned, but
video-cassette has
been telecast by NTV
1990

Thomas Gaffney
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Dealing with
problem of early
child development

'big' media,

as all the agencies except Freedom Center,

making their videos through professionals.

are

None of these

agencies uses video as a tool for empowering the local
people.

Worldview has produced a number of awareness¬

raising videos; however,

they were not produced following

the participatory method.

D. Highlight on Some Awareness-Raising Video Projects in
Nepal
There are quite a significant number of videos for
awareness raising being made in Nepal for Nepali
communities.

The international agency, Worldview-Nepal is a

pioneer in this field in Nepal and has produced a number of
videos.

Some of them are highlighted here in terms of the

types of messages they are trying to convey through videos:
1. Feedback to Project Implementors
The rural women who were the beneficiaries of incomegeneration projects were videotaped with their feedback on
these projects and showed it to the project implementors.
Some project designers and sponsors were not happy with the
criticism,
them;

albeit they admitted that it was eye-opening for

it gave them deeper understanding of problems faced by

the rural women.
A workshop was also held to facilitate discussion upon
viewing the tape with project designers and sponsors.

Some

rural women who were in the videotape also participated the
workshop.

These women were quiet prior to screening the
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video tape.

However,

after they saw themselves in the video

tape with full confidence,

they became more vocal in the

workshop discussion.
2.

Self-Evaluation
Health worker trainers were video taped during the

training session.

After the session,

the tape was played

back to show their interaction with students and to analyze
the behaviors of students in the class.

With this process

it was found that they improved their training techniques
and also increased their self-confidence.
3. Health Messages
A series of video tapes was produced on how to take
care of children with diarrhea.

These tapes were made with

local women's participation in local settings.

Eventually

these video tapes were also shown to women in other
villages.
A thorough survey,

"Do Rural People Learn from Video?",

was done by Belbase in 1985 using "Health Message" videos in
a rural village.

Three research questions,

asked in this

study were as follows:
a.

Can rural people learn from video

(i.e.,

moving

pictures)?
b.

Do people learn when they participate in the video
shooting process?

c.

Do non-Nepali speaking people and Nepali-speaking
people learn equally from video?
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This survey found that videotapes were especially effective
with illiterate women.

This technology helps to convey

messages to 200 people at the same time, which would not be
the case with posters, brochures,

and flip charts.

Some

women learned the concept of the message when they viewed
the tape a second time.

Video technology allows for

repeated viewing as necessary for the people.

Another major

finding of the survey was that those illiterate women retain
more information through participating in the process of
demonstration in the video tape
4.

(Belbase,

1988).

Motivational Message
Solid Waste Management Program

(SWAMP)

showed a

videotape called "Save the Children", put together by
Worldview-Nepal,

to the low-income urban women and children.

This video was to raise awareness on cleanliness in the
neighborhood and to motivate them to keep their courtyards
clean.

The screening was followed by discussion.

As a

result,

those women pointed out that the courtyards need

more trash bins to be available.
5.

Communicating to Influentials
"Towards Self-Sufficiency" is a video about people who

are dependent on charity and expressing their desire to
learn skills that will enable them to be economically
self-sufficient.

This tape was shown to Her Majesty the

Queen of Nepal who otherwise would not be able to learn
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about these people's desires.

At the same time,

these

people would never get a chance to communicate to the Queen.
WORLDVIEW International Foundation has produced a
number of videos in Nepal

(WIF Report 1990,

91).

Detailed

information is not available on these projects but in brief,
they are as follows:
*

"Health Message",

a six-part series on maternal and

child health relating to pre-natal and post-natal care;
produced for UNICEF
*

Two videos on environmental protection and forest

conservation.
*

Seven TV spots on polio; produced for the EPI.

*

Two documentary films on the Small Farmers

Development Project and on Production Credit for Rural
Women; produced for UNICEF, Nepal.
*

Two health population education telefilms on "Birth

Spacing" and "Population and Resources".
*

A video film on communication activities of Social

Marketing of Immunization project of Worldview/UNICEF.
*
1991

Video coverage of the General Election in Nepal,

(pp.

32-33).

The videos mentioned above are development messages
which are either project planners telling the people what to
do or documentation of the event.
categorized as

'self-evaluation',

"feedback to

.

.

.",

Although the videos are
'communication',

they were not produced in a
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and

participatory method.

Nevertheless,

there is one video

project that is somewhat different from all the video
projects mentioned above.
6.

Sisters ' Mirror
This is a video project initiated and facilitated by

the Surkhet Project of the United Mission to Nepal

(UMN),

a

Christian non-government organization in Kunathari Village
Development Area in mid-west Nepal.

Technical support was

provided by the Health and Development Project of Calgary
University,

Canada.

in another village,

A health project was being carried out
called Melkuna which was just one and

one half days away from Kunathari.
A group of health volunteers and the chairwomen of the
Kunathari mothers group visited Melkuna to observe the
women's work.

On this visit they found out that illiterate

women made a video to communicate to the authorities about
their community needs which resulted in resolving their
community problem.

In the report,

the community problem was

not specified.
Being impressed by other illiterate women's successful
efforts in handling a piece of sophisticated equipment like
a video camera,

and encouraged by women from Melkuna,

the

women's group from Kunathari expressed an interest in
launching a video project in their village, too.

A project

was organized to create an opportunity for the women to
reflect on their present situation in order to stimulate
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self-directed action for change.

Thus,

the video showed the

self reflection of the women as they expressed and discussed
a possible plan of action for change.

The source of this

case study is a paper presentater at the AWID International
Forum of 1991.
It can be concluded in this chapter that video has
already made a prominent appearance in Nepali culture either
as a tool for entertainment or for awareness-raising
messages.

Based on UNICEF study of 1978,

"Communicating with Pictures in Nepal",
rural Nepalis were visually illiterate.
seven years later,
rural areas.

has claimed that the
However,

about

technology seems to have pervaded the

Consequently,

in 1985,

Rural People Learn from Video?"
Messages",

a report,

was able to prove,

are visually literate now.

Belbase's study,

"Do

(which was based on "Health

even in rural areas,

people

The status of visual literacy in

rural areas can be easily proved by the growing number of
video projects in Nepal.
Chapter IV will describe the process of developing
interview questions,

data collection procedures and present

the responses from the Nepal experts.
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CHAPTER IV

INTERVIEWS WITH RESOURCE PEOPLE

This chapter will discuss the purpose,
process of interviews with resource people
second step of the methodology).

design,

and

(which is the

It will also discuss the

results of the interviews.

A.

Interview Procedure

Resource people were identified with the help of
available literature and general information.

Resource

people were those people, Nepali or foreign citizens,

who

were directly or indirectly involved with currently running
literacy projects in Nepal.

Those foreigners who had worked

in Nepali village as development agents for at least a year
were considered as Resource people

(Appendix B).

A list of questions was developed to interview the
resource people.

The major purpose of the interview was to

sketch out the present status of rural communities and
readiness to use video technology in rural Nepal.

The

interview questions were based on the available literature
survey including the Nepal project reports of each
organization from which the resource people were selected.
The nature of the interview was semi-structured;

an

interview guide was prepared but the interviewees were
probed more deeply and widely based on the nature of their
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work experience.

This tool was developed to obtain a

reasonably objective and thorough understanding of the
respondents'

opinion, which would not be possible through a

highly structured interview.

This approach let the

respondents talk about their experiences without being
limited by rigidly structured questions.

It was also easier

to accommodate variation in the pattern of questions
according to the degree of involvement in Nepal projects,

if

the interview was semi-structured.
Once the draft interview schedule was developed,
pre-tested with three resource people;

it was

one of them by a

face-to-face interview and the others was through telephone
interviews.

This allowed the researcher to pretest the

questions and format and make necessary adjustments in the
interview schedule.
pretest,

Incorporating the feedback from the

a final list of questions was prepared.

1. Data Collection Procedure
Data was collected using the interview schedule.

Some

Resource people were not within the area where a
face-to-face interview was easily arranged.
a telephone interviews were done.
interview,

In these cases

Before the actual

resource people were given a copy of the

questionnaire and a consent form,

so that they were aware of

questions to be asked and they could decide if they wanted
to participate in the interview.

They could also choose to

remain anonymous in the report if they wanted to.
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In the case of those resource people who needed to be
interviewed by or on the telephone,
consent form were mailed to them.

a set of questions and a
After a week,

they were

given a preliminary call to set up a proper time for the
interview.
Seven resource people were identified with different
levels of experience.

They were asked to respond to the

idea of introducing video technology in the rural
communities of Nepal.

The whole interview was divided into

eight different questions and each interview took 45-55
minutes to complete.

Some of the resource people were

interviewed on the telephone,
(Cornell and Tallahassee).
proposal in which the

as they were out of state

An abridged version of my

'written consent form'

was also built-in was mailed to them,
about the purpose of my dissertation.
enough time to think,

(Appendix C)

so they would know
In order to give them

a set of questions was also included

in the mailing.
All the questions were pretested with three people one of them had experience in working with rural people in
producing community videos in India
country of Nepal),
Nepal.

(which is a neighboring

and one of them had experience working in

The third one was a Nepali and worked in one of the

communities in Nepal.

All the questions were revised and

re-sequenced based on the responses from the pretest
(Appendix D).
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2.

Interview Questions and Responses
The interviews were conducted with seven

’resource

people’ who had experience working with community people in
rural areas of Nepal in various capacities.

Three resource

people out of seven were citizens of the U.S.,
was British,

and the rest were Nepalis.

one of them

Backgrounds of the

resource people range from policy makers to community level
workers.

Their responses are summarized below according to

the sequence of the questions

(see Appendix E for detail).

Question No.l.
How would you assess rural people's
visual literacy in Nepal? (e.g. response to still pictures,
slides, documentary films, video clippings, etc.)
In answer
to this question,

three of the respondents expressed the

opinion that there was no problem so far as visual literacy
was concerned.

As the majority of the rural community were

illiterate and could not read or write, visual presentation
was the best medium to convey any developmental messages,
like health,

agriculture,

civic sense,

etc.

One of the

respondents also expressed her surprise at having found
rural people in Nepal to have more visual literacy than she
expected.

Similarly,

another respondent shared his

experience while he was working as a literacy project
coordinator.

He felt the community people had more

enthusiasm in literacy class when there was visual media. He
used documentary films,

slides,

and other visual media in

his project without any problems.
other respondents found films,

On the other hand,

slides shows,
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two

and even clay

models and posters needed to be accompanied by some
explanation.

However,

they were also of the opinion that,

with a little explanation, visual media could be very
effective.

The other two had no direct experience in

working with visual media in Nepal to judge this issue

(see

Table 3).

Table 3

Visual Literary in Nepal

Q. No. 1. How would you assess rural people's visual
literacy in Nepal? )
Respo
ndent

Responses

#
1.

Visual stimulus is the best means of
communications for illiterates.

2.

No direct experience.

3.

Visual literacy found difficult; needs specific
explanation.

4.

No problem in understanding visual media,
than (1) thought.

5.

No direct experience but, through a friend,
was found that relevancy is necessary.-

6.

Needs explanation; with a little explanation it
proved to be very effective.

7.

Very effective means of
communication,
problem in visual literacy
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no

better
it

2.
Have you used video or other audio-visual aids as
part of your project? How?
Almost all respondents had
direct experience using one or more visual/audio or
audio-visual media in their projects.

Two of them had

experience using video technology with rural women to
develop self-confidence by videotaping their life
experiences.

The purpose of videotaping in these projects

was to communicate vertically as well as horizontally.
The messages in the tapes were planned to be shared at
international conferences and to communicate at the
planners'

level.

And,

at the same time,

were also shared on the community level.
fact,

these messages
As a matter of

one of the projects was reported to be inspired by a

similar project which was launched in a neighboring
community.

This is a genuine example of horizontal

communication.
Three other respondents said they used other
audio-visual technologies:

films,

and printed other materials.

slides,

audio-cassettes,

These products were mostly

produced in other places than in the community.

This

could be the reason why some of these respondents also
expressed the need for explanation when using audio-visual
aids.

One of them clearly stated that if the materials

had been developed in the same community where they were
used,

no explanation would have been necessary.

All three

of these respondents positively stated the importance of
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using audio-visual

aids

at different

stages

of

teaching-learning situations.

They proved to be

a great

asset

join the

classes,

for motivating people to

and to explain different concepts
forestry,
One
many
his

and so

literacy

of sanitation,

health,

on.

of the respondents had experience working with

other media
experience

audience was

in different

in Nepal was

from the

certain level

developing countries,

only with radio.

but

His target

literate group who had reached a

of formal education.

Another respondent did not have direct experience
working with any kind of media;
teacher to develop

a reading lesson

help of audio-cassette.
because

it

however,

shows the

This

degree

people have to use media

he helped a

local

on English with the

is worth mentioning here

of interest

(See Table

and awareness

4).

3.
Video is being used for entertainment even in
remote areas of Nepal (to watch Hindi movies) .
In your
opinion, would it be possible to use video also as an
educational tool for those communities? How?
Answering
this

question,

optimistically
tool

(See

Table

all

respondents,

in terms
5).

except

of using video

One

of them was

was

rather than education while

concerned that the

as

an educational

amount

of

another respondent

lack of electricity
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responded

concerned that the

new technology might bring an excessive
excitement

one,

in many rural

Table 4

Use of Audio-Visual Media in Project

(Q. No. 2
Have you used video or any audio-visual aids as
part of your projects? How?)
Res
pon
den
t #

Responses

How?

Media
•

Yes, in "Economic
Impact of
Migration on
Women1s Lives"

Video

Radio,

2

RETT project in
Nepal and
Telescundaria

3

Yes, it was a
multi-media
project

Clay
model,
posters,
books

To introduce the
concepts

Yes, use of video
by women with the
help of Calgary
University

Video

To communicate
the health and
development
messages in
association of
Melkuna women

No, not myself but
helped an English
teacher to produce
an audio-tape

Audiocassette

To teach English
Language

Yes, many times

Slides,
films

To communicate
messages on
sanitation &
forest
preservation

Yes, in literacy
class

Films,
audiocassette

Literacy

1

4

5

It will be used
in planning and
policy level and
also will be
used for Int’1
forum
TV

6

7

Ill

Teacher Training

Table 5

Possibility of Using Video as an Educational Tool

(Q. No. 3 Would it be possible to use video also as an
educational tool for these communities?
How?)
Resp
onde

Responses

nt #

1

2

3

Video can be a very good tool, when the
presentation is something that reflects their
daily life.
This is a great tool for raising
consciousness in the community.
Absolutely yes, depending on planning and
implementation.
The people should be involved in
planning and needs assessment.
The viewing group
should turn into an action roup.
It should be
viewed - discussed - action.
If it is used in urban area, definitely it can be
educational.
But it cannot be very educational
as they will be too much excited with new
technology than the message.

4

Yes, video developed by Melkuna women can be very
effectively used in literacy class.
DEO is
trying to use more media in education people.

5

Yes,

6

Yes, it depends upon the content the follow-up
method. It needs careful planning.

7

It works very well to motivate the people.

but electricity may be a problem.
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areas might prove a major hindrance to its success.
However, he was convinced that the video technology was,
no doubt,

an effective medium for imparting knowledge.

Looking at the pattern of responses of those who were in
favor of video technology,

it was well stated that this

tool could be an educational tool only if it could reflect
the everyday life of the community and if it could address
the issues of people's lives.

Another respondent

emphasized that the community people must be involved from
the beginning of the project and should not be limited to
being just a viewing group.

The viewing group should

eventually turn into the action group.
be like

The model should

VIEWING -DISCUSSING -ACTING.

4.
How do you view the Idea of Introducing video
technology to assist the process of consciousness-raising
in rural Nepal?
(Around, for example, such issues as
healthr ecology, civic sense, etc.)
Although respondents

agreed on the point that the video could be a wonderful
technology for consciousness-raising among the community
members,

two of them expressed that community theaters and

dramas could be more practical and inexpensive to the
villages where there is a scarcity of electricity
Table 6).

(see

One of the respondents also expressed his

strong concern about the fact that most projects create
the problem of dependency.
any projects,

Therefore, before launching

the reality of the community and its

capacity to take over the project by themselves must be
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Table 6

Video Technology for the Consciousness-Raising

(Q. No. 4 How do you view the idea of introducing video
technology to assist the process of consciousness-raising
even without the skill of reading and writing.
It should
be relevant to daily life.)
Respondent

Responses

' #
1

2

3

4

5

6

7

It is a wonderful tool for consciousnessraising even without the skill
of reading
and writing.
It should be relevant to daily
life.
Localizing communication is very effective
and good for people, but empowering the
people with localized media, their reality of
lives should be thoroughly recognized,
thus,
the idea would not create dependency.
Even radio has proven effective for spreading
messages among rural people. Video had one
more aspect that is seeing.
Thus this can be
very effective tool.
It proved successful in Madhubasa village
with group of women.
It not only helped the
women to enhance the self-image but also to
develop leadership quality.
This technology
helped them to see themselves from outsiders'
vision.
Community theatre will be less expensive and
more useful than video technology where there
is no electricity.
Drama or theatre may be more practical and
cheaper for rural communities.
In the long
run it may prove cheaper with large scale
investment.
Starting with cultural aspect will be easier
for people to understand than abstract
concepts.
Video is a powerful tool which
will develop a sense of confidence in people.
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thoroughly studied.

Many projects collapsed just because

the cost of projects became too expensive for the
community to take over after the donors pulled out the
funding. However,

he was totally aware that empowering the

community with locally produced media could be very
effective if the community took the responsibility.

His

view was supported by another respondent when she
mentioned the success of one of her projects in a rural
community.

She also emphasized that the interest should

come from the community and the community should be
convinced that they can benefit from the project.

She

backed her statement with the example of the project.
Thus,

the issue raised by most respondents was the cost of

the technology and the genuine interest from the
community.
5.

Do you know of any projects which are using video
technology in rural Nepal?
What is your opinion of the
effectiveness of video in those projects?
According to

the respondents, video technology had gradually blended in
with many development projects,
informed in detail

although they were not

(See Table 7).

As mentioned by the

respondents, Women and Development Service,
Project/UMN,

Surkhet

and Worldview International Foundation had

used video technology-to communicate developmental
messages on issues such as,
agriculture,

and so on.

self-image,

health,

Since it was just the dawn of
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Table 7

Projects which used the Video Technology

(Q. No.5. Do you know of any projects which are using
video technology in rural Nepal?)
Respondent
#

Responses

1

WDS (Women Development Services) and Seti
Project also used the video technology but
do not know in detail.

2

I know some projects but noting detail and
do not know about projects in Nepal.

3

4

5

A lot of projects started to use video but
not for community development, only for
documenting the event of the institution or
to introduce the institution.
Melkuna women did it to get rid of bad
social customs.
Dhulikhel Youth Club has been using a kind
of community viewing of the television
broadcasting in a community place.- It was
a big success.

6

Video was used by Surkhet project. The
theaters were definitely popular media.

7

I know a few organizations which used video
technology but I do not know in detail.

video technology in rural Nepal, most respondents did not
have detailed knowledge about projects that used video and
their opinions about the effectiveness could not be
sketched out. Nevertheless,

one of the respondents,

who

had produced a video for community women, was quite
satisfied with her project in a rural community.

This

project itself was an outcome of a video project launched
in a neighboring village. As the community where this
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respondent was working heard about the project in the
neighboring village, they requested her to launch a
similar project.

She carried out this project and it

proved to be very successful.
She listed some positive effects of the project; the
development of group cohesiveness,
bad habits,

individual awareness of

growth of self-confidence,

exchange between communities.

and even the skill

Therefore, her opinion on

the use of video was tremendously positive.
respondents did not have direct experience,

One of the
as such,

although his information about community viewing of
television broadcasting in a rural community in Nepal was
quite intriguing.

He was pretty much impressed by how the

youth club placed a television monitor outside the window
at the time of broadcast.

Community people gathered

outside the window and watched the broadcast.

This

definitely indicates the degree of people's interest in
learning through the new medium.
6.
In your opinionr will community-based
participatory video provide inspiration for illiterates to
become literate and semi-literates to continue to be
creative and raise their literacy levels? How/Why?
In

answer to this question

(see Table 8), most respondents

indicated their uncertainty about video providing
inspiration for illiterates to become literate and
semi-literates to continue to be creative and raise their
literacy level.

Some were of the opinion that every rural

community knew that literacy was necessary to survive in .
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Table 8

Community Based Participatory Video as a Motivation for
Literacy

(Q. No.6 Will community-based participatory video provide
a inspiration for illiterates to become literate and semi¬
literates to continue to be creative and raise their
literacy levels? )
c

Respondent

Response

#
1

I am not sure about developing creativity but
it definitely works for raising consciousness
among people.

2

It depends upon the level of involvement in
the project.

3

Viewing the video can be very educational,
but I am not sure about "inspiration" for
illiterates. Illiterates also know they need
to be literate, but they cannot afford time.

4

Video presentation works good for illiterates
e.g. Indian TV series. However it will be
difficult to say this can change some
people's attitude towards literacy as they
are pretty sure the literacy is not going to
change their lives.

5

I am not sure about that.

6

This has been done on forestry project to
some extent. They hired the newly literate
people as facilitators.

7

This media is definitely good for motivating
people. When they are motivated, they can do
a better job.
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today's world.

However only a few of them can afford time

to go to the literacy class and become literate.
One of the respondents cited a project done by the
forestry department in Nepal.

This project brought the

neo-literates forward and hired them as facilitators of
the project.

She also reported that this was working

effectively.
7.

In your judgment, how effective will it be if
literacy lessons are taught through video as a segment of
a community video show?
Do you have specific suggestions?

Responses on this question were mixed among the
respondents

(See Table 9).

One of the respondents clearly

expressed the opinion that will she did not know how it
would be to give literacy lessons,

she could definitely

say the technology should be of great value for raising
the consciousness among the people.

Two of the

respondents said video can be effective if the segments
are well planned and developed with technical
sophistication.

One of them illustrated the fact that the

technology could not replace the literacy class,
could be a supplementary resource for providing
information,

initiating discussion,
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and also for

but it

Table 9

Literacy Lesson as a Segment of Community Video

(Q. No. 7
How effective will it be if literacy lessons
taught through video as a segment of community video
show?)_
Respondent
#

Responses

1

I do not know literacy but definitely it is
good for consciousness raising

2

n/a

3

4

5

6

7

It will be effective if the lessons are
arranged carefully.
The lessons should
start with concrete words to abstract
concepts.
Video presentation works well for
illiterates, e.g. an Indian TV series,
"Khilte Kaliyan."
It is a big hit in
Nepal.
It is a very good TV series in
Nepal.
They watch a lot of Hindi movies which are
quite sophisticated.
People may not like
or may lose interest.
Video cannot replace literacy classes.
It
cam be supplementary for providing
information, consciousness-raising, and
discussion.
Video requires sophisticated level of
technological knowledge, like in.Sesame
Street, which may not be possessed by the
community people.
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awareness-raising.
that,

One respondent confidently stated

if the lessons were well planned,

effective tool.

it could be a very

She also mentioned one literacy program

broadcast by Indian TV,

"Khilte Kaliyan."

She also

mentioned that the program was popular in the village
where she worked.

Therefore,

she was positive that,

the lessons were developed in Nepal itself,

if

it would be

more effective.
8.
What are the important considerations to be taken
into account while creating a participatory community
video? (e.g.
People's participation, generating funds,
identifying a contact person/organization, maintenance of
equipment)
Five respondents out of seven spelled out

clearly that the people's interest is the key issue to be
considered while creating a participatory community video.
However, there should be constructive guidance from the
facilitator.

It was also stated by some of the

respondents that the video should integrate the real
problems of the community people

(see Table 10).

This chapter has discussed the possibility of using video
technology in rural Nepal.

It is obvious that the Nepal

experts were in favour of using video technology,
it is still challenge.

although

Chapter V will present the model

for a participatory community video as a post-literacy
activity.
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Table 10

Issues that Need to be Considered for Creating a
Participatory Community Video

(Q. No. 8 What are the important considerations to be
taken into account while creating a participatory
community video?)
Res
#

Responses

a.
b.
c.
1
d.

Interest of the people and from people.
Start the project in a place where the possibility of
success.
Find out the consciousness level of the people, as the
project needs to be initiated by the people.
start with anecdotal, e.g. weddings

2

a.

To integrate on-going values for the community
problems and video should bring out people’s concern.

3

a.
b.

Contact key person
Meeting basic needs of the people first.

a.
b.
c.
d.

Actual desire from people.
Community people having control over the content.
Use simple techniques.
Use camera editing

a.
b.
c.
d.

Contact point.
Participation from people.
Let them develop their own issues and dialogues.
Best groups to contact will be Youth Clubs, farmers’
club and women's

a.
b.
c.
d.
e.
f.
g.
h.

Identify the people/club organization.
Identify the interest of the community.
Let people waste some shots.
Define specific tasks and explain thoroughly.
Let them choose the topic.
Give them training.
Balance in their input and facilitation needed.
People’s trust should be won that something is going
to happen
Someone in-charge is needed to keep track of
everything.

4

5

6

i.

a.
b.
7

System to maintain the equipment should be built-in,
(e.g., petromax project).
When the project is made as a community enterprise,
they come up with resources.
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CHAPTER V

A MODEL FOR A PARTICIPATORY COMMUNITY VIDEO

This chapter will introduce the model for a
Participatory Community Video as a Post-literacy Activity.
The literature review on theories of adult learning
shows a clear distinction between assumptions on pedagogy
of learning and on andragogy.

Adults learn more

effectively when learning is meaningful to them and
directed to fulfill needs of their lives.

A study done by

Allen Tough found that there are three types of adult
learners - goal-oriented,
learning-oriented.

and

Learning experiences for adults need to

be more activity oriented,
goals.

activity-oriented,

leading participants to their

In the first stage of their literacy class adults

may learn to read, write,

and organize their thoughts to

express them orally or in writing.

However,

their learning

purpose should not be limited to themselves.

Post-literacy

activities should guide them to work towards consciousness
raising of their own as well as of other community members
so that their learning can be more meaningful to themselves
and to their community.
The goal of consciousness raising is difficult to
achieve until people themselves work on it.

Outsiders can

raise their awareness, but community people themselves have
to realize their problems,

analyze them,
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and act together

to look for solution.

Therefore, media developed outside

the community may not be as effective as those developed by
the community people themselves to educate their members
and which eventually may lead to consciousness raising.
Communication technology is spreading so far and wide that
it has started to play a vital role in any human society,
regardless of economic status.

Thus,

instead of being

influenced by cultural imperialism from mainstream media,
many developing countries have introduced video media to
create an alternative media.
Therefore, based on the available literature review
and interviews with resource people,
presented here.

a proposed model is

The necessary components are identified as

follow:

A.

Local Community People vs the Facilitator

This is a video show for the community people, with the
community people,

and by the community people.

The

community has a larger role to play, while the facilitator,
even if s/he is from the same community, will be only in
the background.

S/he will be helping the community people

to achieve the goal of production as well as
post-production activities.

The facilitator will be

responsible for providing the necessary guidance and
coordinating various resources necessary for production.
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B. Literacy Class
As this model is for providing post-literacy activity
for consciousness raising among community members,

a

literacy class will be the starting point of this model for
forming a task-group.

At the end of the literacy class,

the major task-group will be formed with the neo-literates
from the class;

other community members will be invited to

contribute their ideas,

suggestions,

and feedback at

various levels of the program.

C. Discussion on Different

Issues of the Community

Instead of a top-down approach to at the community
issues,

people will be encouraged to talk about their

issues within themselves and their community.

However,

the

presence of large groups of people may hinder the purpose
of discussion in the earlier stages.

Therefore,

discussion

groups will be limited to the neo-literates as well as
those people who have genuine interest in the community
issues.

This will avoid some of the weaknesses of large

group processing and will also help to maintain the level
of enthusiasm among the working group of people.

D. Brainstorming the Idea for Video Production
After discussing different issues of the community,
the facilitator will lead the process of brainstorming ideas
for making a video.

Before the process of brainstorming
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begins,

the facilitator will check with the people, what

they would like to do with the video.
clear purpose for making the video.

They should have a
A list of ideas will be

prepared and written down clearly on a board or a handout so
everybody can read what is being identified as an idea for
the video production.

E.

Prioritize the Idea for the Video Production

When the list of ideas are created,

the facilitator

will facilitate a discussion to choose the most important
issue on which they would like to create a video.

S/he will

explain to them that the video must be educational,

so that

their production work will be valuable to the community
people in everyday life.

F.

Basic Training for Handling Video Camera and Video
Recording
There will be very basic training on the video

technology,
lighting,

dealing with a little bit of everything,

sound

(microphone),

e.g.

using the video camera,

and

maintenance.
Participants will have an opportunity to play with the
camera and to videotape a segment of 5 minutes just to
practice.

The production made by this group will not be

sophisticated.

In the continuum of technical sleekness,

may be at the opposite end from smoothness.

However,

its

educational quality will be much higher to the community
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it

than a video produced by professionals who are from outside
their community.
Participants will evaluate their own as well as their
peers’ work and provide feedback to each other.

This

training will help the task group to become familiar with
the equipment and to be able to use the camera for
communicating messages within or outside the community.

G.

Pre-production Activities

When the group finalizes the topic,
steps will be unfolded one after smother.

then a series of
These steps are

as follow:
a.

Story writing;

b.

Identifying the talents for the video production;

c.

Identifying the resources for the production;

d.

Identification of production sight;

e.

Gathering of objects to be used in the production;

f.

Division of work among the group members;

g.

Contacting talents,

resource people and briefing

the story;
h.

Scheduling for production;

i.

Rehearsing action of the story;

j.

Preparing the title cards for the story;

k.

Production group meeting for last minute
information.
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and

H. Actual Production
The neo-literates'
production as a team.
director,

group will coordinate the
Among themselves,

camera person/s,

they will pick a

crowd controller,

and so on.

The director will guide the camera person as well as the
talents

(actors).

S/he should be thoroughly familiar with

the story in order to tell talents where to stop and where
to go.
The camera person should be very familiar with the
director’s signals,
start,

so s/he knows where and when to point,

and stop the camera.

I.

Post-Production Activities

The production group will preview the video and go
through the process of self-critiquing.

They will note

where they need to improve and look at different angles so
they can do a better job next time.

The facilitator will

play a big role, pointing out necessary details and
providing positive constructive feedback to the group.

They

will also prepare a list of questions for post-viewing
discussion with the wider circle of community people, who
will come to see the video.
The facilitator will train the task group to facilitate
the post-viewing group discussion.

They will be trained to

listen carefully when somebody is talking, not to react
negatively when they hear what they do not want to hear,

128

provide positive feedback,
an opportunity to talk.

and to make sure everybody gets

If needed,

the facilitator will be

helping to facilitate the post-viewing discussion.
The group will arrange the time and place to watch the
video and spread the word by making posters.
The community people will come together and view the
video.

After viewing,

the task group will facilitate

discussion among the viewers who are willing to participate
in the discussion.

Later, viewers will all come together in

a large group and present the outcomes of the small group
discussions.

J. Feedback from the Community
During the post- production discussion,

the community

will be requested to give feedback on the production.

They

will also be reminded that they can come and give their
feedback to any of the production group individually on
various aspects of the production or even offer ideas and
suggestion for the next production.

It will be made clear

that anybody in the community is welcome to participate in
the production.

K. Planning for Next Production
The feedback from the community will be collected and
will be discussed within the production group.

When the

model has completed a cycle and is ready for next cycle,

129

those people who are in the task group will be used as
consultants to a new group.

Based on the productive

feedback, the group will prepare for the next production.
Thus,

the facilitator will eventually fade from the scene.

L. Production Pool
As the production team increases in number,
volunteers will be created,

a pool of

so more quality as well as

quantity production can be done.
In sum,

this model has twelve components which

expedite a community taking charge of educational media by
utilizing their own community members.
The next chapter will discuss the field test of the
model in one of the rural communities in Nepal.
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CHAPTER VI

FIELD TEST OF PARTICIPATORY VIDEO TECHNOLOGY
AS POST-LITERACY PROJECT

This chapter will report where, how, when,
happened in the field test.

and what

It will also discuss the

appropriateness of the model for that particular community.
The model for a participatory community video as a
post-literacy activity was pilot tested.in Dulal Thok,

a

village which is on the boarder between Nepal and China.

A.

Dulal Thok Village Community:

An Introduction

Dulal Thok is one of the villages of Panch Khal.

It

is between two larger villages,

Tama Ghat and Tin Pipal,

where there are schools, banks,

and health posts,

about 3

kilometers away form Dulal Thok.
Dulal Thok has about 200 houses,
about 1,200.

and a population of

The population in this village is

predominantly Brahmins, who are considered to be upper class
people.

There are a few houses of Damai and Sarki,

considered as lower class,

up in the hills.

be no connection among these communities.
along the roadside,

who are

There seems to
This village is

not very far from towns like Dhulikhel,

Banepa,

and even Kathmandu, which is the capital city of

Nepal.

Therefore,

a good number of men are commuting to

jobs and to study in the larger towns and city.
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Occupations in this village are mostly agricultural.
As this village is just 20 kilometers away from major towns
like Dhulikhel and Banepa,

some people work in the

government or non-government offices and do business.
families have their own land,
eat.

Most

so they get plenty of food to

Most of them also sell their farm products,

exchange each others' products.

For example,

only maize so they exchange maize for rice.

or

some grows
The lifestyle

in this village is not very different from most other
villages.

The women's day starts with the sunrise.

give food to the cattle, milk the cattle,
the household chores,

and,

after that,

cook food,

They
finish

they either go to the

field to work or go to the forest to bring leaves for the
cattle.

Their days do not end until evening after cleaning

up dinner chores.

Their routine life is pretty busy from

July to November.

As the days get colder,

work gets easier.

At that time,

cattle.

the daily routine

they stack up hay for

There is not much to do in the farm so they have

some leisure from December to June.
also do farm work,

Men in this village

like breaking big lumps of soil,

after the field work,

farming the potatoes,

looking

and so on.

The

rest of the time they spend playing cards, wandering around,
and chatting.

Young male children can be seen engaged in

kitchen work.

However,

as one woman said, when they go to

school and get older they do not want to participate in the
kitchen work.
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B, Rationale for Selection of Dulal Thok
Some district education officers were consulted about
launching the pilot test of the model.

The district

education officer from Kavre district showed interest and
offered help from his office for the project.
As the goal of the project was to work with
neo-literates in the village,

the availability of a group

who were at the verge of finishing up the literacy class was
one of the first and most important criteria for choosing
the village.
The second criteria was to select a village where
there was electricity,

so the project would not have to

spend money on arranging a generator for the video show.
Third,

it would be easier for the project if there was

a television set for playing back and showing the video.
a set was available,

If

the project would not have to rent a

television monitor.
Fourth was the cooperative nature of the village
leader. Due to the recent reshuffling of the political
parties,
projects.

some village leaders were quite critical of any new
Thus,

this turned out to be a very critical

factor for selecting which village to choose.

As the leader

from Dulal Thok village volunteered to welcome this project
in his village,

this village was selected to make a site for

the pilot test of the model.
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C.
1.

Procedures Followed in the Field Test

Planning for the Field Test
As mentioned above,

District Education Officers were

contacted as the first step of protocol.
the district,

After selecting

the district education office personnel helped

to choose a village.
Second,

a meeting was held with the village leader.

He gave a brief orientation about the village.

He

identified a literacy class which was being funded by JAS
(Japanese Association for Service),
organization.

an international

A high school graduate from the same village

was teaching this literacy class.

The literacy teacher was

introduced to the project team by the village leader.
the participants in this class were women,
years of all old.

All

between 16 and 35

The teacher also warned the project to be

aware of the fact that it was a busy month of the year,

so

the project may have to compromise in terms of time length.
Originally the project was planned for a month,

but it

was decided by the researcher to shorten it to two weeks.
As the major purpose of the model was to provide a
participatory environment to work on the literacy skills of
the neo-literates and at the same time to prepare an
educational video to promote consciousness raising among
fellow community members,

the project concentrated more on

the aspect of developing a theme for consciousness raising
than or technical aspect of video production.
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Thus

some

changes were made

in the model.

handling the video
process

camera was

a result,

neo-literates.

training

originally to be done by

changed to make

it

simpler

for the

They composed the drama dialogue

facilitator wrote

it

for

completely omitted and the

of script writing which was

the participants was

the

As

down.

orally

and

The neo-literates were to

read what was written.
The village

leader

suggested a household where the

project team could stay during the project.
consisted of a woman about the
one

about nine years

were not

of 35

old and other about

husband worked in Kathmandu,
college

age

in Kathmandu so,

This household

and her two
14

years

and her elder two

sons,

old.

Her

sons went to

at the time of the project,

they

in the village.

D.

Process

of Video Production

From talking to the teacher it was discovered that the
literacy class had ended about
called back all the
participate

a week earlier.

However,

he

literacy class participants to

in this project,

which was

organized in the

form

of a workshop.
The major purpose

of this workshop was to provide the

neo-literates with a post-literacy activity which was to
produce a learner-generated video
for raising consciousness
workshop was

in the

conducted in Dulal
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in a participatory method
community.

Thok Village

A five-day
of Panch Khal

Village Development Committee.

Workshop Schedule and

activities are discussed below.

.

1

Session 1 Monday

.

)

(July 19

1992

Getting acquainted with the neo-literates.

The first

evening there were only seven women in the workshop.
group introduced each other.

The

The neo-literates were asked if

they would feel comfortable writing their names as well as
their family's.

As the answer was positive,

each

neo-literate was given a piece of paper and asked to write
their families' names.

They were also informed that at the

end of the workshop they would fill up the newsprint,
writing something everyday.

Some of them were not really

confident in writing long names.

The researcher asked their

accompanying children who came to the meeting with their
mothers.

For some women it became a really effective mother

- daughter/son teamwork.
2.

Session 2 Tuesday

(July 20.

1992)

Participants gathered in the evening for the second
time.

There were ten women and a bunch of children in the

workshop.

However, the workshop was geared towards only the

neo-literate women.
35 years.

The age group of women were from 16 to

The rationale for this exercise was partly to

make them comfortable with the project team and partly to
lead the group towards the video theme.
the group discussed on two questions.
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On that evening,

a.

What are they proud of their village?

b.

What are some of the problems they face in their
everyday lives?

In answer to these questions, they talked about the
fertility of the land in their village and being nearer to
Kathmandu.

They were also proud that some people in the

village have Black and White as well as color TV.

Problems

they mentioned were centered around household disputes and
accessibility of education to women.

As they talked about

their frustration at not getting a chance to obtain an
education,

they were asked if they could write a few lines

about why they wanted to be literate and what was the
benefit of the commitment of their time to literacy class.
Participants were asked to write a paragraph on the
topic "Why is the literacy class so important for them? and
What was the use of being literate for them?" This was a
totally different exercise from the discussion of their
problems.
exercise,

However,

it was given to them as a second writing

to follow the one started in Session 1,

that they

would be writing a few sentences on their papers each time
to share at the end of the workshop.

As they were

enthusiastic about writing, this became a fun activity for
most participants.
they needed help,

It was also made clear to them that,
they could obtain it from their family

members but it should be their own idea and handwriting.
They agreed to do so and they did it.

137

if

At the end of the discussion they were asked if they
wanted to see some video clippings that were taken from
their village.

They were all excited.

house where there was a TV.

So we went to a

Unfortunately the VCR and TV

did not correlate so the program got canceled on that
evening.

Another technical problem in the village was the

power of the electricity which dropped every evening from
7.00 pm to 9.30 pm,

so it was decided by the group to meet

the next morning.
3.

Session 3 Wednesday

(July 2,

1992)

This session was focused on women's problems in the
village,

and the participants has focussed their previous

discussion on general women's issues.
video taped.

This session was

The summary of discussion is given below:

a. Problems of Women in the Village Life
i.

Lack of urgency to educate female children.

Female

children drop out of school between the age of 10-15 years.
There is a saying "Sons to go to school.

Daughters to cut

the grass" in the community.
As girls reached the age where they were capable of
doing more household work, parents would not send them to
school, because they were nearing the age of marriage.
was found that even the educated families

It

(teachers in the

local school),

also took their girls out of school around

the age of 12.

Most households still sent girls under 12

were still to school.
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ii. Lack of Right for Girls to Speak out.

Girls,

when

they were with their parents, were always told that "it
doesn't look nice for girls to speak out."
threatened by parents.

As they married,

to their mother-in-laws and husbands.

They were even

they became slaves

They could never

offer their opinions in any kinds of decision.
iii.

Lack of Respect from Mother-in-law.

Relationship

between mothers-in-law and daughter-in-law was a major area
of conflict issue as identified by the women.
it, when they went to their in-laws home,

As they put

they were still

strangers and were not familiar with the customs and rules
of that family.
differently,

When the daughter-in-law did something

family members ridiculed her and also sometimes

got mad at her.
iv.

Lack of Encouragement to go to Literacy Class.

Family members were always against the idea of sending women
to the literacy class.
discouraged them,
age.

Even husbands and children

questioning their ability to learn at that

Daughters-in-law always had to fight to come to

literacy class,

even after they finished their household

chores.
v.

Lack of Education on time.

wanted them to go to the school
girls did not go.
their mistakes.

When their parents

(which was not very usual),

Therefore at this age they were repenting
This was also spelled out in the video

drama very clearly.
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This discussion was organized to identify a theme for
the video production.

At this point the participants were

offered the idea of making some videos in their community.
Participants were also asked if they would prefer to make a
documentary type or a drama.
wanted to produce a drama.

All of them agreed that they
They wanted to show it to other

people and to let them feel some of the problems they were
facing.

They especially wanted to show it to people in

other villages,

and also expressed intest in seeing videos

from other villages.
The participants brainstormed different issues of
village life for women,
drama.
b.

about which they wanted to create a

They were as follows:

Video Themes identified by Participants
i.

Women and Education

ii.

Domestic Disputes

iii.

Taking Care of Forests

iv.

Agriculture

v.

Husbands and their bad habits

vi.

Cleanliness

vii.

Clean Water

Participants were then asked to prioritize the themes
and come up with two themes.

They chose to do one on

"Household Disputes" due to lack of education and another
one was on "Husbands and their Bad Habits."
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As the session

had lasted nearly two hours,

the group was dismissed at this

point.
4.

Session 4.

Thursday

(July 22.

1992)

The morning started with a video show which had been
taped a day before with children and other women.

In this

videotape, there were a few clippings from the village and a
talent show from women and children.

The purpose of this

video show was to give some idea how video worked and to
show the community how their friends and relatives looked in
the video.
After the video show,

the previous day's discussion of

women's problems in the villages and the two themes they
chose for the video production were revisited.
discussing these issues,
for videotaping.

By

a rough story board was prepared

Then participants were given time to

discuss among themselves how to organize the settings and
who would be talents for the show.

They invited one of the

men who was watching the group process to help them write
the story.

Ten to fifteen minutes later, they were all ready

to compose a video drama story.

They all came together and

started to define the roles in the drama and who was going
to be what and how the story would go.

The facilitator

wrote on the newsprint which was taped on the wall so that
the participants could see and read them as they went along
composing the dialogue

(Appendix E for the Scripts).
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They

then rehearsed the drama.

The video taping was left for the

next day.
5.

Session 5,

Friday

(July 23.

1992)

The morning started with planning the actual video
taping.

The facilitator started the meeting by asking how

they were doing with the drama for video taping.

As they

were all prepared with their roles and responsibilities,
actual videotaping began.

During the videotaping,

them worked as the crowd controllers,
arranging the room for video taping,
themselves.

the

some of

some took care of
and some were talents

Video production and some remarks are discussed

as below.
The level of enthusiasm among people was very high.

The

women themselves chose the topic for the video production.
They did everything by themselves except writing the words
down on paper.

As mentioned earlier,

a man

(who was

watching the discussion session)

wrote the story down on the

paper as the women composed it.

The next morning,

time for the video production,
and well groomed.

at the

everybody came well dressed

A lot of people gathered around.

The

crowd was rather disturbing.
The person who wrote down the drama on paper read it
aloud and asked for final opinions.
and pieces of ideas.
done.

Everybody provided bits

Then within 15 minutes,

one script was

In the same way the second script was also finished

(see the drama script in Appendix F).
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It was noted that women were very skillful at
organizing scenes for different scenarios.

For example,

when the woman playing the role of a teacher came out,

she

was wearing her sari in different way than others and she
was also holding a purse.

This illustrated their awareness

that dressing was different for educated and uneducated
women.
It was also noted that these women became very
emotional when they decided the topic.

They became very

vocal and started to spell out all the problems women have
to face in the villages.

Therefore,

a separate session was

arranged to find out other women related problems.
of problems was identified.

A list

The women were videotaped

during this additional discussion.
As the research team did not take a video monitor with
them, the people were not able to see the drama right away.
People came to the place where the research team was
residing and pressed for viewing.
those videos.

Everybody wanted to see

They went and requested at each household

which owned the television set if they could view their
videos.

Finally,

A final,

a place was organized for watching.

interesting note was that there was one scene

where a drunkard needed to be shown.
husband,

As the drunkard was a

I suggested that a man could take that role.

But

the woman who was playing wife rejected the idea and said
she would not play wife's role if a male played her husband.
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I realized that I was not being sensitive to the local
culture when I suggested this.

The women would not mind

playing sisters to male in the drama, but husband-wife is a
relationship which is looked on as too intimate to portray
with opposite sex.
6.

Session 6,

Saturday,

(July 24,

1992)

a. Processing the Video Show
The video was played back to a group of women,
children in a room.

men and

After the showing the audience was

asked what they thought of the drama.

Processing questions

included:
i.

What did they see in the video?

ii.

Is that true in this village context?

iii. What is their reaction to the daughter’s action?
iv.

What is the lesson of the story?

For the first question viewers said that the story was
about the family with a husband who had bad habits.

They

also agreed that this was very true in their village.

Some

men said this story needed to be taken out in the village to
show to others.
beat their wives.

There were still men who would drink and
Sometime the whole family would get hurt

because of one person getting drunk.

They also said that

even the people who were educated up to college level got
drunk and misbehaved.
lesson.

Therefore,

The lesson of the story,
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they needed to learn a
as most people said,

was

that if men had bad habits like drinking, woman would
suffer.
Some women said they should not hold up a meal if their
husbands did not come home on time.
practice in the village.

This a very common

Some men consider that it is a

wife's duty to wait for her husband.
Interestingly,
their reactions.

no one seemed to mention the daughter in
Originally in the study there was a son,

but I suggested that,

if a daughter was used,

it could give

the impression that not only a son, but also a daughter
could read the book and correct parents when they
misbehaved.

One of the problems women mentioned in the

discussion on the women's problem was that daughters did not
have the right to speak up.
speak.

In this drama,

Most parents would not let them

the daughter was shown telling her

mother not to worry and also to fighting back against her
father.
The second story showed a household dispute between a
mother-in-law and daughter-in-law.

The female teacher of

the village came to intervene in the situation and to offer
a positive suggestions.

She taught the importance of

education in order to have a happy life at home.

What

people saw in this drama was a very inconsiderate
mother-in-law and the hardship of woman's life in the
villages.

Daughters are not given education.
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When a woman

is married and goes to live with her husband,
like a slave.

she is treated

This is a very common problem in the village.

Commenting on the drama, women said that even though
the mother-in-law said to her daughter-in-law "okay you may
go to the literacy class," they were still doubtful if the
daughter-in-law could go to the class.

Household chores

would become so heavy that she would not be able to go.

The

lesson to be learned from this story was that a
daughter-in-law should be treated with respect and allowed
to go to literacy classes,
b. Reaction to the Video Production
i.

People were extremely excited to see the video

produced in their own village.
ii.

When they saw themselves in the video they were

very proud.

People came to talk to the research team and

offered their songs.

Some suggested making some more

dramas.
iii.

Some people said they liked those dramas more

than some TV broadcast programs, because they could see
themselves and that the problems which were depicted in
these dramas were real to this village.
iv.

These videos were good because they focused more on

teaching lessons than on other things;
other movies,

for instance,

like in

children learn to dress nicely and mimic the

actors/actresses, but in these videos there was no such
fancy make-up or dresses to mimic.
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v.

This process of videotaping and viewing inspired the

children to sing songs.

They wanted to be in the video.

They came to tell me they were making songs to sing for the
camera.
vi.

The women's confidence seemed to grow amazingly.

The man who helped the women to write the play said that he
had always been interested in this kind of thing but never
had a chance.

Other women were so proud that their ideas

were liked by people.

All of a sudden they were ready to

take leadership and talked about many things related to
women's suffering.

Everybody in the village was asking for

more projects like this and when the next one was to be
scheduled.
vii. Even though they chose a man to help the
participants in writing story for the drama,

the women were

taking a leading role by making the storyboard.
7.

.

Session 1

Sunday.

(July 25,

1992)

This was the closing day of the workshop.
came with the write-ups

(on the newsprints)

The women

from session 2,

where they had written names of the family members and the
paragraph to answer the question "why they wanted to be
literate?"

Some of them not only wrote the answer for the

question, but also added poems and riddles.
impressed with what they did,

Being very

the research team asked the

women to make a copy of their writing for the team.
decided to do it at home again.
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They

They kept their promise and

brought back their writings.

These were all collected and

photocopied.
Some people's style of writing was pretty advanced for
just six months of literacy class training.

Therefore I

asked a few questions about the history of literacy
activities.

Those people who did well in writing had gone to

school at some point in their lives.

As they did not have

an opportunity to continue in using their literacy skills,
they had become almost illiterate again.
months' practice,

However,

with six

they revived their writing skill.

That is

why they wrote better than some of the other participants.
Regardless of their level of reading and writing,

all

participants asked if there were any reading materials that
they could keep.

The research team left the primers and

some post-literacy materials for the group.
This is a very genuine example which shows the need for
post-literacy activities in rural areas.

Had there been

opportunities for these women to practice their literacy
skills, they would not have had to spend another six months
in literacy class.
The workshop was concluded with thanks from the
researcher's team side as well as the from the side of
participants for giving them the opportunity to participate
in the activity.

Refreshments were served at the end.
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E.
1.

Logistics of Video Production

Electricity Accessibility
The community where this study was conducted was

situated right along the roadside and enjoyed the comfort of
having electricity.
from 7:30 p.m.
drastically.

However,

to 11:00 p.m.
Therefore,

was electricity;

the research team found that,
the voltage dropped

it really did not matter that there

it was not available for any evening

activities.
Generally in the rural areas,

people,

especially women,

only have free time in the evening after their household
chores.

As the electricity situation did not permit any

activities in the evening,
the morning.

the workshop had to be done in

This was not a very convenient time for the

rural women.
2.

Availability of Video Equipment
Although a VCR

(video cassette recorder)

and television

monitor were available within a radius of 10 kilometers,

a

video camera was not a commonly found piece of equipment in
the community where this model was tried.

Therefore,

a

video camera with a recording and playing function was
brought to the village from the city.

There were four

television sets in the village - one of them was color and
the other three were black and white.

In the household who

owned the TV and provided space and equipment for showing
the video dramas,

the TV screen was treasured in the closet.
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When everybody gathered in the biggest room,

the tv screen,

which was carefully covered with a piece of cloth,

was

brought out from the closet and put in front of the viewers.
As the piece of cloth was removed from the television,
another layer of transparent sheet was seen on top of the
screen,
3.

to protect the screen from scratches.

Already Existing Practice for Community Viewing
People shared the television viewing with other

community people.
Indian TV series
by Nepal TV.
village.

At that time,
(Ramayan)

there was a very popular

which was broadcast once a week

This broadcast was a community event for the

People finished their household chores early and

gathered in an open space in front of the house where there
was a TV.

This owners put the TV on the terrace,

so that

many people who did not own TV could view the series
together.
The community video model seemed to be perfect
community like this,

for a

where there were few television sets

but people were generous enough to share with the community.
In the proposed model,

one of the goals of developing the

video drama was to educate the community people.

The

practice of gathering together to view TV programs or videos
would definitely promote the flow of communication among
community people.
discussion groups.
more equipment,

It also provides a natural

forum for

As households in the community acquire

people will begin to enjoy TV and videos
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separately in their own homes just as in urban areas.

Thus,

there will be less dialogue with other members in the
community while viewing and also less chance of forming
discussion groups.
4.

Level of Exposure to Visual Media
As already mentioned,

this community was only 10

kilometers from a town where cinema halls and video renting
were easily accessible.

In addition,

as there were already

four television sets and people already viewed some shows
together,

the community was obviously familiar with

audio-visual media.

However their level of interest was

just perfect for applying this community video model.

They

were no longer overwhelmed by the technology nor were they
overly conditioned to the slick sophistication of
professional productions.

This technology was actually

found to be very appropriate for community education in this
village.
5.

Format of Entry-point of the Project
A five-day workshop was conducted with a group of

neo-literate women.

This workshop had to be launched as a

special event because they had already finished the literacy
class.

This workshop process gave them an opportunity to

know the facilitator

(the researcher)

and vice versa.

Had

this project flowed directly from the literacy class,

some

of the workshop sessions would not have been necessary,

as

the creation of a video story and follow-up discussion would
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have been continued from the literacy class.

However, the

format used in this study was appropriate for the
circumstances.

Nevertheless,

the timing was not very good

for the community people as this was the rainy season, which
meant they had a lot of farm work to do.
6.

Gender Cohesiveness between the Participants and the
Facilitator
When the project was launched it was not the intention

of the researcher to concentrate on women.

However,

the

literacy group which was available at that time contained
only women.

Since the facilitator was also a woman,

the

literacy group women were not reluctant to work with her.
In fact they felt so comfortable with the facilitator after
five days that some women came to share even their personal
problems. For example,

a woman came to share her problem of

being pregnant after having four children already.

She

wanted to have an abortion.
Seeing a woman facilitator handling modern technology,
which was also being handled by themselves,
tremendously excited and inspired.

these women were

They felt free to

express personal and gender-related issues with the
facilitator.

Had there been a male facilitator,

it would

have taken a much longer time to reach to that comfort
level.

This is illustrated by one of the incidents when the

women were planning for a video production in which there
was a male character.
did not work very well,

They first tried with a woman,

this

as the woman was too soft to be a
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stereo-typical male.

So the facilitator suggested to using

a male instead of dressing up a woman as a male.
was not acceptable to them.

The woman who played the role

of the man's wife rejected the idea and said,
then,

This idea

I cannot play the role of the wife."

" I am sorry,

As mentioned

earlier, the relationship of husband and wife is considered
to be too intimate to be played with any other man or woman,
although the role was not an intimate one in the drama.
Thus another woman was found for the male part,

carefully

keeping the cultural factor in mind.
On the other hand,

one of the drawbacks of the

facilitator being a woman was that the men kept their
distance.

They came and watched the whole workshop but

would not get involved.
7.

Time Constraint as a Factor for missing a Step of the
Model
As this present study had to be limited to a week-long

project,
model.

it was necessary to make some alterations in the
According to the model, the participants themselves

should learn how to operate the equipment.

This was not

possible for them as it was the rainy season,
for rice planting.

a busy season

Even the schools were closed for this

season so that children could help their parents in the
field.

Thus,

it was impossible for the women participants

to afford more than two hours a day for the week.
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8.

Self-confidence as a Hindering Factor for Women
Although the model is not limited to women,

in this

particular study a women's literacy class made up the
participants.

During the discussion time, they were doing

pretty well on their own.

However,

as the discussion moved

along to developing the format of a drama
step for them),

(which was a new

they immediately turned to a man who was

listening to the discussion and requested him to write the
dialogue for them.

As community effort is always good,

the

facilitator did not object to having a male helping these
women.

However,

later on, these women became so excited

that they started to tell this writer what to write and how
to organize the dialogue.
writer.

He became more of a scribe than a

This demonstrated that the women definitely

possessed enough capability to create stories,
they did not recognized their own skill.
was with women only,

even though

Although this case

this phenomena may be replicated even

among male groups who are not highly educated.
9.

Inspiration for Local Talents
Seeing their peers and neighbors on the television via

video footage produced by the project,

a number of young

girls and even married women were inspired to perform in
front of the camera.

Usually these women were shy and

reluctant to even talk in front of strangers.

It was

amazing to see their enthusiasm to bring their poems,
and dances and perform for the camera.
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Thus,

songs,

the community

effort can be a very good catalyst to encourage local
talents to showcase their skills.

F.

Conclusion of the Field Test

On the basis of the workshop,

it can be concluded that

participatory video technology is an extremely effective
catalyst for motivating community people in action-oriented
projects.

As a post-literacy activity,

video production

itself turned out to be a process of self consciousnessraising for the participants as well as to other people who
were involved in the process.
As mentioned above,

it was obvious that the

participants felt the necessity of educating people in
various social issues.

Along the line of video production,

discussion sessions were held for participants.

One of

their tasks was to write about their reasons for going to
the literacy class and the importance of literacy.

They did

write not only the answer to these questions, but also other
things such as poems,
workshop,

jokes,

and so on.

As a part of this

the collection of their writing was photocopied

and distributed to them so that they would have their
writings in print.
Thus,

along with literacy classes, these kinds of

post-literacy activities are highly recommendable.

For

those organizations who are actively involved in community
development and consciousness-raising on various issues of
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the community, neo-literates are highly recommended as
resources to identify problems and as a means of effective
communication with the community.

These people are very

motivated to be leaders in the community.

This gives them

the opportunity to test their ability and at the same time
can advance their interest in acquisition of knowledge
through interesting process.
Chapter VII will discuss the participatory video as a
post-literacy activity and its negative and positive
aspects.

It also discusses some measures recommended to

deal with its negative aspects.
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CHAPTER VII

DISCUSSION OF VIDEO TECHNOLOGY AS POST-LITERACY ACTIVITY IN
THE CONSCIOUSNESS RAISING PROCESS

This chapter will discuss some positive aspects of
community video as a post-literacy activity in the first
part of the paper,

negative aspects in the second part,

and,

third will deal with conditions to help.the community video
model function properly for consciousness raising in rural
communities in Nepal.
The major goal of this study is to answer the question
of whether participatory community video can be an
appropriate post-literacy activity for raising consciousness
among communities in rural Nepal.
literature were collected,

Thus,

examples from the

discussing existing post-literacy

materials from different developing countries and the use of
media for community development.
After reviewing examples and cases from the literature
and interviewing seven Nepal experts,

the researcher

developed a model for participatory community video.

It was

tested with a group of neo-literate women in a rural
community in Nepal.

Based on this research,

to examine some pros and cons of this model.

it is necessary
The positive

side of participatory community video model will be
discussed in terms of:
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1.

A Suitable Post-literacy Activity for Adult
Learners

2.

A Catalyst in the Process of Consciousness raising

3.

An Alternative Communication Medium

4.

A Medium to Involve Community Members for
Community Activities

5.

A Medium for Entertainment

6.

A Tool for Communication among Various Groups

7.

An Archive for Future Reference

And on the negative side,

issues will be discussed in

terms of participatory video as:
1.

Highly Sophisticated Technology

2.

Demand of Urban Support System

3.

Misuse of Media

4.

Politicization of Media

After the positive and negative sides of the model,
have been explored, measures to tackle the negative issues
will be discussed.

A. Positive Aspects of Participatory Community Video
1.

Participatory Community Video as A Suitable
Post-Literacy Activity for Adult Learners:

Based on the concept of education which was inherited
from the time when formal education was introduced in Nepal,
the idea of being literate is still associated with getting
a better job in the government offices.
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When illiterate

adults were encouraged to join the literacy class,

they were

not interested is doing so, because of their understanding
that education is for getting a better job in the government
office.

They knew very well that they would not be able to

move that far in their middle age.
be

Thus their motivation to

'literate' was very low.
In order to abolish this myth,

literacy providers have

been working hard to offer innovative approaches to
literacy.

The basic goal of many literacy programs in Nepal

is to raise consciousness among illiterates on various
issues of their lives which are affecting them every day.
Basic literacy lessons focused on simply reading and
writing skills do not take the neo-literates far enough to
analyze real problems and draw connections to their personal
experience.

Once they have learned to read and write key

words and discuss the issues,

they need to analyze how each

problem affects their own life together with a group and
begin to discuss different approaches to solving the
problem.
Therefore,

Finally,

they need to act upon it as a team.

after teaching them how to read and write, most

literacy programs develop post-literacy materials geared
towards this goal.
situation,

Unless the community is aware of their

the real issues cannot be addressed properly.

Identifying,

and reading and writing about problems listed

in literacy primers will be just one of the rituals that
government offices will offer.

159

By introducing a system of

working with the people

on the

issues which they are

in a context where they can seek
with local
learners

resources,

facilitators

in the process

themselves

as well

as

is to have

can help initiate

of the people

whole.

Once

among

others.
for this

extended kind of

access to equipment

like video

technology which places the whole picture
eyes

for the problem

of raising consciousness

One of the best tools
analysis

solutions

and helps them to

a group of people

in

front

confront the

achieves

a level

in identifying problems

solutions,

they are more motivated to help others
For example,

tape with women
reflects the
involved.

of confidence

The entire process

opportunity to learn
literacy.
was

she wanted to

from other villages.

level

find

from the pilot
share the video

of producing a video

obvious that women learned many

a

in similar

in the work in which

findings

as

This woman's wish

skills which are

According to the

issue

and collaborating to

one of the women

testing group mentioned that

of the

of

confidence

situations.

facing

a

is

she

is

an

step beyond basic

from the pilot test,
skills

about

it

organizing

information and conveying a message that went beyond simple
reading and writing workbook skills.
Therefore with the utilization of this present model,
the neo-literates will
gxoup concentization,

develop discussion power,

leadership qualities

self-confidence.
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and

skills

for

The chart below will explain how the present model of
participatory video can be a valueable post-literacy activity

Steps in the Video Production and Literacy
Component Involved

Figure 4

Reading & Writing Component in the Video
Production
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The present model can be very effective for maintaining
basic literacy skills.

This community video model not only

instigates the process of consciousness raising,

but it also

strengthens the already learned literacy skills of reading
and writing.
As discussed above about locally produced video and in
the literature review section, participatory video can be a
very effective way of mobilizing adult neo-literates in
community development work.

In a way it will be continuing

education after literacy class,

influencing them to

contribute their leadership for their own community.
Community video production serves as a continuing
education opportunity for adults,

as it demands all levels

of skills as shown in the chart.

These skills are not

provided by a curriculum which limits reading and writing
skills to asking and answering workbook questions.

Adult

learners acquire higher-level reading and writing skills
through the process of working as a team.

In using the

present model to create an educational video, the
neo-literates go through the steps of designing their own
curriculum and see themselves as experts with a wealth of
local knowledge.
As Malcolm Knowles discussed
43-44)

adults are the

to teach them,

'reservoir'

(Knowles,

1980,

of experience.

pp.
In order

learning should be organized around their

experience with careful guidance from the educator.
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The

more the learning activities are governed by the process of
moving from dependency to a self-directing nature,

the more

effectively they learn.
Along the same line,

Paulo Freire also emphasized that

adults learn better in an environment that is meaningful to
them.

Not only that, his concept of learning is to lead to

a measurable social change through action.

Therefore,

he

said that learning should be "a dialogue between learners
and their environment in which liberation from oppression
and action for social change are inseparable outcomes"
(Fabel,

1992,

p.

21).

The major goal of the community video

model is to initiate dialogue among learners,
environment,

and other community members,

the

so that their

consciousness on different community issues will be raised.
Moreover,

once they are aware of what are the real issues,

they will look for solutions themselves.
According to Dewey,

there are four key concepts that

govern the teaching-learning situation for learners:
personal experience,

democracy,

continuity,

and interaction

between the educational objectives and the internal force of
the learner.
The whole idea of the community video model is based on
these concepts.

The learning process starts with the

experience of the learners.

Learners have their autonomy in

deciding what to organize for the video production and in
working together democratically to create the final product.
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The project maintains continuity if it is connected to
literacy classes as a follow up to develop practical uses
for literacy skills.

As the educational goals are set by

the learners themselves,

there is definitely positive

interaction between the educational objectives and their
internal forces.
Allen Tough, with his in-depth study, pointed out that
adults learn better when the learning activity is arranged
in projects in which they take responsibility to achieve
something.

He also mentioned that adult learners go through

many phases while engaging in the process of carrying out
the project.

They journey through the phase of decision

making by assessing the need and estimating the cost of the
project.

Secondly,

they go through the phase of planning

the project collaboratively and,

finally, they go through a

third phase as they learn to work as a team.
The community video model also embodies these phases.
It involves the learners in deciding which topic they want
to choose, managing the process of preparing for the
production,

and presenting the final product to the

community.

The learners work collaboratively to make this a

success.
Consequently, this present model seems appropriate for
adults' psychology of learning by moving from the state of
dependency to self-directing activity.
recognizes three types of learners,
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This model also

as Tough described in

his study; they are goal-oriented learners who are
interested in management of the project and who provide
directions.

Secondly,

they are activity-oriented learners

who are committed to the action;
learning-oriented learners,
in the group.

and finally,

they are

including the passive learners

The community video accommodates the needs of

all three types of learners by structuring the video
production and performance in a way that draws on every
person's strengths and uses team work to support learners
trying new things.
Nepal is one of the developing countries that is
working hard to create post-literacy activities for
neo-literates.

Consequently,

a few print materials are

being produced by different government,
international organizations.

However,

non-government,
these materials

(supplementary booklets, wall newspaper,
games)

or

are still limited in circulation.

comic books and
Many of these

materials are being produced by experts in central
headquarters and are still representing the top-down model
of communication.

Wall newspaper is one of the exceptions

in which there is a significant amount of local input,
although it is still produced in the central headquarter.
The top-down model for post-literacy materials tend to
make neo-literates depend on experts and outsiders for their
reading materials.

Although the neo-literates may benefit

by sharpening their reading and writing skills, they will

165

also be absorbing values and information from the mass
culture which may not represent theirs.

This process is

extremely perilous in terms of cultural imperialism.
According to Debbie Brisebois’s article "Whiteout Warning:
Courtesy of the Federal Government" in Video the Changing
World .
Programming depicting southern attitudes, values
and behaviours proliferated in the North throughout
the mid-seventies.
Inuit and community leaders
were quick to realize that this electronic tidal
wave of alien images and information would lead to
the deterioration of Inuit language and culture,
and could disrupt the fragile structures of
traditional community life (1991, p. 100) .

A participatory post-literacy program,

on the other

hand, will work as a second step to involve the neo¬
literates in the production of written materials,

as well as

in helping them to develop a positive self-concept and selfconfidence in the process of community development.

Until

the community people are empowered to take charge of
developing custom-made programs which nourish a pluralistic
society and preserve the indigenous cultural values,
kind of development is still at high risk.

any

Therefore,

post¬

literacy materials should be locally created with local
cultural values involving local resources.
As Nepal is one of the least developed countries and
one of the poorest countries in terms of resources,
materials locally is a huge challenge.

creating

It is cheaper and

less time-consuming to produce one set of materials for all
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neo-literate in the country.

Unfortunately, Nepal is a

country with a diversified population in terms of ethnicity,
language,

religion,

and so on.

This

’one-size fits all'

set

of materials will be more damaging to maintaining and
nourishing indigenous cultural values than benefiting to
these cultures.

Besides,

learning may not be effective if

learners cannot relate themselves to learning materials.
A decision has to be made regarding the cost of
materials and the effectiveness for the community.

If an

in-depth study is done of how much these centrally produced
materials are wasted in storage and this cost is subtracted
from the cost of locally produced material,

it is really

doubtful that there will be much difference.

Distribution

of these materials to all the neo-literates in the country
may be ideal, but it is not practical due to the lack of
transportation and efficient support system.

Thus,

there is

still a question regarding whether such mass production
really meets the goals of producing it.
are locally produced,

If the materials

there is a higher incidence of

availability to the people for whom they are produced.
Furthermore,

locally produced material is going to fit the

local community like custom-made clothes.
do not have to wear the
to adjust to it.

Local communities

'one size fits all' uniform or try

In the long run,

the extra cost of

developing localized post-literacy material will be more
effective than that of the centrally produced materials.
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Print media are not the only forms for post-literacy
activities. Audio-cassette has already come onto the scene
of nonformal education in Nepal.

Video technology has

already invaded the entertainment part of the Nepali life
style and has also been effectively used to communicate
certain messages to rural communities.

Thus, using video

technology in rural Nepal may be luxurious at the face of
it, but not impossible in the 20th century.
Along the same line as print media, videos are also
being produced by professionals in the city.

These videos

are quite fancy and of professional quality.

As a result,

they are extremely expensive.

On the other hand,

professionalism and fanciness are not the main goals of
educational videos,
Sometimes

although they may be desirable.

'home video'

than fancy videos.
distractions.

quality can be more subject specific

The lack of slickness also reduces the

This issue was mentioned by a local viewer in

the post-production discussion in the pilot test of the
model.
From the experience of pilot testing the participatory
video model, we saw that locally produced video was more
exciting and a better learning experience for the community,
as the video dealt with an immediate problem of the
community.

The local viewers could see themselves and their

neighbors instead of some unknown faces from a mainstream
television program.
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As the community members,

themselves,

the process of video production,

are working on

their goal is to represent

the truth of the problem without any exaggeration and to
seek real solutions to the problem.

As practice shows,

producers from outside may deal with the same problem but
tend to romanticize it without being sensitive to other
issues surrounding the problem or to blow it out of
proportion.
For these reasons,
educational,

exciting,

locally produced video is
and helpful to address different

issues of the community and to throw light upon them,

so

that the community as a team can work toward a solution.
2.

Participatory Community Video As a Catalyst in the
Process of Raising Consciousness in Rural Areas
As discussed earlier,

a video production of a

community’s own setting is like a big mirror which gives a
reflection of their situation.

When the community members

see their own activities in this context,

it can be a

tremendous help in recognizing some of the causes of their
conditions.

This may stimulate their sub-conscious feeling

to rise to the conscious level,

so that they can name the

problem and reflect upon it and perform some concrete action
to overcome it.
publication,

One of the conclusions of a UNESCO

Radio and Television in the Service of

Education and Development in Asia

states that,

Properly utilized, broadcasting can lead the people
to the recognition of the need for change, can
arouse their interest in new ideas, and can help to
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apply those ideas, within the context of any
particular group (UNESCO 1967, p. 41) .
Video Sewa's project,

CENDIT's video project,

and The

Inukshuk project are genuine examples of community video
projects which led to real community action.

As

demonstrated by the Video Sewa group, participatory
community video can increase understanding of the political
and governmental institutions surrounding a community and
help people recognize their own role in. shaping and
influencing their situation.
Similarly, Dorothy T. Henaut,

in her article,

"The

Media: Powerful Catalyst for Community Change," mentions one
of the activities of St.

Jacques Citizens’

Committee,

who

formed a Film-Video Tape sub-committee to use the medium to
further organize their committee.

She strongly supports the

use of video in community development work and also writes,
their procedure was very effective; people plunged
into the heart of the discussion, instead of being
fearful about expressing themselves, by viewing
themselves in action, during meetings, and in
discussion (Henaut, 1971, p. 29).

Chuck Anderson quotes Frantz Fanon in Video Power:
Grassroots Television:

"A community video,

a great deal of

interaction between community members is possible in ways
that would not have occurred without this medium."

The

Skyriver Project and CENDIT's video project can be cited as
supports for this argument.

Although the project is named

The Skyriver Community Television,
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it used more photographic

film technology than television technology.

However,

technology can be applied to video technology.

this

Therefore,

this case study is selected for the present purpose.
The Skyriver Community Television project spurred
community action and changed community life.

The

tapes/films were shown to government decision makers,

which

resulted in actual change in the educational and housing
conditions in the community.
Thus,

if the community members were still in the

"magical stage" of consciousness level,

they would be still

totally dependent on a group of people who make decisions
for them.

They would not move to action to improve their

community life.

This whole change can be visualized as a

process in which one step of action led to another step and
community members gradually became the masters of their own
destinies.

The whole process can be visualized in the

Figure 5 below:

Figure 5

Process of Action for Change
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Therefore, having access to video technology can
provide the opportunity for self-expression after
visualizing a problem which can gradually lead to action for
community change.
3.

Participatory Community Video as an Alternative
Communication Medium
The participatory video model can also build upon local

culture.
expert,

One example, which was also referred to by a Nepal
is popular theater.

This is a traditional media

which most rural communities use for their entertainment.
Educators are trying to incorporate this in the learning
process.

There is no doubt about its effectiveness as well

as its cost benefit.

However,

the learners, who are also

managers and actors in the theater,

do not get the

opportunity to witness their performances.

Learning occurs,

sometimes, when the real situation is encountered by the
learners.

Although they produce this theater,

learning may

be of lesser quality if they cannot encounter the whole
picture in front of their eyes.

Video technology overcomes

this weakness of popular theater and allows everybody,
including performers,

to witness the whole picture.

In terms of communicating the message to different
populations in different places, popular theater needs a lot
of planning and logistical chores.

The whole theater,

including performers, must be moved from place to place to
put up the show.

Every time the theater needs to be put up,

more than 80 percent of the work
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(including stage

management,
repeated.

talent efforts,

dressing,

and make up)

is

Video technology definitely needs good planning

and equipment, but once the time and effort to put the whole
thing together are completed, tapes can be played back
easily wherever equipment is available.
Video technology also allows for many attention grabbing techniques,

for example, the camera can emphasize

certain issues by focussing on the main object and fading
the background scenes or by showing close-up in contrast to
long shots.

After video recording,

unlike in theater,

the

scenes can be repeated again and again for clarification and
deeper discussion.

The videotape can also be stopped easily

for discussion.
Unlike local theater and puppet shows,

this work of the

community can be made available to any part of the country
as well as to the whole world.

This technology allows and

promotes communication horizontally as well as vertically.
As mentioned in the literature review,

rural women from

India videotaped the problems of their community and took
the videocassette to the authorities to give them a full
dimensional view of the problem.
Another example can be cited from a woman’s request
from the pilot test.

She expressed her interest in showing

their video dramas to women in other villages to make them
aware of what was happening in the local village to women.
This is an example of the horizontal communication which is
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possible with this technology.

It could have been much more

expensive with popular theater to organize a trip for the
whole theater group to travel from one village to the other.
But this is not a problem for video technology as long as
the equipment is available.
Another level of communication that can happen with
this technology is at the international level.
one of the Nepal experts,

As stated by

this technology allows the

grassroots level workers as well as the researchers to take
tapes to conferences/seminars,

national or international,

so

the issues of the communities can be shared in the
intellectual community.

Thus, video technology breaks down

the wall which hinders the communication flow among
different levels of population and also places reality in
front of people’s eyes.
Due to the invasion of media technology even in rural
areas of Nepal,

the media has a great allure for people.

Although they associate these technologies with
entertainment,

they are used to hearing and seeing

authoritative figures telling people what to do.

This is

partly because of the fact that mass media are still owned
by the government and partly because most of the programs
are developed to convey some message to the people.

Hence,

it is obvious that media technology is a symbol of authority
and entertainment.
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As mass media are broadcast from the center of the
country,

as discussed earlier, most of the communities which

are stagnated in different pockets of the country can hardly
relate these productions to their everyday life in their
communities.

On the hand, video technology can be used as an

alternative media in these communities.

As tapes are

produced by people in their own communities, they take pride
in their work and also see themselves as having authority in
their community.
4.

Participatory Community Video A Medium to Involve
Community Members for Community Development
One of the serious problems in developing countries is

the migration of educated people into urban areas,
the rural population largely illiterate.
educated,

leaving

When people are

rural communities are no longer interesting for

them because there are not many opportunities to use and
expand their store of knowledge.

They want to learn and

know about new developments coming up every day in the
world.

Since there is no opportunity available to engage

themselves in an intellectual environment, they tend to
migrate into the city.
community,

If any of them stay in the rural

their level of frustration is so high that their

knowledge tends to rust.
In the village where the pilot test of the video model
was conducted, ninety nine percent of men who have passed
the high school degree had relocated to Kathmandu.
them were studying and some had jobs.
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Some of

One high school

graduate expressed his interest in working for his community
by organizing innovative programs.

He thought developing a

community video was of the utmost importance in this
electronic age.

Centrally broadcast television and available

video movies are invading the rural community as sources of
entertainment. Producing the community video can provide
entertainment as well as opportunity for community people to
utilize their skill and knowledge for their own community.
Thus,

different sources of community skills and knowledge

can be used in different ways and skilled people need not go
to urban area seeking jobs.
Another reason for migration is people having very low
self-esteem living in rural area.
(December 31,

1990, p.

74),

Bunker Roy in India Today

analyzed the problem of rural to

urban migration and discussed how mass media like television
was one of the biggest causes of this kind of migration.

He

explained the reality in the developing country that the
government agencies talk about generating employment in the
rural areas; however, mass media is sending subtle message
living in the rural areas are worthless.

If people want to

live a good life they need to follow the leader from the
urban areas.

Thus,

thousands of poor families, with

callously eroded self-respect, migrate to urban slums
looking for better opportunities
media)

(which are promised by the

and perform menial jobs for survival.
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Thus,

mass

media,

although,

it can be used to reach maximum population,

can be extremely dangerous in subtle ways.
If new technologies are introduced to rural
communities,

these people who are educated in the community

have the opportunity to practice their knowledge and
excercise their creativity.

Thus, use of technology may be

a means to hold rural educated people together and give them
opportunities to enlighten their other fellow community
members, who can benefit from those educated people.

In

this way, the literate people of a community remain in the
community and work on raising consciousness in the
community.

Stopping this brain drain problem can be a step

for raising consciousness among rural communities.
5. Participatory Community Video for Entertainment
Rural communities,

as discussed earlier,

are minimally

exposed to visual media due to the poor communication
system.

They can be easily fascinated by "big media" like

television or by technology like the video camera.

There

are hardly any movie theaters to go to for entertainment in
the rural areas.

If video is available for the community to

watch, this can be a great source of entertainment.

When it

is owned and produced by the community itself,

the issue of

lack of visual literacy is absolutely absent.

Gradually,

the community video also may help people to understand other
visual signals or the language of audio-visual communication
when any audio-visual materials are brought from outside
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their communities.

Due to lack of communication between

urban and rural areas, many concepts from urban areas are
difficult to understand for rural people.
But on the other hand,
familiar places, people,

if audio-visual media show

and problems,

communities can

immediately recognize the visual concepts.
see themselves,
environment,

their relatives,

friends,

Also,

when they

and their home

they will be anxious to attend sessions.

The

Skyriver Project demonstrated that the most immediate reward
of the project was the entertainment provided to community
members.

Gunter gives the quotation of Tim Kennedy,

the

Director of the Skyriver Project:
It *s glamorous enough so that everybody in the
community comes and screen themselves and
screen their relatives.
These screenings go on
over an extended period of time (1975, p. 203).
The result of the present study also showed that
community members did become very excited about seeing each
other.

All through the viewing time,

one could hear the

laughter and pleasant comments among the viewers.

They kept

talking about what they saw in the video even long after
viewing it.

One woman expressed her personal view and said

the video they made was more enjoyable than any they saw as
TV broadcasts.
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6.

Participatory Community Video as a Tool for Breaking
Down Walls between Different Groups in the Community
Video has been used in many different communities to

break down the wall between different groups of people and
promote dialogue among thems.

One example can be taken from

Video Sewa when different issues of the community were taped
and communicated to the political authorities, who in return
could make decisions to the advantage of that community as
they heard as well as saw vividly the response of the
people.
Similarly,

the project done by CENDIT

Development of Instructional Technology)
mediate between different groups.

(Center for

in India,

helped to

One of the genuine

illustrations can be drawn from the debating issue on land
ownership.

Reactions from landless and landowners were

shown to each group so that they could resolve the issue
among themselves.
Another example can be cited from the watershed
micro-project in the Indian village.

The project needed

input from women as they are the population who will be
directly affected, but these women would not speak in front
of the male planners.

Thus,

their input was videotaped and

brought to the project discussion.
In the pilot test of this present study, women
expressed their feelings very freely.

However,

they would

not have been equally articulate if male members from the
community had been present.
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7.

Participatory Community Video as an Archive for Future
Reference
With the explosion of mass media,

the whole world is

gradually being saturated with the mass culture.
of the world are going fast and some take time,
on the "assembly line."

For instance,

the pilot test was being done,

government offices,

working in the village.

but they are

in the village where

a good number of positive as

well as negative changes were being witnessed.
banks,

Some parts

Schools,

and many outreach workers are

In other words,

the literate world

is invading the village community and diffusing the
indigenous culture in a very subtle way.

A few

illustrations can be cited here.
Example 1:

The young children referred to their

relatives in English terms instead of using terms
own mother tongue,

e.g.,

'uncle'

'aama,'

instead of

’mommy,'
'buba,'

'daddy,'
'ka ka'

from their

'aunt,'
and

and

'ka ki.'

When these children were asked why they changed the
terminology,

they answered

address these relatives?"

"is not that the way city folks
They were taught to say so,

so

city folks would not ridicule them in their ignorance.
Example 2:

Children as well as adults were pretty well

groomed when they came to visit the pilot project team,
whether for a video session or just dropping by to chit
chat.

Children came in their school uniforms,

which they

usually change as soon as they go home and wear regular
clothes to work.

When they were asked why,
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their answer was

the same.

They were embarrassed to present themselves in

their regular clothes.
Example 3:

Women participants were asked to write down

a few lines on why they wanted to be literate.
discussion session and in their writings,

During the

there was a huge

overshadowing reflection of the tone of the radio messages
and the outreach workers.

It was extremely difficult to

differentiate between their own voice and the mass culture
message.

For example,

one of the reasons why they wanted to

be literate is to save the forest from deforestation,

which

message was being sent by the government offices on every
channel of communication.

It was thus difficult to identify

the depth of their feeling.
These examples show how this community is slowly
discarding their culture and moving toward the mass culture.
It is good that these people,
problem in their community,

at least,

could identify this

but if they adopt every message

broadcast by the mass media without the reality check of
their community and culture,

their identity will be soon

dissolved in the melting pot of the mass culture.
Until the community people are empowered to take charge
of developing custom-made programs which nourish the
pluralistic society and preserves the indigenous cultural
values,

any development is still at high risk.

top-down model,

With this

the neo-literates will definitely benefit in

sharpening their reading and writing skills
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(if diligently

used),

but they will be doing reading from and with the mass

culture which may not represent their communal interests.
This process is extremely perilous in terms of cultural
imperialism.
Therefore post-literacy materials should be locally
created with local cultural values involving local
resources.
If a community video structure is established in every
community,

at least there will be a history to look back on

and in which to search for their identity ten years

from

now.
Having discussed some strengths of this model,

it is

equally important to discuss some of its weak points.

These

weaknesses will be directly drawn from the pilot test done
in rural Nepal.

B.

Negative Aspects of Community Video

Although many recent studies have proved that video is
inexpensive and easy-to-handle even for illiterate people,
there are certain difficulties which rural communities of
developing countries may face while adopting this
technology.
here.

The writer feels they are worth mentioning

However,

these difficulties can be avoided with

careful planning.

The following text will identify some

major difficulties and measures that can be taken to solve
problems.
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Community video is an advanced technology.
of Wilbur Schramm,

it is "big medium."

are hardly exposed to technologies,

In the term

As rural communities

it is difficult to make

them feel natural and comfortable with sophisticated
equipment.
1. Highly Sophisticated Technology
The biggest criticism against the use of an advanced
technology in a rural context is its demand for skill in
operation and maintenance.

Most times,

rural communities

cannot afford a place for such sophisticated equipment.

It

is not possible in most developing countries to build a
place with temperature regulation and insulation from dust.
However,

Helmore,

referring to the activities of Village

Video Network in a village,

states in her article that

[I]lliterate villagers maintain video equipment
in good condition, virtually indefinitely.
There
have been almost no incidents of damage to
equipment anywhere (Helmore, 1986, No page).
Helmore showed that the people feel they
equipment in a very special sense.
illustration,

'own’

the

Despite this

it is the writer's opinion that the equipment

is still not safe in rural communities,

if caution is not

exercised.
Ingle

(1974, p.

15P)

suggests,

after reviewing some

UNESCO projects on the use of technology, that television,
an advanced technology, may have to be restricted to formal
education purposes,
David Evans,

at least in rural areas.

Similarly,

author of Technology in Nonformal Education: A
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Critical Appraisal,

also suggests that television should be

restricted to urban settings and this television will be
secondary to radio in appropriateness for most rural
settings.
When the cost of utilizing video equipment is
considered,

it is worthless to think of using it in the

rural communities of developing countries unless they are
sponsored by some well-funded agencies.
some deficiencies.

But this

still has

Experience has shown that such

sponsorship does not liberate rural people but paralyzes
them.

When a project is sponsored by an agency outside the

community,

people enjoy the project while it is there.

there is no impetus

But

from the community people's side to

generate their own resources

for the project.

When the

agency pulls out the funding for the project,

the project

cannot survive due to the lack of resources.

As long as the

support is provided from outside the community,

the

community people do not see the importance of looking for
meeting their own needs.

Thus,

total support from outside

the community will not let the people develop
self-sufficiency or function independently.
Although video tape is cheaper than film,
instant playback,

offers

and does not require professional

equipment,

it is still a technology which needs special

techniques

for its operation.

It requires the presence of a

professionally trained cameraperson,
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who is knowledgeable

about

sound systems,

physics

of lights,

and maintenance

of

the expensive equipment.
2.

Demand for Urban Support

System

The community should have
media,

government,

urban areas,

it

is not

is

a

concentration

skilled manpower,

the maintenance

of the equipment.

can be

an example.

cited as

radio club was to reach the
many pockets
project.

Since the radio

opened in these

Misuse

remote

in those

of resources,

and other resources

The radio

Although the
core village

for

club of Niger

objective
areas

of the

of Niger,

clubs

depended entirely on

central

office,

areas because

they could not be

of the poor postal

areas.

of Media

Some experiences
show that

in touch with

of the country remained untouched by the

materials mailed by the

services

and

controlled by the

is necessary to keep

where there

updated knowledge,

skills

The transportation system should be

Although community video

central

3.

other communication

so that they can enrich their production

update their knowledge.
good.

access to

in the use

rural people

are not

education through mass media,

of media in rural

ready yet to
because

entertainment more than education.
distributed in one of the

rural

it

radios to
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acquire

represents

When radios were

areas

of a developing

country to transmit educational programs,
that people used the

areas

a survey

showed

listen to the entertainment

programs more than they used them for the purpose for which
they were distributed.
The Krishi Darshan program of India was an attempt to
beam televised rural development information to about 80
villages near Delhi.

Research on this program showed that

50 percent of the audience was children and that the program
could not hold the attention of adult farmers who were the
target audience.

The reason for this failure was reported

to be the low credibility of the program.

The program

rarely depicted an actual villager in his rural setting.

It

also could not be entertaining enough to captivate a farmer
after a hard day's work in the fields.
Producing a community video is more an art than simply
an expression of thoughts and ideas.

If the people who use

the video camera are at the magical level of consciousness,
they can hardly name the situation properly,

so it is hard

to imagine how a simple member of a rural community is going
to select,

compose,

and present issues of the community.

The danger of misuse of community video is always present in
unskilled hands.

On the other hand,

if the camera or

decision making power remain only with the community
leaders,

there is again the danger of maintaining the rules

of the oppressors and the oppressed.

The community members

will not reach higher levels of consciousness.
Community video or television does depict the real
situation with real people, unlike the shooting for the mass
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media.

It attempts to portray reality by showing real

incidents, however,

issues of a society or a community can

be very sensitive.

Sometimes it may not be as easy to show

real incidents as simulated ones.

One of the examples can

be drawn from the lesson learned by Canada’s National Film
Board.

One of the film producers filmed a poor family in

Montreal for three weeks to present the hard life of the
poor.

The repercussions for the family who were filmed were

very painful.

When the film was released,

had to face teasing, mocking,
and friends.

the whole family

and spite from their neighbors

The life of this family became so miserable

that they were forced to move to another place.

Production

of a video can be dangerous if caution is not exercised.
4.

Politicization of Media
For proper utilization of community video,

the

political system in the country must be compatible.

If a

democratic environment is not protected by the government,
community video can have a negative impact on people.

It

may widen the communication gap between the oppressors and
the oppressed.

At the same time, people must be conscious

enough to be able to use democratic values in life,
otherwise the community video becomes a toy for the
oppressors to impose their values and views on naive
community people.
Political leaders may try to benefit from community
video.

As the power of producing video is with community
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people and community people are almost always blind
followers of influential leaders,

the product will be the

expression of the ideas of the leaders.

As a result,

ordinary people may not get an equal opportunity to utilize
the medium.

Community video can be a tool for establishing

a platform for party politics.
«

C. Measures to Tackle Negative Issues of Community Video
Every technology has its strengths and weaknesses.
Video technology is not an exception by any means.

It poses

its own challenges according to the place where it is being
used.

Especially in a developing country like Nepal,

it is

a challenge to use this technology in the rural areas.
1.

Finding a Donor Agency
As Nepal is a landlocked country,

almost all consumer

goods are imported from neighboring countries. Everyday
necessities like cloth, paper, medicines,
salt,

and others are all imported.

products are made in Nepal,
imported.

food items like

Even though some

the raw materials need to be

Due to these facts,

everything is expensive in a

country where 90% of the population depends upon agriculture
as their major occupation.
agencies,

Without the help of donor

national or international,

work is difficult to accomplish.

even simple development

No community in rural

Nepal is sufficiently economically self-sufficient to start
any community development work.

188

Therefore,

it is necessary

to have a donor agency contribute to the project at least in
the first phase.

However,

the community should be involved

in the project from the very beginning and should be
empowered to take responsibility and to feel partnership in
the project.
2.

Developing a Partnership of the Project
It has been found that any project which the

community initiates becomes more sustainable than one which
is fully funded by an ourside agency.
experts mentioned in her interview,

As one of the Nepal

she was fully convinced

that the communities are completely capable of taking
responsibility for their community work.

Her experience of

working in one community showed that people become extremely
energetic and active when the project is initiated by them.
Therefore,

the role of any donor agency at this moment is to

be a facilitator to raise the awareness of the community
towards developmental issues and to lead them towards action
to resolve their problems instead of providing solutions for
them.
The difference between children’s learning and that of
adults is that adults are more goal oriented and likely to
learn through organizing projects and working together.

If

the learning activity is based on their previous experience
of life,

their learning is more meaningful to them.

Therefore,

the role of the facilitator is to adapt a new

management theory of McGregor.
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According to this theory.

planning and managing a project needs to take into account
of the needs of the people,
the voice of the people.

the dignity of the people,

and

The management of the project

should be organized in such a way that community people are
involved for making any decision.

This management theory

believes that people are not passive or resistant to
organizational goals or needs, provided their needs and
goals are similar and linked to the organizational goals.
They do possess the motivation,

ability and capacity for

taking responsibility and the readiness to direct their
energies to meet the aims of the organization.

The

management style emphasizes on fostering self-reliance,
participation of people,

high

and to development of

self-motivation and self-management which will eventually
lead to decreasing of dependency.
Studies also show that any rural community is
absolutely capable of handling sophisticated modern
technology.

As other people,

they do need careful

orientation about the equipment and its maintenance. Develop
partnership in the project with the community people; make
them responsible for handling,
equipment.

storing and maintaining the

At this, these equipments become the property of

the community rather than that of the project.
avoid mis-handling and misuse of the equipment.
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This will

3.

Developing an Infrastructure of the Community Video
Program
As mentioned above,

if the management of this project

is based on partnership between community and the donor
agency, what to show and how to use the equipment will be
decided by the group themselves.

The role of the donor

agency is to step in when the community video becomes
vulnerable as a political arena.

With the people of the

community there should be strict guidelines for what to
include and how to use the media.

While deciding on the

contents of the video, people who are incharge should use
caution and be sensitive to political issues.

For example,

there is a genuine example how the National Development
Services

(NDS)

program failed in Nepal.

Master’s degree program,

As a part of a

students had to go and serve a

rural community for ten months under the NDS program.

This

was a very useful program for the students, who are the
future planners of the country,

as they could see with their

own eyes different parts of the country and experience the
life of the rural people.

It was useful for the community

because the students work for the development of their
community as liaisons to the government offices and the
community,

and fulfilling the needs of school teachers in

the community.

But the government felt that these students

were soliciting against the government.

Thus, the program

was totally changed so the students could not stay within
the communities,

instead they just wrote a village profile
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of any community.
insecurity,

Because of the government's feeling of

the whole program, which had proved to be very

useful to the students as well as to the nation, was
shattered.
program,

Providing structure to the content of the

community video can be avoided to be preventing

from becoming political arena.
4.

Creating a Group-in-charge
The facilitator of the project should pay close

attention to which people are in the group-in-charge for
creating a community video.

Any communication medium is a

very manipulative technology,

no doubt of that.

The

individual or group which controls the media can be
manipulative towards positive or negative in order to
fulfill the goals of small group rather than of the whole
community.

Therefore,

working with media.

caution should be exercised while

The community video should not be in

the hands of an individual or a group who do not represent
the community as a whole.

The group should be formed by

bringing representatives from different groups of people
from the community.

The facilitator needs to be careful and

watchful in the process so the powerful people in the
community do not manipulate the powerless people while
working in the group.

.The management of the project should

be such that the group-in-charge is empowered to work
autonomously,

away from other influential people of the
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community,

as long as they work in favor of benefiting the

community rather than in favor of a special powerful group.
5.

Selection of the Community for the Video Project
As mentioned earlier,

inequality in terms of facilities

is one of the characteristics of any developing country.
Some communities may have electricity and some may not.

Some

may be within an easier commute to urban areas for the
necessary support system for the project than others.

Some

communities may be easier to work with and some may not.
Due to these uncontrollable factors,

new projects may

succeed with flying colors or may fail.

Thus,

it will be

very helpful to choose a community which is at the stage of
readiness for the particular project in terms of physical
facilities as well as people who live in the community.
Even though the video technology can function without
electricity,

it will be helpful to choose a community where

there is electricity,

so there will be fewer challenges to

face.
6.

Sensitivity to the Cultural Issues
Culture is also one of the critical issues for starting

any project in any community.

In order to be accepted in

any communities, project staff should be quite knowledgeable
about the community.

The cultural,

religious,

and community

values should be honored by the project.
Women of the rural communities are not very open to
male researchers,

due to cultural factors or gender issues.
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As the pilot test of the model showed women participants
could associate with the facilitator for a short period due
to the fact that the facilitator was also a woman.

They

openly discussed their problems with her as they knew the
facilitator was also a woman who could feel their pain.
There was no inhibition in discussing even the personal
problems in the group.
Similarly,

another cultural factor,

found in the pilot

test was that women did not want to use a real
role of a

’husband.'

'male'

in the

Instead they chose a woman to

impersonate the role of a ’husband'.

When the facilitator

suggested to using a man in that role, the woman who was
playing the wife's role refused the idea.

She also said

that she would not be able to play the role in the drama if
a real man was used.
'male'

Therefore,

a woman was used for the

role.

As the pilot test was done with the women's group,
self-confidence was also found to be one of the issues.

The

women requested that a male help them write the story for
them.

When they were reminded the fact they should do it,

they said they could not.

However,

in reality,

they

practically dictated to him while he was writing.
genuine example of lack of self-confidence.
correcting them right there,

This is a

Instead of

it would be more helpful if

these women's activities were planned in a way that would
reinforce their confidence, taking one step at a time.
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Thinking and vocalizing their problems was already a step
towards building self-confidence for the women in this
culture.

Thus,

cultural issues need to be fully taken into

account while running a project.
Another universal issue for any community is the time
of the year, month or even the time of day.

Projects should

be introduced to a community when people have spare time to
listen,

contemplate,

and act upon them.

As the community in

which the pilot test was done depended upon agriculture,
they were very busy during the rainy season.

They could not

afford to spend a much time on this project as they wanted
to, because they had to go to the field from 4:00 o’clock in
the morning until dark.

They advised strongly that the

project should be done again in the summer, while they
waited upon their harvest.
These things need to be seriously taken into
considerations while working with any communities.
In conclusion, participatory community video is useful
post-literacy activity for rural community people in Nepal.
This will facilitate educational opportunities in a
horizontal way, the flow of communication,

engagement of

community people in community development,

and also helps to

archive the culture for the future.
The final chapter will present the summary,
and recommendations.
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conclusion

CHAPTER VIII

SUMMARY,

CONCLUSION, AND RECOMMENDATIONS

This chapter will summarize and conclude the present
study and also offer some recommendation for the future
studies.

A.

Summary

This was a study to develop and test a model of
post-literacy activity utilizing video,

the modern

technology for raising consciousness in a rural community in
Nepal.
"After literacy what?" is a big question for most of
the neo-literates in rural communities of developing
countries.

Realizing this need, many innovative ideas have

arisen to develop post-literacy material for newly literate
people.

As a result,

developed,

a wide range of materials have been

for example,

supplementary reading materials,

newspapers and other printed materials.
print media,

Apart from these

there are also some audio-cassette,

radio,

and

visual media used in different parts of the world.
All these materials are mostly geared towards the
process of raising consciousness on various issues of rural
lives.

Some of them are improving agricultural products,

some for better hygiene,

some for better child rearing
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problem of their everyday lives.

As a result,

they will

look for possible approaches to solve the problem by
themselves.

Thus consciousness raising among people is of

the utmost importance in community development.
Thanks to the rapid progression of video media in
simplifying the use and cutting down cost,
countries,

many developing

including Latin America and Asian countries,

are

taking advantage of this technology in raising consciousness
among rural people.
With the growing popularity of video technology and its
pervasive nature,

Nepal is also venturing into different

types of video projects.

In the early eighties,

movies

from Hong Kong and India.

flooded into Nepal

video
This

technology became a supplement to cinema entertainment in
the cities.

However,

it did not remain in urban areas only.

Its expansion started to pervade in the rural areas,

too,

although the purpose of video technology was primarily
entertainment.
this technology,

At this time,

recognizing the potential of

development workers started to use video to

convey messages related to development in the community or
personal life style.

So far video has not been used to its

fullest capacity as a community media.
nature has not been explored yet.

Its,

participatory

Therefore,

the present

study was proposed to develop a model for a participatory
rural community video as a post-literacy activity.
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In order to gauge the status of rural communities and
the feasibility of using video media in these areas,

seven

Nepal experts were interviewed.

Four of them were foreign

and three of them were Nepalis.

All seven had experience

working with rural people in Nepal in different capacities.
Some interviews with Nepal experts were done face to face
and some via telephone.
On the basis of an extensive literature survey and the
responses from these Nepal experts,

a participatory video

model was developed and tried out in a rural community of
Nepal.

As the goal of this study was to test the video

model, which was a post-literacy activity,

a group of women

who had just graduated from the literacy class were selected
as participants in the study.
The model was tested in a week-long workshop for neo¬
literate women.

Participants met with the workshop

facilitator two hours a day in the evening after their daily
chores.

Only for the purpose of videotaping some meetings

were done in the morning.

As this time of the year was the

rainy season, people in this community were extremely busy
with rice planting.
short.

However,

Therefore,

the workshop had to be in cut

the efforts of community members in this

workshop was remarkably commendable.
The women produced two video dramas.

The facilitator

coordinated the process of the production in which the
participants took complete responsibility and were part of
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production throughout the process.

These video dramas were

shared with other community members.

B.

Conclusion

Having done an extensive literature survey on different
adult literacy theories, post-literacy materials and use of
media technology in community development in different parts
of the world,

explored different view points of Nepal

experts and actual pilot testing of the model,

the

researcher concludes that participatory video developed by
the community people is a very powerful post-literacy
activity which not only ensures them the literacy skills,
which they learned in the literacy class, but also empowers
them to participate in the process of healthy community
development.
However,

some people are of the opinion that video is

not an appropriate technology for rural areas,

especially

for Nepal, partly because this is sophisticated equipment
which requires sensitive handling and appropriate storage,
which,

according to them,

is difficult in the rural context,

and partly due to the fact that maintenance cost is very
high for the rural communities.
Some Nepal experts- and a British researcher,
Barton,

David

are convinced that technology has spread even in

developing countries.

It may change its nature but has
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comfortably adjusted even in rural areas.

David Barton

wrote in his report that
It often seemed unpredictable to me which technologies
were utilized and which were not.
Some businesses in
Kathmandu had fax machines, while whole villages not
far from the city had no electricity.
In a village in
the foothills without electricity, I came across a
solar-powered telephone; the solar panel was used to
power a battery for a telephone and for a cassette
machine.
Electricity was not used for lighting which
was still all candle power.
These are examples of
cultures using the technologies particular order of
development in the use of technology which fit in with
their own social practices, not needing to follow a
particular order of development in the use of
technologies.
Cultures can "leapfrog" and miss out
whole technologies (No page number available).
David Barton’s observation is very encouraging
information for utilizing advanced technology even in Nepal.
Considering the data available from the literature survey,
video technology knows no boundary in the course of its
expansion.

Many developing countries already have

incorporated this technology in the process of community
development,

recognizing its potential for motivating people

to action.
Video has invaded even remote parts of the rural
community in Nepal as a medium for entertainment.

Gradually

different agencies for community development are taking the
advantage of this technology and are introducing their
works.

However it is still limited,

’big media.'

and treated in terms of

Professionals are hired to handle the

equipment, which multiplies the cost of each production.
Video can be educational,

even when it is not of
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professional quality.

The cost of video production could

drop dramatically if ordinary people were trained to handle
this technology for educational purposes.
Using professionals in video production definitely adds
to the sophistication of the production, but the locus of
control of the medium is still with the hands of the top
level planners.

With this kind of video, messages are

created and communicated to the people,

not from the people.

This still adopts the learning theory which assumes the
learner is an

'empty vessel' needing to be filled with

knowledge by people who supposedly possess the knowledge.
On the contrary,

adult learners prefer to take a different

approach which will give them meaningful learning by
utilizing their experiences.
Providing training on the use of video technology,

can

help these adult learners to create their own video for
their community in a participatory manner.

Indian women

from the Video SEWA group have already proved to the world
that even women with minimum literacy can produce useful
videos for community development action.

It can be an

effective tool for the process of consciousness-raising.
Referring to Martha Stuart's experience,

it is very

obvious that illiterate adults should not be underestimated.
Their potential is hidden under the stereotypical attitude
of people that rural people are less creative and less
intelligent.

But it cannot be denied that the percentage of
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illiterate and inconfident people is certainly higher in
rural areas than in city area.

Developing a participatory

community video will help these people to discover their
potential and hidden qualities.

At the same time,

it should

be made clear to the people that the production of the
community video is not to compete with other sophisticated
program productions.

It is the process of producing rather

than the product of the video that is really important.
Introducing participatory community video is like
handing over responsibility and power for community
development by their own efforts.
Once a sense of ownership of the equipment is
developed in the community people,
equipment very carefully.

they take care of the

They are adults and know what

their responsibilities are towards community property.

If

they are convinced that this project is necessary for
community development, people work very hard to give
patronage to the project.

They volunteer their

contributions in many different ways; those who can help
financially will provide financial help and those who can
volunteer manual labor will contribute in their own ways.
For example,

if a village needs a school,

it is still the

practice that the government of Nepal provides only a
certain amount of the funding; the community has to come up
with the rest of the funding either in cash or in kind.
People who have land offer land and others offer their labor
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in building the school whereas people who can provide
materials will help in the same manner,

and so on.

One of

the key persons in the interview also mentioned the fact
that she was amazed at how the community came up with
different sources of contribution for the project which the
community people themselves proposed to carry out.
Therefore,

community participation can be mobilized by

creating interest by laying down the output of the project
clearly to the community.
The model of the participatory community video which is
suggested in this study focuses on neo-literates who are on
the verge of finishing their literacy class.

Generally,

these neo-literates do not get opportunities to engage in
leadership roles with proper utilization of their learned
literacy skills.
course of time.

Thus,

they regress into illiterates in the

By engaging them in the community video

production, they are given chance to play leader’s role in
their community which helps them to build up self-esteem.
In the process of developing and producing a video,
will be using their literacy skills constantly.

they

This is an

appropriate for their post-literacy activity.
Another concern for a lot of people is the potential
politicization of the community video by political leaders.
As long as it is being operated in the group, by the group,
and the ownership is of the group who came together to
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develop the community video by providing leadership,

the

risk of control by a political leader is minimal.
Above all,
technology,

it can be concluded that using video

as any other developmental projects,

is still a

challenge for rural communities of Nepal which needs careful
planning.

The trend of using video is already increasing in

community development works.

Nevertheless,

using this

technology in a participatory way as post-literacy activity
is still a new concept.

C. Recommendations
Based on the present study,

it is obvious that the

empire of video technology is expanding not only in the
entertainment world, but also in formal and nonformal
education and community development work.

Its expansion is

not only in technically well-equipped countries, but also in
economically poor countries like Nepal and India.
high time for planners,

community workers,

It is

and development

workers to acknowledge its existence and recognize its
immense potential for community work.

It would be

appropriate to carry out some more studies in order to use
this model more effectively.

Here are some suggestions for

further studies:
1.

As the pilot test of the present model is too short to
carry out all the steps of the model,
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it is suggested

to carry out an action research project which will
allow ample time to test the present model.
2.

Once the model of the community video starts its
process and gains momentum,
other communities,

too.

it should be replicated in

This will accelerate the

process of horizontal communication for community
development.

Different communities can learn from each

other's experience.

Thus video exchange programs can

be initiated in the future.
3.

There are a number of video messages created by
different organizations.
population,

As Nepal has a diverse

it will be interesting to see how people

from different backgrounds react to videos which are
created centrally in Kathmandu.
It will also be interesting to do a comparative study
on how people respond to video programs created by the
community in the community versus the ones created in
the center by professionals.
4.

Many people mentioned that popular theater is more
appropriate for Nepali rural communities than video
technology.

It would be worthwhile to do a comparative

study in terms of cost and usability in the field of
consciousness raising.
5.

With easy access to video equipment,

it is recommended

to the agencies who are in charge of developing rural
communities to videotape the theater whenever they
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organize one.

This will allow them to use it for

discussion purposes in the future as well as to share
with other communities the same issues.
6.

The present study focuses on only the consciousness
raising aspect of community development.

The concept

of participatory community video needs to be expanded
to make it a magazine show, which will provide
information on various areas of the community life in
rural area as well as outside the community.
components of the magazine show can be news
the community),
agriculture,

developmental issues

health,

civic sense,

Some
(in/outside

(like,

environment,

etc.),

community events, talent shows and literacy activities.
7.

Workshops on use of video technology as an educational
tool for the planners as well as grassroots level
workers can be organized so that video technology can
be demystified from the present practice of using
professionals only.

This is making the cost of using

video technology extremely high for community
development.

As a result,

the technology which is

spreading all over the world and which has tremendous
potential for the community development is being
underutilized.
Above all, participatory community video can be an
useful post-literacy activity for neo-literates.

This is

not only a tool for awareness-raising but, particularly,
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APPENDIX A
HISTORY OF EDUCATION SYSTEM IN NEPAL
(Source:

Joshi,

1989-90)

Focus

Education System

Period

Religion

Gompa System

Medieval

Martial Values

European-Military
Education System

Political
Awareness,
Democratic
Ideals,
International
Understanding,
Knowledge, Skills
Relevant to Science
and Technology

British System

1846-1950

Preserve
Traditional Values

Sanskrit System

1877-1901

Provide Literacy
and numeracy
(Universal & Free)

Vernacular System

1901-1947

Craft-Centered
Education (designed
on Gandhian
Philosophy)

Basic Education

1947-1951

Expansion of
Education

British System

1951-1971

Foster Patriotism

The National
Education System
Plan

1971-1979

209

‘

1768-1846
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APPENDIX B
PROFILE OF RESOURCE PEOPLE

Respond
ent #
1.

Status

Executive Director

Institution

Center for
Women &
Development

Field Experience

Field Work for
Status of Women
Project

2.

Director

Center for
Int'1
Education,
Florida State
University

Prof, in
Communication,
15 yrs.
experience
in
domestic/int'1
projects, Radio
Ed. project in
Nepal.

3.

Project Staff.
Currently a M.Ed.
Student in Early
Ch.Ed.

Seto Gurans.
UMASS/Amherst

Worked in
community
projects

4.

Program Coordinator,
Surkhet Project Nepal

UMN/Nepal

Worked in video
project in
Kunathari
village, Nepal.

5.

Peace Corps
Volunteer/Nepal.
M.Ed. student at
present

UMASS

Worked as a high
school teacher
in Dhulikhel,
Nepal.

6.

Project Director,
Andhi Khola

UMN/Nepal

Still working in
Galyang Bazaar,
Nepal

7.

Literacy Specialist,
Doctoral student at
present

MOE/World Ed.,
Nepal
UMASS

Worked in many
villages in
different
capacities.
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APPENDIX C

WRITTEN CONSENT FORM
Dear

I am a doctoral student in the School of Education at
the University of Massachusetts at Amherst working on a
dissertation the goal of which is to develop model for
rural, participatory, post-literacy community video project
in native country, Nepal.
Community members will
responsible for planning, creating and showing the video to
the community as a post-literacy tool for reinforcing
literacy training.
2. My study will be based on an analysis of available
literature and interviews with experts who are currently
running developmental projects in Nepal for their assessment
of the status of rural communities in Nepal and of the
probable efficacy of a video-based post-literacy project.
Questions to be asked will concern current
projects,
opinion about the introduction of a video project in Nepal,
the individual expert’s use of audiovisual materials in
rural areas, and their suggestions for the design of a
project to create a community video, including ways of
getting participation, of generating funding, and other
aspects of such a project.
3. Literacy projects initiated by government, non-government
and international agencies have successfully produced many
neo-literates in the rural areas of developing countries,
some countries, like Chine, have provisions for neo¬
literates to go to
formal schooling or to join vocational
schools for their personal growth.. However, few developing
countries make this kind of
opportunity available in rural
communities, and Nepal is not among them.
Rural neo¬
literates get a certificate of literacy and are left without
opportunities to strengthen or further develop their
literacy skills.
Their everyday lives do not demand
literacy skills.
Printed materials which can work as post¬
literacy material
do not exist.
It has been demonstrated that creating an educational
video by the community members for the community can be
effective post-literacy activity. What remains to be
accomplished is to design such a project for rural neo¬
literates, who are cut off
from other forms of post-
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of participants, an important by-product.
Raising the level
of consciousness of neo-literates will bring about
significant changes in the individual's behavior in terms of
their participation in their communities and in the
evolution of their own futures.
4. I anticipate that other than the time involved in
responding to interview you or for you to respond to the
questionnaire, you should expect no other inconvenience.
5. I am prepared to respond to any questions you may have
about the research and about your involvement in it.
6. The data obtained will be used in my dissertation.
Each
participation will be given the option of confidentiality or
acknowledgement in the preface.
Preliminary research has
shown that some individuals prefer to have their names
mentioned in the acknowledgement section of such works.
if
requested, these individuals will have the option of
reviewing the material if they are
quoted, those who choose
confidentiality will be assured that their names will not be
used, and it will nor be possible to identify them.
Thank you for considering being a part of my research.
I look forward to the possibility of working with you on
this project.

Sumon K.

Tuladhar

-do not detach.
Please sign and return one copy of this
form.
Keep the other copy for your records.

Participant's Consent:
I, _r
have read the statement above and agree to participate in
the study under the conditions stated therein.
I wish/do
not wish (circle one) to have my contribution acknowledged
in the preface.
I wish / do not wish (circle one) to be
given the opportunity to review any of my responses which
are quoted directly,

Date

Signature of participant
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APPENDIX D
INTERVIEW SCHEDULE

1.

How would you assess rural people's visual literacy in
Nepal? (e.g. response to still pictures, slides,
documentary films, video clippings, etc.)

2.

Have you used video as part of your project? How?

3.

Video is being used for entertainment even in remote
areas of Nepal (to watch Hindi movies). In your
opinion, would it be possible to use video also as an
educational tool for those communities? How?

4.

How do you view the idea of introducing video
technology to assist the process of
consciousness-raising in rural areas?
(Around, for example, such issues as health, ecology,
civic sense, etc.)

5.

Do you know of any projects which are using video
technology in rural Nepal?
What is your opinion of the
effectiveness of video in those projects?

6.

In your opinion, will community-based participatory
video provide inspiration for illiterates to become
literate and semi-literates to continue to be creative
and raise their literacy levels? How/ Why?

7.

In your judgement, how effective will it be if literacy
lessons are taught through video as a segment of a
community video show?
Do you have specificsuggestions?

8.

What are the important considerations to be taken into
account while creating a participatory community video?
(e.g.. People's participation, generating funds,
identifying a contact person/organization, maintenance
of equipment)
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RESPONSES FROM RESOURCE PEOPLE

Respondent No.
12/07/91

1

Respondent No. 1 is currently in a Master’s Program at
Cornell University with a Humphrey Scholarship.
Her
background is economics and she has been involved in a wide
variety of community development projects.
Her
contributions in Women and Development made her
internationally well known.
She has experience working with
grassroots level people and extending to international
level.

1.
Visual stimulus is the best means of communication which
gets rid of barriers between literate and illiterate.
Most
people in rural communities are illiterate, so the best way
to convey messages to them is through visual presentation.
2.
Yes. I used in a project "Economic Impact of Migration
on Women's Lives".
The impact is very subtle, so I decided
to process the impact with case studies.
Women are asked to
talk and express their feelings, which will be video taped.
These video tapes will be used in international forums, in
the planning and policy level seminars and also to go back
to the village and show to the people.
This was the
original plan when the project started, but now I am not
sure how this project is going.
I had to leave so I did not
get to go further into the project.
3.
Sure.
Video presentation must be something that
reflects their daily lives and they should be able to
identify themselves in the video.
Only then they can learn.
This is a wonderful tool for taking literacy beyond reading
and writing.
Reading and writing are necessary but does not
end on it, concentization and consciousness raising is one
of the important steps for any community development.
Video
can be utilized very well to raise the consciousness raising
among the community even without literacy.
4.

It is already answered in the answer to question # 3.

5.
I know WDS and Seti projects also used video technology
to some extent, but I am not sure to what extent they use.
Talk to Shashi Maya.
(Question 6 and 7 were not responded to)
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8.
First thing you should keep in mind is their interest in
the project.
Do not conceive project from distance.
Let
them spell out their needs.
Sometimes we underestimate
their capacity, but they come up some astonishing ideas.
For example, when I was involved in one of the projects in a
rural community in Jamuni (Nepalgunj) in 1987, they pushed
me into a project on Irrigation.
They initiated this
Irrigation Project.
When I questioned them about the
sustainability of the project, they came up with the idea of
household donation and other voluntary ideas.
Therefore if
you can work within their interest and if the project seems
to be useful for them, they take care of the project
themselves very well.
Second,
possibility
village and
it can have

start the project in a place where there is
of success.
You do not have to go to a rural
start.
When you get success in one community,
a one-stone-after-another effect.

Third, find out the consciousness level of the
community before you jump into the project.
The project
needs to be started from people, if the community people are
totally against this use of media, do not go there yet,
until they are ready.
The people should be provided with the use and
maintenance of the equipment, they are very capable of
taking care of themselves.
They themselves will come with a
system for maintenance.
When you start, in order to get their interest, start
with their topic of interest or their anecdotal, e.g.,
wedding, or other rituals, where they can see themselves.
There will be hardly any people who do not want to see
themselves in the video.
One side effect you should think about is the impact of
Hindi movies.
Video is a very powerful media.
There are a
few things which give the wrong concept of things if people
follow the trend of the Hindi movies.
One should be careful
while presenting so people do not get distorted concept in
different issues of the daily life.

Comments
We have been experimenting with so many things.
Why
not with video?
It has so much potentiality why don't we
use it?
In answer to the question "why do we want to use
the video media in rural communities? Isn't that an
expensive media?"
I would say everything is expensive.
Every developmental project is expensive for poor
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communities.
Cost of any development should not be
calculated only in terms of immediate benefit, but must see
the long term cost effectiveness.
If you calculate the cost
effectiveness of the video technology, its long term effect
will be very powerful.
I am very much impressed with the potentiality of the
video media.
I have already sent my staff to get training
in Video in Ahmadabad for two weeks.
I am trying to extend
the training for two more weeks.
When I go back from here
one my center's concentration will be on video production.
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Respondent No.
12/04/91

2

Respondent No. 2 is a Professor in Communication and has
been working with domestic/international projects for the
past 15 years. The role of his center has been to provide
help to the Ministry of Education in developing countries in
planning for development.
The countries the center was
involved with were Dominican Republic, Peru, Mexico, and
Nepal.
He is being interviewed for his experience in Radio
Education and Teacher Training (RETT) in Nepal.

1.
I have no direct experience to respond to this question
but I can answer from question #2.
2.
As you know, my involvement in Nepal is with Radio
project.
This project is to give school equivalent tutoring
to primary teachers to pass the S.L.C.
3.
Absolutely yes, depending on planning, and
implementation.
There are many ways one can be imaginative
and creative how the videos that are used as entertainment
tool can be used for educational tool.
Those video stations
can be utilized for educational purposes after or before
their movie viewing time.
But one has to be very careful
with planning.
Usually people send messages, use
communication tool for sending messages, but at the same
time one should make sure that people received the message
clearly.
Usually the message is conveyed but the receivers
cannot relate to the messages.
So this should be carefully
planned out to make sure that message is conveyed
effectively.
One of the ways to make sure they got the message is to
view in groups and turn into action group.
It should be
kept in mind that problem should be identified by the people
not by us.
They should be involved in planning and need
identifying.
The approach should be listened (viewed) discussed - action.
If it does not happen, then it cannot
be effective.
4.
Localizing the communication is very effective and good
for people.
But before empowering people with localized
media, one should understand the reality of the people's
lives, where they are at.
One should not jump to the
popular media and decide video can be an effective tool.
Many times, especially in Nepal, projects are launched.
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When the donors or project leaves the site, that project
goes out of the window.
Machines are broken,
replacements would not be available and machine becomes
useless.
Therefore, people should come up with their own
way of solving their problem.
Problems should be identified
by people and should come from people.
5.

I know some of them but not in detail.

6.
It depends upon the level of involvement in the project.
People can be involved in the project, if they can see the
benefit for them.
If they cannot see change, they would not
think it important to get involved.
8.
To integrate on-going values for the community and
community problems and video should bring out people's
concern.
COMMENTS
You have to think of the scale of Nepal’s development
need and the sustainability of the project.
People usually
get dazzled by new ideas but once they do not get funding
and do not get money for buying equipment then people get
frustrated.
Radio is 8 times cheaper than video equipment.
Community radio has been very successful in Latin America to
build upon people's culture.
Video has been incorporated
but not very successfully because of the cost of the video.
RETT 1 was a failure in Nepal because of the
complicatedness of the nature of distance education.
Distance Ed. demands very careful planning of multi-media
approach, administrative control and follow up.
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Respondent No.
11/15/91

3

1.
Respondent No. 3 found it difficult for most of the
rural people to grasp the conceptual meaning in the posters.
For example, a group of people in the poster was identified
by rural people as insects.
They need specific explanation
in the posters, before they convey any meaning.
It may be different with moving pictures.
Especially
when they can see themselves the visual aid becomes less
complicated for them to understand.
2.
Our project used a multi-media package to teach the
concept of healthy family and other health concepts.
We
first showed the clay model of the family, posters and
books.
In this way the posters were understood by people
very easily.
The project has made a video, but not on any
developmental concepts.
Its about the project itself; this
was to introduce the project to other people.
3.
If the video can be used in urban areas,
can be used in rural areas, too.

it,

definitely,

Video can be used as an educational tool, too, but it
will take some time.
In the beginning, it cannot be very
educational, the reason being video is a new technology.
First their excitement in the technology may come in the way
of conveying any messages.
4.
There is no doubt, the technology will be very effective
for the purpose.
Even radio has been proved effective to
spread messages among rural people.
Video adds one more
aspect which makes them able to see, not only to listen.
One of the dangers in video may be that they will be
more excited to see and hear and will take more in
entertainment aspect than educational.
Therefore it needs
skillful diversion.
5. There are many community projects who are using video,
but not for community development, yet.
Projects are using
videos either to introduce their projects or to document
events (e.g., our project).
6.
This type of program can be enjoyed by everyone.
It
does not have to be only illiterate.
People can learn a lot
from this process, but I am not sure about the 'inspiration'
for illiterates.
These days people have realized the need
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of literacy, but unfortunately they cannot spare their time
due to their involvement in order to meet the basic needs.
(A follow-up question)
What do you mean by basic needs and what would you
suggest to deal with that particular issue?
Let me tell you a few things that our project did to
get participation from women in the village.
One of the
things we did was to alternate child care by women
themselves.
One of them would babysit for six other women,
so they could come to the literacy class.
Another thing was
about helping with household chore to each other.
These are
a few things that prevent women from attending the classes.
7.
It will be effective if the lessons are arranged
carefully.
Lessons should start with concrete words then
gradually movie to abstract concepts.
8.
Contact key person and meeting basic needs will be the
major consideration for doing any community project.
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Respondent No.
11/23/91

4

Kunathari is a village with 4,000 population.
This
village is educationally very backward.
One example is
worth mentioning here concerning literacy.
Only one girl
sat for S.L.C. exam in 1991 and she was the first girl from
that community.
So far there were two boys who passed
S.L.C. and attended college.
1.
Visual literacy is better than I thought.
I found Flash
Cards are pretty successful.
There seems to be no problem
understanding these cards, although slides and posters are a
little doubtful.
But it was found that the video developed
by the Small Farmer’s program was well understood by people.
It was shown in the discussion groups.
2.
Yes, Surkhet Project has produced some videos with the
help of the Health and Development Project, supported by
Calgary University, Canada working in Melkuna village.
The
Kunathari women were impressed by the Melkuna women's
ability to handle the sophisticated video equipment and
their resulting self-assurance.
(see her paper for detail).
3.
Yes, videos developed by Melkuna women can be used in
literacy classes.
DEO, Govt, office is trying to use more
media for educating people.
4.
It proved very successful for our women.
Sharing
information can be a great asset for community.
SP is
moving towards developing "civic sense."
There is a very
good example from Madhubasa village.
This village is doing
well on developing a group sense in the community.
This is
a Magar village.
They are working as a group to get rid of
some bad social customs which hinder the property of the
people, e.g., limiting invitation to wedding parties and so
on.
This group is a genuine example of wonderful
leadership.
If this success story can be shared with other
communities, this will be very beneficial.
It helps to enhance self-images.
I thought that not
only would the women see themselves in a totally novel way
on a moving, talking screen, but video would serve to
distance themselves from reality so that they could
see with fresh eyes, as though looking from the outside,
more objectively.
(see the paper for detail).
5.

Melkuna Women's Project,

(see the paper for detail).

6.
I do not know about that.
Video presentation works well
for illiterates, e. g., an Indian TV series "Khilte Kaliyan"
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is a big hit in Nepal.
It is good to stimulate in the
village area.
It is a very good TV series on Literacy.
As
far as my opinion, I think it will be difficult to change
some people’s attitude towards literacy as they are pretty
sure their life style will not change by getting literacy.
The content should be well thought out and presented
positively towards getting education, as the practice is
people do not think highly of educated people.
That means
when people are educated they do not carry out the
traditional practice.
7.

See Answer #

6.

8.

Actual desire from people
Community people having control over the content
Use simple technique

Use camera editing for avoiding complicated editing
system
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Respondent No.
11/01/91

5

1.
I have no direct experience using visual aids, but one
of my friends who was working in midwife training used a lot
of visual aids.
She found problems with the visual aids
which were already existed.
So she developed her own.
I
would say their visual literacy depends upon the material
and 'who, when and where developed?'
2.
As I said, I have not used any visual aids, but an
English teacher in the school wanted to use audio cassettes
in his class.
He asked me to read a story on an audio
cassette for 9th and 10th grades.
First, I read the story
in a relatively slower pace than the regular speed, thinking
they would not understand if I read in regular speed.
The
teacher found that speed is still fast, so I have to read
very slow.
Thus I can tell, if you are doing in English,
the speed should be very slow.
3.
Yes, I think the use of video is still limited to the
road side.
If you go into rural community which is away
from road, electricity may be a problem.
4.
I wonder how useful is video technology over the
community theater.
The reason being less cost in theater
production in rural areas.
I know they use community
theaters a lot.
It does not cost money but when you talk of
video, electric technology is involved.
Video is a piece of
equipment which costs money but theater needs only a stage.
5.
Dhulikhel Youth Club has been using a kind of community
viewing of the television broadcasting.
They put the
television inside the window of the Club house facing
outside.
Community people gather outside and watch
television, as people did not have television sets at their
homes.
It was a big success.
6.

I am not sure about that but it sounds reasonable to me.

7.
They watched TV or video only for entertainment, which
were mostly Hindi movies.
Hindi movies were of
sophisticated piece of.entertainment.
I worry about the
quality of the locally produced video which will be compared
with Hindi movies.
My suggestion will be to show
educational video and at the same time show a tape which is
piece of entertainment for people, so they can get
entertainment, too.
It will be good idea to incorporate the
program with local people who runs video theaters for
commercial purpose.
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8.
The main considerations to be taken into account are
contact point, their participation, and involving themselves
to focus on their own issues and let them develop their own
dialogue.
In my opinion, youth clubs, farmers’, women's
groups will be the great people to make as a contact point.
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Respondent No.6
11/02/91

Galyang Bazar has population of 20-25 thousand and the
is about 10 miles X 10 miles.
The major ethnic groups
3-3T© Bahun and Magar.
Nepali is the main language and
Hinduism is their main religion.
The literacy percentage of
the village is 60%.

1.
People need explanation.
Visual media as they are, are
found difficult to be understood but if somebody explains
the picture, they do understand and enjoy them.
For
example, when we used films and slides on sanitation with
little explanation they proved to be very effective.
2.
Yes, we have used films and slides for educating about
sanitation and forestry.
Some films were made in Kathmandu, some in England, and
some in Japan. Films were about 20 mins, long, which people
found too short, so two films were programmed together.
These films were tied up to either sanitation or forestry
program.
According to the program, every household was
required to build a toilet.
Slide shows, which were 45 mins,
to the same problems.

long, were also related

There was no follow up discussion on both programs.
However the supervisor visited every household and asked if
they had any questions.
As this program is mainly for the
people who come to the literacy class, the discussion was
held in the class.
Follow up was done only to those whose
were not following the program direction correctly.
Sometimes theaters,
up by the staff.

songs,

dances and plays are also put

3.
Yes, depends upon the content and the follow-up method.
You need careful planning.
4.
In my experience, drama or theaters are more practical
and cheaper for the rural communities.
In the long run,
video can be cheaper but needs large scale investment.
5.
Since I did not use video in my project, I do not know.
But Surkhet Project /UMN had used the video technology.
However, I can say that theaters are definitely popular
media for people.
Sunil Pokharel was the person who did
training on making dramas and Jim Alexander was the person
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from CIDA project to contact if further information was
needed for Surkhet Project.
UMN Sanu Maya's First Baby.
This is
(?)
developed
for training health workers by Development Communications
Production.
6.
This has been done somewhat in forestry project.
They
have hired newly literate people to work as facilitators.
Their skills have seemed to improv with this kind of
practice, but I do not know about the people who are not
active.
•

7.
Video cannot replace literacy classes.
But definitely
it can be used as a supplementary material where you can
show different issues like disease. So I do not see video as
a literacy tool itself, but it can be useful for providing
information, consciousness raising, and discussion.
8.

Identify the people/ club/ organization
Identify the interest of the community
Let people waste some shots
Define specific tasks and explain thoroughly
Let them choose the topic
Give them training
Balance in their input and facilitation needed

Need people's trust that something is going to happen,
e.g., irrigation project which took 8 years to finish but
people had trust in it and worked very hard.
Someone in charge is needed to keep in track.
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Respondent No.
12/8/91

7

Respondent No. 7 worked in many capacities in literacy
programs in Nepal.
As a Literacy Specialist, he developed
literacy materials and trained the literacy facilitators.
He also coordinated literacy activities of different
organizations in the villages while he was working as a
Field Coordinator.
He also had direct experience in
teaching literacy classes.
He is currently in the Ed.D.
program in the Center for International Education.

1.
I see no problem as far as visual literacy is concerned.
I would like to cite an example here.
A student from the
World College West in California had done a wonderful video
work.
She first trained the village women how to make the
solution of R D sole for treating the rehydration.
Then she
videotaped the process and showed it back to them as well as
other women in the village.
This created a lot of
motivation for women.
They not only enjoyed seeing
themselves in the video or seeing somebody they know in the
video, but also got the message.
I heard the impact of the
video was very strong.
I was not there when she did it, but
I did hear about that project even when I was there.
That
made me believe this must be a wonderful project.
They even
suggested me to do it.
Families, I found, started to make
RD sol.
However I am not sure if that is the effect of the
video or other messages.
I think there is no problem concerning the visual
literacy. As some of them were participating in the video
production, they learned during the process more than when
they watched.
2.
Videos are widely used in Nepali villages.
Indian
movies are widely shown for commercial purpose.
It has
drawn a lot of people for entertainment; this is a major
source of entertainment.
Our NFE project in Bhojpur used a
number of motivational materials, e.g. puppets, moppets and
others to stimulate their interest to bring to the literacy
class.
We also brought some films and documentaries to
bring the people together.
Sometimes we used audio-cassette
recorder to record their interview and play that back for
the purpose of starting discussion.
We used these materials
to motivate them to get into the discussion.
Some of the
health issues were pretty abstract for them in the
documentaries and film, but people loved to see them.
3.
Yes, I am very positive about it, because I have seen
and been to many villages where people get very excited with
this media and it worked well for motivating people.
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4.
Health Issues can be an entry point but video should not
be confined to only health issues; it should extend to
cultural issues, too.
As a matter of fact, health issues
can be a little complicated for rural people to digest, so
if you start with cultural issues it would be more
entertaining.
And later on insert the educational
components to this entertaining episode.
Video is a very
powerful tool for community work, when specially they learn
the skill to handle equipment and take control.
This will
develop a sense of confidence and even create a job.
5.
I know a few organizations who used video technology but
I do not know in detail except the one I mentioned about RD
sol.
6.
Visual presentation is something for which you do not
need literacy.
I would like to mention a training in
Midwife Skills where the training was done of those people
who were not literate.
Instead of saying 'bleeding', the
bleeding was matched with red color.
In the chart they
showed the symptom and in one column and the type of
medicine in other column.
That is how they know what
medicine to use for what symptom.
Evaluation has been done
on this and has been found as very effective.
Therefore, I
think visual way of presentation is the best way to convey
messages to illiterates.
Looking at the process other people went through while
producing a video can provide them inspiration, curiosity
and motivation to do something for the community.
It will
be difficult at first when people are still at the level of
self conflict or magical level.
After they go through the
magical stage, to naive stage, and to critical stage,
finally they will be motivated and do a good job.
Then not
only semi-literate, even illiterate can do it .
This is not enough for a community project, you should
be able to create a grassroots structure who can carry out
the project.
Only then the project becomes sustainable.
7.
It is definitely effective if we can make it like the
"Sesame Street."
You need s high level of technology
knowledge for that kind of program.
Therefore it depends
upon the level of villagers technical knowledge and their
enthusiasm.
Literacy materials are not available in video
yet.
Right now people do not have resources and experience
creating one.
8.
System maintenance of the equipment should be built in
so that it should not be a problem.
I would like to give
you an example of a literacy project component.
Petromax
were distributed for the literacy classes.
At the end of
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the sessions 60 out of 80 broke down.
Later, as a part of
literacy class, they also provided training on repairing the
petromax along with literacy.
It worked pretty well.
When you make the project community enterprise,
community comes up with resources.

the

When they do a good job, they can even sell it to
mainstream TV network and exploit the commercial market.
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DRAMA SCRIPTS
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APPENDIX F
DRAMA #

1

Husband's Bad Habit
Mother:

Oh God!
What a fate I am born to!
I never get to
eat dinner on time.
I work whole day and I do not
get to eat on time at night.
What a fate I have!
Where do I go to look for him (her husband)?
and night he is drunk.
What a fate!

Day

Daughter:

Mother, why do you blame on your fate?
blame on the drunkard father who drinks
time.

Mother:

Since you were born, your father never came home
on time.
I always wait for meals.
He never comes
on time.
Now it is very late, I do not know where
to look for him.

Daughter:

Now I would not

You rather
all the

let him do that to you.

(at this the husband comes home)
Wife:

You are drunk again!

Husband:

Do you think
You bitch!
(He throws
cries.)

I

am drinking on your

a heavy piece

father's money?

of wood at her.

She

Wife:

This has become
and beats me.

Daughter:

Enough is enough now.
You always come drunk and
beat my mother.
I cannot let it happen again.
I
am not going to let you go with this even though
you are my father.

Neighbor:

What's

Wife:

Well, he always comes home drunk.
I wait for him
for food, but he is never home on time.
Whole day
work and no food on time is making me weak
everyday.
It's been pattern.

a pattern.

He

always

comes

drunk

going on here?
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Neighbor:

Listen, my husband used to be like that, too.
I
started to feel weak, too.
I used to leave his
food aside and my children and me eat on time. We
do not wait for him.
I used to put the dinner in
the cupboard.
When he had to eat cold meal he did
not like it, so he started to come home on time .
He realized that he is no more respected at home.
Gradually he also stopped getting drunk.
You
should do the same thing to your husband.
You
should not wait for him for food.

Wife:

Well, even when I wait for the food and respect
him as a husband, he beats me.
I cannot even
imagine what he is going to do to me if I follow
your advice.

Neighbor:

Look what they did to us when we respected them as
a God.
Now if you try to do as I said, he will
come home soon.
It is because they will feel
threatened by the fact that we’ll be eating before
they do.
Their male ego will not tolerate this.
Well, if he still beats you, even after following
my advice, we are here to help you.
We'll do
whatever we need to do.

Wife:

Okay,

I’ll try
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DRAMA. # 2

Household Dispute

(Mother)
Mother-in-law:Still she has not returned from the forest.
Daughter-in-laws from other families have returned
long time ago and they have already gone to the
field.
Neighbor l:You should have told her to come soon.
Mother:

She is not back yet

.

.

.

Neighbor 2:Look she is coming.
Mother:

It' time for lunch.
This is your time to come
home?
I have to look after her children.
Let me
see how much grass you brought! ( She jumps at the
basket and turns it over).

Neighbor l:This is what happens when you have a
daughter-in-law.
It's okay now.
Just explain her
that she should not do that later.
Mother:

What to explain?
She is of no use except
producing house full of children.

Neighbor 1:Don't say that!
She has brought the basketful of
grass.
What good does it do by fighting? She has
children, too.
Mother:

Other women have already came back from the forest
long time ago.

Neighbor l:That is true.
Daughter-in-law:I finished all the morning chores before I
went to the forest.
Now I brought the grass, but
still there is unhappiness.
As soon as I come
home I have to rush to the field.
I even do not
get enough time to eat my lunch. Do you think you
can even make a stone wall move only because you
are a mother-in-law?
Mother-in-law:You can say anything.
Neighbor l:You (to daughter-in-law)
more grass.
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should also bring some

Mother-in-law:Don't you think daughter-in-laws from other
household also do the household chores and bring
the grass from the forest?
Do you think you are
alone?
Daughter-in-law:The grass has already been finished.
No
good grass is available.
How can I bring good
amount of grass when it's not available anymore.
You have to have barn full of cattle, and how can
I bring grass for all of them?
Mother-in-law:Disrespect!

Very discourteous!

Neighbor 2:How much grass do you expect from her?
quite a good amount!

That is

Daughter:I am sick and tired of hearing this dispute. This
is going on every day and night.
What would
brother feel about it? I am going to bring the
teacher to mediate this dispute.
Mother-in-law:Good!
Daughter:

Go ahead and support your sister-in-law.

I will do what is right.

Mother-in-law:In our times we have to work so hard.
days daughter-in-laws complain a lot.

These

Neighbor l:Of course that's true.
We have to work so hard.
We used to fill up big baskets with grass.
Still
our mother-in-laws would snap at us.
Anyway,
let's not talk about it.
Teacher:What's wrong at this house?
Daughter-in-law:Look, I worked whole morning and brought
this basketful of grass.
Still I have to listen
to all of this.
Mother-in-law:See for yourself, teacher.
Daughter-in-laws
from other household have come back from the
forest and have also left for the farm.
My
daughter-in-law just arrived from the forest.
Neighbor 1:She did bring some grass but very small amount.
I said she is little lazy.
That's all I said,
nothing more.
Daughter-in-law:I have to slave myself but I do not get even
two rupees to buy some bangles.
She eats rice and
I am always given Dhindo (made out of corn flour).
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She never gives me milk. She should be thankful to
me that I am working so hard for her.
Teacher:

Okay, okay! Listen ignorance is the worst enemy.
It is the main reason for dispute in the whole
world.
Illiteracy causes ignorance.

Mother-in-law:What is Illiteracy?
are talking about.
Teacher:

I have no idea what you

Illiteracy is the state when a person cannot read
and write.
Illiteracy causes ignorance in many
things which sparks the dispute.
Now the time has
changed.
Everything from past cannot be
guaranteed as correct.

Mother-in-law:We never have to learn to read and write in
the past.
Daughter-in-laws, these days are
all rotten.
I do not know if it is because of
illiteracy or what.
Daughter-in-law:In their times there was no literacy
classes.
Now the government has opened literacy
classes for women like us to go and learn to read
and write.
When I ask her permission to go to
these classes after the household chores, she
would not let me go.
Mother-in-law:We were fine without learning to read and
write and now you need to learn.
What's the use
of that? What is that literacy class?
Teacher:

Please do not say that.
Illiteracy causes a lot
of disputes.
Please send your daughter- in-law to
the literacy class.
You should treat your
daughter-in-law as your own daughter.
When she
learns good things she will come and share her
learning with you. As a matter of fact, you
yourself are not old.
You can join the class,
too.

Mother-in-law:I don't need to go to the class.
Please do
not boast of your education with me.
If she wants
to go she can go. While she was in her parents'
house, she never went to school.
That was okay.
She spent her time grazing cattle.
Now she is at
my home and she has to go to the literacy class!
Daughter-in-law:You are right.
At that time it never
occurred to me that I need to learn to read and
write. Now I realized I cannot even read a letter.
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That is sad.
Now I will send my daughter to
study
I don't care what you say

,
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